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SYNOPSIS 
The study was an investigation into what is actually taught in 
Physical Education lessons in schools in an inner-city education 
authority. 
The study investigated three main areas: 
1. the background of the schools and the physical education 
department within that schools context; 
2. the curriculum work for years 1-5 (11-16 years) in physical 
education in that school; 
3. the options provided in physical education in that school. 
The investigation used a mailed questionnaire. To improve accuracy, 
this was carried out in three stages over the school year 1982/3 - one 
questionnaire being administered each term. Follow-up interviews were 
carried out of all the Heads of Physical Education Departments involved 
in the work. 
The Survey by Questionnaire and follow-up interview showed that 
results obtained could provide an accurate insight into what is being 
taught. The work was broken down into areas of experience to provide 
an analysis of the balance achieved over five years of school teaching 
and to enable comparisons to be made. The follow-up interviews 
provided an insight into the reasons why activities were chosen for the 
curriculum and a justification of their role. 
The results of the survey were 
the physical education curriculum. 
identified four major issues:-
compared with eight other surveys of 
The implications of the survey 
1-
2. 
3. 
4. 
the lack of balance in the curriculum 
the complexity and diversity of curriculum planning patterns 
the apparent congruence between content and aims on the surface 
- ... " .... :;~.-, ...... -,... '.:.~, 
the unrealistic aspiratior)!'6f'·sl:i:Hl:;'in.cl!Jrreht curriculum 
patterns. 
-.. : ...... . .. : .... -. 
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CHAPTER 1 
INTRODUCTION 
CHAPTER 
Introduction 
The early 1960's was a period of rapid expansion for 
the educational system in England. At that time, many 
educational authorities were introducing comprehensive 
education and saw the need to develop a curriculum, more 
relevant to the 1960's, and the needs of a changing society. 
Consequenty, curriculum development was to receive a 
tremendous impetus, and has continued to be one of the 
main areas of educational advance in our schools during 
the last 20 years. 
Concern over the need to retrain the teaching force saw 
the Department of Education and Science (DES) sending out a 
Circular 7/64 which stated: 
"The Secretary of State believes that the time has now 
come to expand and develop the established arrangements 
for the further training of serving teachers to meet the 
needs of the greatly enlarged teaching force. (DES, 1964) 
Also in 1964 the Schools Council was set up with the brief: 
" ... to carry our research and development work on 
curriculum, teaching method, and examinations in primary 
and secondary schools." 
The Schools Council in subsequent years was to develop many 
worthwhile projects, particularly in science, mathematics 
and humanities, from which a great deal of new teaching 
materials and ideas emerged. 
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In 1968, the Schools Council issued a set of aims of 
Physical Education, and, in 1970/71 the Schools Council 
followed this up by commissioning an enquiry with the in-
tension of providing up-to-date information about current 
practices and trends in Physical Education in England and 
Wales. It is still, to date, the largest study undertaken 
purely on Physical Education and its curriculum. 
of the enquiry were: 
The aims 
1. to discover facts about the place and the 
programme of physical education in secondary 
schools; 
2. to consider how far present practices were 
related to the aims of physical education 
published in the first issue of the Schools 
Council newsletter; 
3. to provide information about existing practices 
to those concerned about physical education; 
4. to use the information as a basis for a future 
curriculum development project. 
(Kane, 1974) 
The report "Physical Education in Secondary Schools 
(1974) was to have little effect for serving teachers. 
Far from providing the. basis for a curriculum development 
project, it was to be the last curriculum initiative in 
physical education. The report described in very vague 
terms several main trends but seemed unable to delve into 
- 2 -
the very fundamental basis of schools; ie. their own 
individuality and what exactly took place in physical 
education lessons. 
The 1970's saw a growing feeling of dissatisfaction 
about the whole education system which, in 1977, resulted 
in the Prime Minister, Mr. James Callaghan, announcing 
'The Great Educational Debate'. This debate was to bring 
into public view the main criticisms of that time: 
1. There were unacceptable differences from school 
to school in the content and quality of children's 
learning, implying inequality of opportunity. 
2. The curriculum had become overcrowded, and, 
arguably, the attempt to meet social needs 
had been at the expense of the educational. 
3. Not enough young people were equipped with the 
skills, knowledge and understanding of the 
economy necessary to the country's well-being. 
4. Different teaching methods could lead to a 
break in the learning on the part of the child 
simply because he moved from one area to another. 
(DES, 1977) 
Also, in 1977 the DES sent out Circular 14/77, which 
requested Local Education Authorities (LEA) to provide 
details of its provision for in-service training (INSET) 
of teachers, and practices in curriculum matters. 
- 3 -
--- -- -- --The -results of this -survey (DES, 1978) showed in very general 
terms, what was being provided in the schools' curriculum. 
A number of small surveys were also conducted by Local 
Education Authority advisers who often used the survey as a 
curriculum development exercise within their own local area. 
Many had begun to see that it was necessary to move away 
from the piecemeal development of the various aspects of 
the actual curriculum and concentrate on the curriculum as 
a whole. 
The Department of Education and Science took the initia-
tive in curriculum development by issuing a number of docu-
ments relating to this area of work. The latest of these 
has been the recently published "Curriculum 11-16" (DES, 1983) 
and "Organisation and Content of the 5-16 Curriculum" 
(DES, 1984) both of which were to talk about the objectives of 
learning, the contribution of the subject area, the content 
of the curriculum as a whole, and the objectives for attain-
ment. This was to emphasise further the trend away from 
piecemeal development of various aspects of the curriculum 
to development of the whole curriculum. 
It was this concern for the 'need to know' about the 
curriculum that provided the impetus for the only detailed 
research investigation that has been conducted into the 
physical education curriculum in the local education authority. 
This was conducted by Hill (1986), who for his investigation, 
developed a questionnaire spread over 3 terms in an attempt 
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to examine what is actually taught in physical education 
lessons in schools. A number of physical education advisors 
had initiated an inquiry into their own schools, but the 
inspiration for this work was provided by Hill's (1986) 
attempt to gather accurate data about 'What physical educa-
tion teachers were teaching in their content'. 
However, Hill's study showed there was a need to rep-
licate the work undertaken using a different type of 
authority because he had carried out his investigation in a 
mainly rural area. 
In addition, Hill suggested that it was necessary to 
examine more closely the responses made by teachers to the 
questionnaire by using follow-up interviews. This study 
demonstrated quite clearly the need to establish a data 
base before curriculum initiatives were started and that a 
curriculum review was an important starting point. 
It was this inspiration which stimulated a research 
investigation into what was being taught in the subject 
area of physical education within an inner city local 
education authority and to compare the data drawn from a 
questionnaire with data gathered from follow-up interviews 
with teachers in the schools. 
In Chapter 2 a review fo all existing curriculum 
surveys will be undertaken to illustrate the complex ways 
in which data has been gathered and to establish a base 
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line for comparing results. A critical analysis of these 
surveys will highlight some of the problems in the presen-
tation of surveys and the interpretations which can be 
made. 
Chapter three will outline the research procedures 
adopted for this investigation, provide a description of 
the conduct of the research, and identify some of the 
problems and difficulties encountered. 
In Chapter four the results of the data drawn from the 
questionnaire will be presented, followed in Chapter five 
by the results of the follow-up interviews. 
Finally, in Chapter six the results will be discussed 
with speculation and reflections about the value of this 
type of investigation in curriculum research and its impact 
on curriculum development. 
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CHAPTER 2 
SURVEYS OF THE PHYSICAL EDUCATION CURRICULUM 
CHAPTER 2 
Surveys of the Physical Education Curriculum 
2.1 Introduction 
The first, and only, major study to have investigated 
the physical education curriculum was the Schools Council 
survey 'Physical Education in Schools' (Kane, 1974). Since 
then, a number of smaller surveys have been carried out but, 
virtually all have been confined to a single local education 
authority. They did not, unlike the Schools Council survey, 
encompass the whole country. 
In this Chapter, an analysis of all existing surveys will 
be made to demonstrate what is being taught in physical 
education and, to show some of the problems arising from 
this type of research. As the survey in this investigation 
was concerned with boys of secondary school age, only those 
surveys, or parts of surveys, relevent to boys will be in-
cluded. 
A lot of the existing surveys presented problems as often 
statistical comparison could not be made because of the vague 
manner in which many of the results and conclusions were 
presented, therefore much of the summary is descriptive and 
attempts to portray a broad picture. 
The surveys, relevant to this study, which have been 
conducted are: 
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1. Schools Council Survey (Kane, 1974) 
2. Leicestershire Schools Survey (Boyall, 1979) 
3. Wirral Schools Survey (Williamson, 1981) 
4. Trafford Schools Survey (Greenfield, 1982) 
5. Liverpool Schools Survey (Bayman, 1982) 
6. Derbyshire Schools Survey (Hill, 1986) 
7. South Yorkshire Survey (Crutchley, 1986) 
Each of these surveys will be discussed and where possible, 
and relevant, the methodology and results will be analysed 
and compared. In most of the studies it is possible to 
make comparisons only at a basic level of time allocation 
to physical education and a broad classification of 
activities. The Wirral study attempted to delve into a 
games classification, but it was left to Hill (1986) to 
provide us with data about different features of the 
curriculum. Hill (1986) used an area of experience classi-
fication, in addition to a comparison of individual and team 
activities, indoor and outdoor activities, competitive and 
non-competitive activities. 
2.2 Schools Council 'Physicol Education in Secondary Schools' Survey 
The Schools Council commissioned an enquiry which was 
undertaken during the academic year 1970-71 and published 
in 1974 (Kane, 1974). Its task was: 
(a) to discover the facts about the place and the 
programme of Physical Education in secondary 
schools; 
- 8 -
(b) to discover how far present practices~were 
related to the aims of Physical Education 
published in the first issue of the Schools 
Council Newsletter (Dialogue, September 1968); 
(c) to provide information about existing practices 
to those concerned with PhYSical Education; 
(d) to use the information as a basis for a future 
curriculum development project. 
A questionnaire was used for the survey and was 
prepared with the help of the Department of Education and 
Science Computor Services. A large, stratified, random 
selection of schools (N = 575) were involved. The question-
naire was divided into three separate sections: 
Part 1- to be completed by the Head or Deputy of the School 
and dealing with general school information - a 
profile of the school - such items as: 
type of school, staffing, class times. 
Part II - to be completed by the head of Physical Education 
and dealing with the Physical Education curriculum. 
Part III - to be completed by each full-time member of the 
Physical Education staff and dealing with personal 
profiles, objectives of Physical Education, 
teaching styles, extra curricular activities, 
pupil effects and teacher characteristics. 
It was a very extensive study and is still the only 
major study in existance about Physical Education in schools. 
- 9 -
A mailed questionnaire was adopted, and after a rapid 
pilot study, posted to a one in ten sample of 575 schools 
in 128 Local Education Authorities. 468 were completed and 
useable returns were received - a response rate of 82%. 
One part of the questionnaire looked at the time alloca-
tion for physical education in the curriculum. (See Table 1.). 
Kane (1974) found that there was a downward trend from Year 1 
through to Year 5 in the time allocated to physical education 
each year. Also, when he compared physical education with 
other subjects for time allocated, physical education was 
the third ranked subject. He found there was a high level 
of agreement between schools as to the amount of time that 
should be allocated to Maths and English, but when it came 
to physical education there was a wide variation between 
schools. 
Toble 1 Minutes per 5-day week (Physical Education) 
Year Minutes per 5-day week Standard Deviation 
1 152.6 42.4 
2 144.6 40.1 
3 135.6 38.3 
4 125.2 48.1 
5 104.5 47.1 
N=422 
Schools were asked to indicate from a list fo 35 activitites 
which ones were included in their curriculum programme for 
each year of secondary education. The results for boys 
showed a general increase from Year 1 to Year 7. (See Table 2). 
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Table 2 Number of Physical Education Activities for boys by years 
Year 
1 
2 
3 
4 
5 
6 
7 
Boys Mean 
9.24 
9.64 
10.78 
11.91 
11.38 
12.12 
12.52 
Kane then divided the long list of thirty-five activities 
into six broad areas: 
( a ) Gymnastics 
( b ) Swimming 
( c ) Athletics 
( d ) Dance 
( e ) Outdoor Pursuits 
(f) Team Games 
The Heads of Departments were asked to rank each group of 
activities according to its importance in terms of time 
given in the physical education programme. The activities 
were ranked on the scale of 1 (High) to 6 (Low); and means 
were calculated for each year. (See Tables 3-7 inclusive). 
Unfortunately the tables do not show the mean for boys only but 
they do enable us to see a general pattern from Years 1 to 5. 
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Table 3 Activity Emphasis : Year 
Total Sample 
Rank Activity Mean' S.D. Boys 
1 Team Games 1.52 0.97 Team Games 
2 Gymnastics 2.14 1.13 Gymnastics 
3 Swimming 3.12 1.25 Athletics 
4 Athletics 3.21 1.05 Swimming 
5 Dance 3.87 1.52 Outdoor Pursuits 
6 Outdoor Pursuits 4.86 1.22 Dance 
S.D. = Standard Deviation. * for boys and girls. 
Table 4: Activity Emphasis: Year 2 
Total Sample 
Rank Activity Mean' S.D. Boys 
1 Team Games 1.39 0.77 Team Games 
2 Gymnastics 2.15 1.09 Gymnastics 
3 Athletics 3.07 0.99 Athletics 
4 Swimming 3.28 1. 23 Swimming 
5 Dance 3.80 1.47 Outdoor Pursuits 
6 Outdoor Pursuits 4.72 1.19 Dance 
+ for boys and girls. 
Table 5 Activity Emphasis : Year 3 
Total Sample 
Rank Activity Mean' S.D. Boys 
1 Team Games 1.29 0.73 Team Games 
2 Gymnastics 2.37 1.09 Gymnastics 
3 Athletics 2.82 0.98 Athletics 
4 Swimming 3.39 1.23 Swimming 
5 Dance 3.89 1.52 Outdoor Pursuits 
6 Outdoor Pursuits 4.34 1.32 Dance 
* for boys and girls. 
- 12 -
Table 6 Activity Emphasis Year 4 
Total Sample 
Rank Activity Mean' 
1 Team Games 1.25 
2 Athletics 2.69 
3 Gymnastics 2.78 
4 Swimming 3.37 
5 Dance 3.82 
6 Outdoor Pursuits 3.91 
<11- for boys and girls. 
Table 7 Activity Emphasis Yeor 5 
Total Sample 
Rank Activity Mean' 
1 Team Games 1.26 
2 Athletics 2.70 
3 Gymnastics 3.01 
4 Swimming 3.19 
5 Outdoor Pursuits 3.51 
6 Dance 3.70 
<11- for boys and girls. 
S.D. 
0.74 
0.96 
1.17 
1.31 
1.59 
1.47 
S.D. 
0.77 
0.94 
1. 28 
1. 31 
1. 56 
1.65 
Boys 
Team Games 
Athletics 
Gymnastics 
Swimming 
Dutdoor Pursuits 
Dance 
Boys 
Team Games 
Athletics 
Swimming 
Gymnastics 
Outdoor Pursuits 
Dance 
What is obvious from the tables is that there is little 
change of emphasis for the boys over the five years. 
Team Games always head the list with Outdoor Pursuits and 
Dance at the bottom of the list. The only other interesting 
factor for boys is that gymnastics after being second in 
importance for Years 1, 2 and 3, drops away in Years 4 and 5. 
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Kane's work raised almost as many questions and problems 
as it attempted to answer. However, its importance lies 
in the fact that it provided a starting point for future 
surveys. The curriculum findings were extremely vague and 
told us little about what was actually being taught in 
schools. In fact, all that the survey actually did was 
complete an analysis of the aims of physical education and 
make a broad outline of the activities taught in the schools. 
The section, which asked teachers to rank the activities, 
from a list of six, and which the most time was allocated, 
did not tell us what was actually being taught. 'Team Games' 
was always ranked top for boys but what are team games? 
It could in one school include as many as twenty different 
games, while in another it might be soccer in the winter and 
cricket in the summer and nothing else. Both schools might 
spend the same amount of time on team games but in a very 
different way. 
Also the section which asked teachers to indicate from a 
list of 35 activities the ones which were included in the 
curriculum programme for each year of secondary education 
used the word 'regularly'. 
ever, define 'regularly'. 
The questionnaire did not, how-
ls it one a week, once a month, 
every week for a term or one week in each school year for 
seven years? That was left to the respondents interpretation. 
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2.3 Leicestershire Schools Survey 
This survey was an unpublished study of the secondary 
schools in Leicestershire (Boyall, 1979). Its task was: 
(a) To find out what physical activities are being 
taught to boys in the 11-16 age range; 
(b) To compare the results with those obtained by 
Kane; 
(c) To see if, why, when, and where, these activities 
differ for different age groups; 
(d) To see how much time is allocated to physical 
education in schools. 
A mail questionnaire was again adopted and posted to BB 
secondary schools in the Leicestershire Education Authority. 
32 completed and useabre returns were received - a response 
rate of 36%. It would be unfair, and unreasonable, to 
compare this response rate with Kane's (1974) which had the 
backing and authority of the Department of Education and 
Science. 
The first part of the questionnaire looked into the time 
allocated to physical education lessons and using the same 
methodology as Kane (1974), the following results were ob-
tained. (See Table B) 
Table 8 Physical Education Lesson Time in Minutes (Average) 
Year Kane Soyall 
1 152.6 141.5 
2 144.6 135.0 
3 135.6 135.B 
4 125.2 102.6 
5 104.5 102.4 
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Boyall made no comment on these results despite the obvious 
differences in Years 1 arid 4. After Kane' s survey, carried 
out during the school year 1970/71, the schools leaving age 
was raised in 1973 to 16 years (often known as ROSLA), yet 
the time allocation remains the same. 
The main part of Boyall's study was an investigation into 
the physical education curriculum. However the methodology 
adopted by Boyall caused many problems and made comparison 
almost impossible for much of the results. One part of the 
results that is of interest, and can be compared with Kane 
(1974) is the comparison of activities taught. For this 
Boyall used a similar, if not exact, approach. (See Table 9) 
Table 9 shows that Boyall's results were almost identical to 
those of Kane (1974). 
Hill (1986) identified the following trends from Boyall's 
results for Leicestershire Schools and summarised them as 
follows: 
Year 1 
The major games play a large part of the curriculum in 
the Autumn and Spring terms. Gymnastics also is offered to 
a great degree. The County's policy to offer baths time to 
this age group means that swimming is a major activity. In 
the Summer term the emphasis is placed on athletics and 
cricket. 
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Table 9 Importance Attached by Staff to Major Physical Education 
Activities : A Comparison of Two Studies 
Kane (1974) SoyaIl (1979) 
Year 1 
1 Team Games Team Games 
2 Gymnastics Gymnastics 
3 Swimming Athletics 
4 Athletics Swimming 
Year 2 
1 Team Games Team Games 
2 Gymnastics Gymnastics 
3 Athletics Athletics 
4 Swimming Swimming 
Year 3 
1 Team Games Team Games 
2 Gymnastics Athletics 
3 Athletics Gymnastics 
4 Swimming Swimming 
Year 4 
1 Team Games Team Games 
2 Athletics Athletics 
3 Gymnastics Gymnastics 
4 Swimming Swimming 
Year 5 
1 Team Games Team Games/Individual Games 
2 Athletics Athletics 
3 Swimming Swimming 
4 Gymnastics Gymnastics 
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Year 2 
This is similar to year 1 with football and rugby 
football and rugby dominating outside activities and 
gymnastics indoors. Basketball makes a significant 
appearance and swimming is gently reduced. Athletics and 
cricket form the basis of the Summer programme. 
Year 3 
Major games dominate as in previous years with basket-
ball replacing gymnastics. Athletics and cricket are 
dominant but tennis and softball are increasing in popularity. 
Year 4 
A major change of emphasis here. Badminton becomes very 
popular. A great decline in activities such as basketball 
and gymnastics and individual activities becoming popular. 
Athletics, cricket and tennis remain the major activities for 
the Summer term. 
Year 5 
A great range of activities are offered. Major games 
have taken a great fall in popularity and gymnastics has 
vanished. In the Summer, activities are the same as in 
previous years. 
Boyall's main problem was the wording of the questions 
in the main part of the questionnaire. Although an improve-
ment on the Schools Council Survey, it had many problems. 
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Boyall asked each respondent to complete a table of 
activities that each pupil undertook for each term. The 
wording of this part of the questionnaire was: 
"Fill in as specifically as possible, activities which 
pupils undertake for each term and each year. Please 
indicate how much time is devoted to each activity and how 
long the activities will continue." 
A table was then given which gave no indication or example 
as to how it was to be completed. (See Table 10) 
Toble 10 : Exomple of Soyall's Activity Table 
Autumn Term 
Year 
2 
3 
4 
5 
Girls 
2 
3 
4 
5 
Activity 
Time in minutes 
per ;session 
No. of 
sessions 
No. of 
weeks 
Instead of obtaining a complete breakdown of the activities 
taught to the pupils at the various stages of the schools 
year, all that was returned was a list of activities. This 
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caused even more problems as it appeared that all the boys 
did several activities over one term. More investigation 
on counting the number of weeks available showed that the 
boys did a rotation of activities that could not be worked 
out from the replies. Boyall was to admit his own 
disappointment at the results obtained. 
This was the first attempt to identify exactly what is 
taught in the physical education curriculum. Even consider-
ing its many problems and failures, it provided a starting 
point for future surveys in this field of work. 
2.4 Wirrol Schools Survey 
This survey was part of the work conducted by a study 
group investigating the physical education curriculum in 
Secondary Schools in Wirral. A questionnaire and interviews 
were used to review the physical education curriculum taught 
in the schools. The questionnaire was an improved version of 
those used by Kane (1974) and Boyall (1979). The physical 
education adviser conducted the survey and while pursuing 
the main issues of earlier questionnaire surveys, he used 
a different response layout to those of Kane and Boyall. 
One example of this can be seen below, where instead of 
asking for the amount of physical education time each pupil 
is taught in a week, Williamson asked for the total time 
in a school year and the percentage of curriculum time this 
represented. (See Table ll) 
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Table 11 Time Allocation to Phl::sical Education (Wirral) 
Year Hours per year % of timetable 
1 100 10.82 
2 95 10.06 
3 83 8.6 
4 77 8.21 
5 75 7.56 
To enable comparisons to be made with the findings of Kane 
and Boyall some form of conversion is needed. Hill (1986) 
worked on the assumption that most schools work for 40 
weeks per year to allow him to convert the Wirral results. 
These results can be seen in Table 12. 
Table 12 Allocation of time to Phl::sical Education in Wirral 
(Hours x 60) 
40 
Year Time allocation 
1 150 
2 142.5 
3 124.5 
4 115.5 
5 112.5 
(Hill, 1986) 
(minutes) 
This enables some kind of comparison to be made with the 
results gained by Kane and Boyall. (See Table 13) 
Although there are variations from year to year between the 
three surveys, the overall pattern is the same; the time 
allocated to physical education decreases with age and, this 
is even more pronounced at the start of the 4th Year, when 
most schools start examination courses for older pupils. 
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Table 13 A Com2arison of Ph;tsical Education Time in Three Studies 
(Kane, Soyall and Williamson) 
Time in minutes 
Year Kane (1974) Soyall (1979) Williamson (1981 ) 
1 152.6 141.5 150.0 
2 144.6 135.0 142.5 
3 135.6 133.8 124.5 
4 125.2 102.6 115.5 
5 104.5 102.4 112.5 
The Wirral study was the first to produce interesting 
findings on the curriculum being taught. Williamson (1981) 
analysed the total physical education curriculum for Years 
1-5 but, unfortunately for this work, he did not separate 
out Boys and Girls work but presented the results for Boys 
and Girls combined. Williamson's study is important, 
however, in that he showed that quite detailed information 
could be gained using a much improved version of previous 
questionnaires, by Kane and Boyall. Also, Williamson was 
the first person to make use of some form of classification 
and breakdown in attempting to present the results in a 
more readable and understandable form. He classified his 
curriculum into four main areas, Games, Gymnastics, 
Athletics and Dance. These were, in fact, the four largest 
areas of work from the results, but for Games, he used 
another classification to break down the results into areas 
of experience within games; which he called Invasion, Net, 
Fielding, and Games Skills/Minor Games. 
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This work is impor~ant because it was the ~irst time 
that anin-depth survey of the Physical Education Curriculum 
had been attempted. It showed the curriculum activities 
being taught in schools, whereas Kane (1974) and Boyall 
(1979) had only dealt with the activities teachers thought 
to be important in the curriculum. This was to provide an 
excellent starting point for future surveys. 
At a report to the 61st Annual Congress of the British 
Association of Advisers and Lecturers in Physical Education, 
Williamson (1981) raised the following points as being 
important for future discussion. 
1. The time available for physical education was holding 
steady for the first two years but was suffering at 
13+ (Year 3) as the examination courses began to take 
effect. 
2. An options programme normally operated in the older 
age groups in the school, however, some choice was 
being offered in the 11-13 age group - although this 
choice was only of the nature of playing rugby 
rather than football, or cricket rather than athletics. 
The majority of the Wirral Schools did not offer 
the options programme until 15+. 
3. Williamson noted the decline 6f gymnastics and dance 
in the schools and reflected on the many hours spent 
in colleges on these activities. 
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4. A review of the individual school profiles 
highlighted the imbalance of a great many, if not 
all, of the programmes under review. The physical 
education curriculum is dominated by invasion games. 
Williamson asked the question: 'Do these games 
really have so much to offer pupils that they are 
given such prominence?' He suggested that this is 
not the case and that a radical re-think of the games 
curriculum was needed. 
Williamson's survey, while showing that with a carefully 
thought out questionnaire, it was possible to obtain detailed 
results about the actual curriculum taught in schools, had 
many problems with the presentation of the results. A 
complete breakdown was not given of all the activities but 
only of the major four; games, gymnastics, athletics and 
dance. All the results were averages for boys and girls 
combined and made no allowance for the obvious differences 
that exist. Also they did not allow for the difference be-
tween individual schools, different age groups, or different 
times of the school year. It was a very general report 
giving very average results. For the purpose for which it 
was devised to review the work of schools in Wirral, it was 
probably very useful, as a research project it had many 
deficiences. 
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2.5 T raffard Schaols Survey 
A slightly modified version of the Wirral questionnaire 
was used for this survey and requested information on three 
main areas: 
1. Staffing 
2. Time Allocation 
3. Physical Education Lesson Content 
To assist with the analysis of the results, the curriculum 
was divided into· five main areas: 
( a ) Games and Games Skills 
( b ) Gymnastics 
( c ) Dance 
( d ) Athletics 
( e ) Cross Country 
All other activities were ignored which meant that the results 
did not show a final percentage totalling l001~ or indicate 
what the other activities were. However, it is an important 
survey as it was the first to show results for boys separate. 
A breakdown for boys curriculum for years 1-5 can be seen in 
Table 14 below. 
Table 14 Breakdown of the Curriculum for Boys - Years 1-5 (T rafford) 
Activity 
Games/Games Skills 
Gymnastics 
Dance 
Athletics 
Cross Cauntry 
Total 
Percentage of time spent 
62.4 
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12.5 
11. 7 
4.7 
91.3 
While not providing a complete picture, some interesting 
thoughts can be drawn from these results. At one extreme 
we have Games activities dominating the curriculum. At 
the other we can see that Dance for boys does not exist and 
that only 9% of the curriculum is unaccounted for. So where 
does swimming, outdoor activities and others, such as 
fitness, fit into the curriculum? Even if they are included 
they can only be a very small part of the curriculum. 
Greenfield (1982) used a similar system to Williams' 
(1981) survey of the Wirral to find out the time allocated 
by schools to physical education. The results showed a wide 
variation. For the boys departments, eight schools had 375 
hours or more and eight schools had less than 375 hours, 
four of these considerably less. Like the previous surveys 
the results showed that the amount of time available for 
physical education decreased with age. (See Table 15) 
Table 15 
Year 
1 
2 
3 
4 
5 
Physical Education Time Allocation for Bays {Trafford} 
Percentage of total curriculum 
spent on physical education 
10.1 
9.1 
8.2 
7.1 
7.0 
By making assumptions similar to those made by Hill (1986), 
when he converted the Wirral results for comparison with 
those of others, it is possible to obtain a time allocation 
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Jor boys in Trafford .. (SeeTable16).lhe yearly time. 
allocation in hours can be calculated by assuming that the 
Wirral results for the 1st Year of 100 hours per year is 
10.82% of timetable time, then the Weekly Time Allocation 
can be calculated. Also, this enables us to look at the 
first time allocation for boys as against those previously 
used where boys and girls are combined. 
Table 16 Allocation of time to Physical Education far Boys in T rafford 
Year 
1 
2 
3 
4 
5 
(Hours x 60) 
40 
Yearly ·Time Allocafion 
{hours} 
90.0 
81.9 
73.8 
63.9 
63.0 
Weekly Time Allocation 
{minutes} 
136.4 
122.9 
110.7 
95.9 
94.5 
It is now possible to compare these results with the other three 
studies. The only point that must be bourne in mind is 
that the Trafford results are now forboys only whereas the 
rest are for boys and girls combined. However, in giving 
us an overall picture they are still useful. 
Again a similar pattern in all the surveys can be seen 
with the exception of Greenfield where there is a distinct 
decrease in time allocation though physi ca 1 educa tion time 
decreases as age increases. 
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Table 17 ComE'arison of Phl!:sical Education Time in Four Studies 
(Kone, BOl!:oll, Williamson and Greenfield) 
Time in Minutes 
Year Kane 6:.lyall Wlliamson Greenfield* 
1 152.6 141.5 150.0 136.4 
2 144.6 135.0 142.5 122.9 
3 135.6 133.8 124.5 110.7 
4 125.2 102.6 115.5 95.9 
5 104.5 102.4 112.5 94.5 
'* results for boys only. 
Greenfield (1982) in examining the number of activities 
taught in each year suggested that far too many activities 
were being offered in the upper part of schools for the 
number of staff that were available for teaching. She sug-
gested that it would be impossible in this situation for 
schools to give each pupil sufficient teaching. 
Greenfield used the same breakdown for Games that had 
been adopted by Williamson (1981) and this provides us with 
our first figures of what happens in the Boys' games 
curriculum (See Table 18). 
Table 18: Games Classification for Boys (Trafford) 
Activity 
Invasion Games 
Fielding Games 
Net Games 
Games Skills 
. Percentage of Time Spent 
40.7 
11.3 
10.4 
2.5 
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These results highlight the dominance not only of games 
in the boys curriculum but also the dominance of invasion 
type games. Also, they beg the same question that 
Williamson (1981) made when he asked, 'Do these games 
really have so much to offer pupils that they are given 
such prominence?' It is impossible to compare these 
figures with the Wirral results as Williamson made no 
. distinction between boys and girls in his Wirral results. 
Only results were available from the Trafford survey, 
with no details given as to how the research was carried 
out. However, as the same questionnaire from Williamson 
(1981), was adopted, it would not be unreasonable to assume 
that both suffered from similar problems. It would appear 
that not enough thought was paid to the preparation of the 
questionnaire and how the results would be extracted and 
analysed. Despite this, it does provide us with our first 
detailed information about curriculum work in physical 
education for boys. 
2.6 Liverpool Schools Survey 
This survey was part of a curriculum exercise undertaken 
by an Institute of Higher Education and local education 
authority advisers. The results were not published and 
Hill (1986) gained access to the details in a personal in-
terview with one of the authors of the suruey, 8ayman (1982). 
Hill (1985) found that a similar survey was carried out to 
those in both the Wirral and Trafford Schools. This enabled 
comparison to be made with the previous surveys. 
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The total hours for physical education for each age 
group can be seen in Table 19 and shows a similar trend 
to all the previous survey results in that physical 
education time decreases as age increases. 
Table 19 Total hours of physical education per yeor (Liverpool) 
Year Hours 
1 86 
2 79 
3 69 
4 59 
5 55 
Again using the method adoped by Hill (1985) it is possible 
to convert these figures into minutes per week so that 
comparison can be made with the other survey results. (See 
Tables 20 and 21). 
Table 20 Allocation of time to Physical Education (Liverpool) 
( Hours 40 x 
Year 
60) 
1 
2 
3 
4 
5 
Weekly time allocation 
(Minutes) 
129 
118.5 
103.5 
88.5 
82.5 
All five surveys confirmed that physical education time 
decreases as age increases. All the results are combined 
boys and girls except the Trafford results which are boys 
only (Greenfield 1982). 
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Table 21 Comparison of physical education time in five studies 
(Kane, Boyall, Williamson, Greenfield and Bayman) 
Time in Minutes 
Year Kane Ebyall Williamson Greenfield* Bayman 
1 152.6 141.5 150.0 136.4 129.0 
2 144.6 135.0 142.5 122.9 118.5 
3 135.6 133.8 124.5 110.7 103.5 
4 125.2 102.6 115.5 95.9 88.5 
5 104.5 102.4 112.5 94.5 82.5 
• boys only result. 
The Liverpool survey separated out the boys and girls 
results and also analysed the survey in a similar manner to 
the Trafford and Wirral surveys. The results for boys are 
shown below. (See Table 22) 
Table 22 Curriculum Time spent on Boys Activities (Liverpool) 
Activity 
Games 
Gymnastics 
Athletics 
Cross Country 
Dance 
Swimming 
Total 
Percentage of total time spent 
59.9 
8.7 
10.5 
3.9 
12.0 
95.0 
Although not giving a complete breakdown of all activities 
taught, it does provide a basis for comparison. We can 
immediately see that games dominate the curriculum - nearly 
60% - besides gymnastics, athletics and swimming, little 
else is taught in the curriculum. 
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It is possible to compare the results for Liverpool 
- -
with those for Trafford (see Table 23). 
Table 23 Comparison of physical education for boys (Trafford/Liverpool) 
Percentage of total time spent 
Activity Trafford Liverpool 
Games 62.4 59.9 
Gymnastics 12.5 8.7 
Athletics 11. 7 10.5 
Cross Country 4.7 3.9 
Dance 
Swimming 
'" 
12.0 
Total 91.3 95.0 
"'" = no figures available. 
The first and most obvious thought is the striking similarity 
between the two sets of results. In both surveys, games 
dominate the curriculum to the exclusion of most other work. 
There is not even a 50-50 balance between Games and the 
remainder of the curriculum. 
It would not be unreasonable to assume that the Liverpool 
survey had the same weaknesses as the Trafford and Wirral 
surveys. However, it's results are extremely interesting as 
they corroborated the work of an earlier survey of boys. 
2.7 Derbyshire Schools Survey 
This survey was part of a detailed investigation carried 
out by Hill (1986) into secondary schools in the Derbyshire 
Education Authority. Seeing many of the problems and 
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in~dequacies of-~arlier suiJey~,Hill d~gi~ed ~ ~~~stionnaiie 
to look at what was actually taught in lessons. In an 
attempt to improve accuracy, he administered the question-
naire in three parts; one section for each term spread 
over a school year. He encountered however, problems with 
the different age bands of schools in the authority (upper, 
middle, secondary, etc.) and eventually produced results 
for boys and girls equivalent to the first three years in 
secondary schools. 
Hill (1986) used 82 schools in the authoiity and recorded 
returns for each questionnaire term by term. (See Table 24) 
This identified some of the problems that can occur with 
this type of research, particularly when spread over a 
length of time. 
Toble 24 Completed returns (Derbyshire) 
Term Number Percentoge 
Autumn 55 67.1 
Spring 28 34.1 
Summer 17 20.7 
Hill found that the majority of schools in the survey used a 
40period timetable over a five day week. In calculating the 
time devoted to physical education in the timetable, Hill 
went a stage further than earlier surveys and also looked 
at the variations to give a more accurate picture. 
(See Table 25) 
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Table25 Physical Education Time per year for Boys (Derbyshire) 
Time in Hours 
Year Mean Max. Min. Difference 
1 82.1 105.0 63.4 41.6 
2 93.3 119.0 60.1 58.9 
3 78.9 117.0 45.5 71.5 
What is very striking in these results is that we can 
immediately see just how much results, which are averaged 
out, hide. Here we have a set of results that show some 
pupils only receiving about one hour a week physical 
education (Year 3-min.) while at the other extreme some are 
receiving nearly three hours a week (Year 2 and 3-max). 
It is possible to use Hill's system to convert his 
results for comparison with others. (See Table 26 and 27) 
Table 26 Allocotian of time to Boys Physical Education (Derbyshire) 
Year 
1 
2 
3 
(Hours x 60) 
40 
Weekly time allacation 
(minutes) 
123.1 
140.0 
118.4 
The only unusual feature of the Derbyshire results is that 
the time allocation for first years is not the highest. 
When the figures are compared with other studies they again 
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Table 27: Comparison of Physical Education Time in Six Studies ~ 
Time in minutes 
Year Kane Boyall Williamsan Greenfield" Bayman Hill" 
1 152.6 141.5 150.0 136.4 129.0 123.1 
2 144.6 135.0 142.5 122.9 118.5 140.0 
3 135.6 133.8 124.5 110.7 103.5 118.4 
* boys only results. 
shaw a similarity, and confirm that on the whale, physical 
education time decreases as age increases, even when only 
Years 1-3 of Secondary age are considered. 
Hill looked at the overall Physical Education curriculum 
of boys in Year 1-3 and worked out a breakdown of time spent 
on each activity. (See Table 28) 
Table 28 : Percentage of Time Spent an Bays Activities (Derbyshire) 
Activity 1st Year 2nd Year 3rd Year Overall 
Activity 16.1 14.5 6.8 12.5 
Dance 0.4 1.0 0.1 0.5 
Crass Country 6.5 6.6 3.1 5.4 
Athletics 16.1 14.9 12.9 14.6 
Swimming 2.6 0.9 1.4 1.6 
Badminton 0.3 0.8 2.9 1.3 
Basketball 3.3 7.3 9.2 6.6 
Cricket 11.1 10.6 8.1 9.9 
Hockey 1.7 3.0 3.8 2.8 
Football 20.3 19.7 21.5 20.5 
Rugby 12.2 8.9 8.6 9.9 
Table Tennis 0.4 0.5 0.8 0.6 
Tennis 3.1 4.7 6.2 4.7 
Volleyball 0.3 0.3 2.8 1.1 
Minor Games 0.8 1.0 1.8 1.2 
Softball 2.9 2.8 1.9 2.5 
Ball Skills 1.7 0.8 0.3 0.9 
Other 0.1 1.1 3.1 1.4 
C. Training 0.5 4.6 1.7 
Total 99.9 99.9 99.9 99.7 
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Hill commented that a small number of activities~dominated 
the boys curriculum. Football, athletics and gymnastics 
took up 47.6% of curriculum time, followed by cricket, rugby, 
basketball, cross country and t~nnis which took up a 
further 36.5% of curriculum time. These 8 activities alone 
accounted for 84.1% of the curriculum; as can be seen from 
the list of activities, anything else was insignificant. 
One activity, football, took up 20.5% of the entire curriculum. 
Hill analysed these results into Areas of Experience to 
enable him to look at the balance of the curriculum as a 
whole. (See Table 29) He used the classi fication similar to 
one used by the H.M.I.'s. 
Toble 29 Areas of Experience in Bays Physical Education Curriculum (Derbyshire) 
Area of Experience Year I Year 2 Year 3 
Body Management 34.8 30.3 21.2 
Games 58.1 61.4 67.9 
Outdoor Challenges 
Artistic 0.4 1.0 0.1 
Body Training 6.5 7.1 7.7 
Hill noted that outdoor challenges were non-exist ant and dance 
not far removed from that. Body training activities formed 
only a small proportion of the curriculum. However the big 
interest was the two remaining areas of experience. Games, 
which already, in Year 1, dominated the curriculum, continued 
to increase across the three years at th~ expense of Body 
Management, which declined. 
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Hill then used the Games analysis adopted by Ellis 
(1983) and Facey (1984) to analyse the activities within 
games into different experiences. (See Table 30). 
Table 30 
Year 
1 
2 
3 
The Games Curriculum for Boys (Derbyshire) 
Invasion Net Fielding Ball Skills/ 
Minor Games 
37.5 4.1 14.0 2.5 
38.9 6.3 14.4 1.8 
43.1 12.7 10.0 2.1 
Total 
58.1 
61.4 
67.9 
Hill noted that the games curriculum for boys showed a clear 
preference for invasion type games (eg. rugby, football and 
basketball) which steadily increased year by year. Also, 
there was a gradual increase in net-type activities (eg. tennis, 
volleyball), whilst fielding-type activities (eg. cricket) 
remained consistent. A few schools identified courses ball 
skills and minor games. 
Hill used a number of small classifications to help draw 
out the significant trends. One was a breakdown into 
Individual and Team activities for boys. (See Table 31) 
Table 31 Individual and Team Activities for Boys (Derbyshire) 
Year 
1 
2 
3 
Individual 
43.0 
40.3 
32.3 
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Team 
57.0 
59.7 
67.7 
This emphasised the steady decrease in individual 
activities over the three years and the consequent rise in 
team activities. 
Another comparison showed, the difference between indoor 
and outdoor activities. (See Table 32) Hill found that the 
majority of boys lessons were outside. This result poses 
the question 'Are they outside because games dominates the 
timetable?' or 'Are they outside because there is no in-
door facility available?' 
available. 
This kind of information was not 
Toble 32 Indoor ond Outdoor Activities for Boys {Derbyshire} 
Year 
1 
2 
3 
Indoor 
22.7 
25.8 
27.7 
Outdoor 
77 .3 
74.2 
72.3 
Hill took this a stage further and looked at the indoor 
curriculum to see what exactly happened. These showed that 
resul ts can ,be misleading. (See Tables 33, 34 and 35) When we 
look at the results, term by term, we find that the low 
figure for indoor work can be partly accounted for by the 
fact that the summer term is usually an outdoor activity term 
(eg. cricket, athletics and tennis). 
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Table 33 Indoor Physical Education Curriculum - 1 st Year Boys (Derbyshire) 
Percentage of time spent 
Activity Autumn Term Spring Term Summer Term 
Gymnastics 22.9 22.7 2.B 
Dance 1.1 
Swimming 4.3 3.6 
Badminton O.B 
Basketball 3.4 6.5 
Table Tennis 1.2 
Volleyball 1.0 
Circuit training/ 
Keep Fit 
Total 32.5 35.0 2.B 
Table 34: Indoor Physical Education Curriculum - 2nd Year Boys (Derbyshire) 
ktivity 
Gymnastics 
Dance 
Swimming 
Badminton 
Basketball 
Table Tennis 
Circuit Training/ 
Keep Fit 
Total 
Percentage of time spent 
Autumn Term Spring Term Summer Term 
22.B 17.9 2.B 
2.9 
1.7 1.1 
0.2 2.1 
9.0 12.9 
0.4 1.1 
0.9 0.6 
37.9 36.7 2.8 
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Table 35 Indoor Pysical Education Curriculum - 3rd Year Boys (Derbyshire) 
Percentage of time spent 
Activity Autumn Term Spring Term Summer Term 
Gymnastics 12.8 4.2 3.4 
Dance 0.1 
Swimming 2.3 2.0 
Badminton 2.9 5.5 0.4 
Basketball 12.9 14.9 
Table Tennis 1.5 1.0 
Volleyball 1.6 4.0 2.7 
Circuit Training/ 7.5 6.3 
Keep Fit 
Total 41.6 37.9 3.8 
Hill also classified the curriculum into competitive-
type activities (eg. traditional games and athletics) and 
non-competitive-type activities (eg. gymnastics, dance and 
swimming). (See Table 36). This showed a rapid decline in 
non-competitive type activities after the first two years; 
leading to the conclusion that the boys curriculum is 
biased towards competitive-type activities. In the third 
year there is virtually nothing else. 
Table 36 Non-Competitive Activities in the Curriculum - Boys (Derbyshire) 
Activity Year Year 2 Year 3 
% % % 
Gymnastics 16.1 14.5 6.8 
Dance 0.4 1.0 0.1 
Swimming 2.6 0.9 1.4 
Ball Skills 1.7 0.8 0.3 
Total 20.8 17.2 8.5 
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Hill's study was the first survey to produce meaningful 
results from what was obviously a well-planned questionnaire. 
Unlike many of the previous surveys, a lot of preparation 
went into the initial planning and testing stages of the 
questionnaire; and there is no doubt that this was to Hill's 
benefit . Even so, he was to have more than his fair share of 
problems, particularly in attempting to use the computor for 
analysing the curriculum returns for each school. 
In table 37 the time allocated to physical education for 
boys aged 11-16 is shown with the percent of the total work-
ing week in a school. 
Toble 37 Time Allocoted to Phlsical Education (eer wek) far BOls 
Mean Ronge % of Total 
Minutes Minutes Minutes Working Week 
11-12 144 BD IBO B.7 
12-13 137 70 210 B.3 
13-14 123 60 IBO 7.5 
14-15 109 0 IBO 6.6 
15-16 103 0 IBO 6.2 
The pattern is very similar to other results showing a 
steady decline in time as a student moves up the s~hool. 
The curriculum analysis was presented in a very different 
way to all previous surveys. Instead of mean, a median 
was presented with the range of time devoted to each curricu-
lum activity. In addition, the per~entage of schools who in-
cluded an activity was presented. Table 3B shows the time 
allocation for specific activities. 
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Table 38 Time Allocated to Specific Activities (Boys) 
Assac. Football 
Rugby Football 
Basketball 
Hockey 
Netboll 
Lacrosse 
Handball 
Minor Invasion Games 
Tennis 
Badmintan 
Volleyball 
Table Tennis 
Squash 
n/N 
(%) 
87 
79 
05 
20 
2 
30 
15 
10 
6 
Minor net/wall games 11 
Cricket 90 
Rounders 6 
Softboll 23 
Minor strike/field games 6 
General Minor Games 33 
Athletics 99 
Cross Country 65 
Swimming 51 
Dance 28 
Gymnastics 97 
Trampolining 
Health and Fitness 39 
11-12 Yeor Olds 
Median 
(h,,) 
!} 
12 
7 
6 
6 
o 
10 
6 
5 
5 
5 
6 
9 
6 
o 
6 
8 
12 
6 
16 
7 
12 
6 
5 
N ; 107 
Range 
(h,,) 
5-29 
4-48 
3-15 
0-10 
5- 6 
0- 0 
10-10 
3-10 
3-15 
3-14 
0- 9 
1-12 
2-18 
1-10 
1-12 
6-12 
2-27 
3-56 
2-lU 
3- 3 2 
2-20 
2-30 
6- 6 
2-11 
n/N 
(%) 
97 
86 
7U 
25 
1 
1 
1 
2 
50 
30 
20 
6 
10 
90 
o 
27 
o 
16 
100 
63 
37 
1 '. 
90 
3 
01 
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12-13 Year Olds 
Median 
(h,,) 
12 
12 
8 
7 
6 
7 
6 
18 
7 
6 
5 
3 
6 
8 
7 
o 
6 
7 
12 
6 
10 
5 
11 
5 
5 
N 125 
Range 
(h,,) 
2-29 
2-48 
3-20 
2-18 
6- 6 
7- 7 
6- 6 
9-21 
2-16 
2-17 
2-13 
2- 8 
4-12 
3-20 
1- 7 
1-12 
4-17 
2-15 
2-48 
2-14 
0-30 
1-20 
3-00 
2-15 
2-11 
n/N 
(%) 
92 
82 
85 
01 
3 
56 
51 
00 
11 
3 
7 
92 
3 
30 
5 
8 
99 
60 
23 
8 
76 
8 
59 
13-14 Year Olds 
Median 
(h,,) 
12 
11 
7 
7 
9 
6 
6 
6 
6 
o 
o 
6 
8 
2 
5 
8 
7 
10 
5 
8 
o 
7 
o 
6 
N " 103 
Range 
(h,,) 
4-30 
2-34 
2-20 
1-24 
9- 9 
3-14 
2-10 
2 - 1 1 
2-17 
2-19 
2- 7 
4_14 
2-20 
1- 5 
1-16 
4-14 
4-10 
2-22 
1- 1 2 
3-32 
2-10 
3-33 
2- 7 
2-16 
The results show clearly the domination of ceyta~n 
activities, particularly major team games and athletics, but 
also, the vast difference in the range of time allocation to 
specific activities between schools. This is shown clearly 
in table 39 where the time allocation to types of activities 
(eg. invasion games, gymnastic activities) is shown. Dance, 
outdoor education, and health and fitness show the lack of 
commitment to these activities by teachers. 
Table 39 Time Allocated within Bo:ts Ph:tsical Education to Various GrouEs 
of Activit:t (os 0 % of total time) 
11-12 Year Olds 12-13 Year Olds 13-14 Yeor Olds 
Mean Range Mean Range Mean Range 
Invasion Games 32 9-65 37 16-56 38 7-6D 
Net/Wall Games 6 D-21 9 0-26 14 0-32 
Strike/field Games 12 0-32 13 0-30 14 4-40 
Athletic Activities 19 6-46 18 7-35 17 8-36 
Aquatics 10 0-50 5 0-33 3 0-33 
Dance 3 0-21 1 0-20 0 0-11 
Gymnastic 
Activities 14 0-40 14 0-36 9 0-25 
Health & Fitness 3 0-17 3 0-17 5 0-23 
Outdoor Education 9 0-0 0 0- 3 1 0-45 
There is an increasing commitment to games from year 
one to year three as swimming and gymnastics decline. 
It is difficult to voice any criticism of the study 
because so little information is available about the 
research procedures adopted. However, it is important 
to recognise that this was a curriculum exercise and not a 
research investigation. 
- 43 -
One of the most interesting findings from Hill's 
study was his analysis of the curriculum patterns of 
individual schools. He showed clearly the diversity and 
complexity of the physical education programmes in his 
schools, but the study revealed how complex the organisa-
tion of activities had become during a school year. Hill 
used the analogy of a wall to illustrate how the physical 
education curriculum represented different patterns of 
bricks placed side by side on different levels, "The 
apparent irrationality", he suggested, "probably contains 
some logic and reasoning which can be articulated and 
explained." 
2.8 South Yorkshire Schools Survey ( 1985) 
This survey was carried out as part of a curriculum 
exercise for teachers on a D.E.S. Regional course by 
Crutchley (1985) who was one of the organising tutors. 
Teachers from eight local authorities in South Yorkshire 
collaborated to produce survey of 259 responses but no 
indication of the number of schools involved in the survey, 
though 143 schools are quoted in the results. There was no 
indication in the paper presented at the B.A.A.L.P.F. 
Congress in 1985 where the source for the questionnaire 
arose and no details of how the survey was conducted have 
been provided. 
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2.9 Summary 
The Schools Council Study (Kane 1974) was a little 
unusual in that it gave a false impression. Instead of 
showing exactly what was being taught in schools, it 
listed what importance people attached to a group of 
activities. As later surveys were to show, there can be 
a lot of difference between the importance we attach to 
activities and the practice of what we do actually teach. 
Also, by using a rank order, the survey gave the 
impression that outdoor activities and dance were included 
in the boys curriculum. Again, as later surveys were to 
show, often they did not exist at all. 
The later surveys, which adapted a local approach, have 
provided us with the majority of the information that exists 
about the curriculum and what we teach in physical education 
lessons. However, with the exception of Hill (1986) 
they often raised as many questions as they answered. Most 
of the surveys reveal a lack of rigour in 
and the results are difficult to compare. 
framing questions 
I t must, how-
ever, be remembered that the majority of them were local 
exercises in curriculum work, so that the local education 
advisor could have a better picture of what happened in his 
or her area. They were not intended, or designed, as a 
research project, but they provided us with more information 
about the physical education curriculum, as it is taught 
than the funded project of the Schools Council (Kane, 1974). 
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The one exception was Hill (1986) who showed that by 
using a well prepared and tested questionnaire, spread 
over three terms, that it was possible to obtain an 
excellent insight into what was being taught in physical 
education lessons in schools. It also took us a stage 
further than the basic outline, with results showing us 
how, and when, time is spent on various activities, and 
providing a far better breakdown of activity areas and 
areas of experience to enable us to look at the 
curriculum as a whole. 
In all the surveys, the time allocated to physical 
education was remarkably consistent, only Liverpool was 
slightly lower. All showed, without fail, that as age 
increases, the time allocated to physical education 
decreased. Despite the problems with converting the 
results to make suitable comparisons, it is an interesting 
result. 
All the surveys showed the astonishing degree to 
which games dominates the curriculum. Williamson (1981) 
summed it up when he posed the question. 'Do these 
games really have so much to offer pupils that they are 
given such prominence?' As Hill (1985) showed, even 
within games there is no real balance, with the majority 
of the work being invasion type games (eg. rugby and 
football). 
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All the surveys showed that remarkably few activities 
are taught to any significant degree in physical education. 
A number of the surveys had lists of activities, often 
exceeding thirty or forty, and yet, when the results were 
given, could only find a handful of activities that could 
be called major activities in terms of how much time was 
devoted to them. 
An analysis of the surveys clearly shows the need for 
any research investigation to identify how much time was 
spent on individual activities and when these activities 
were undertaken during the school year. The curriculum 
patterns of the schools enables a researcher to portray 
how teachers interpret a physical education education. 
It is these patterns which need to be disclosed and 
investigated furthere. As Hill (1986) points out, there is 
a need to find out why teachers adopt a specific pattern 
and to explore why schools are so different in the ways 
they construct a curriculum. 
- 47 -
CHAPTER 3 
THE CONDUCT OF THE RESEARCH 
CHAPTER 3 
The Conduct of the Research 
3.1 Introduction 
In this chapter, the way the Research was conducted 
will be discussed in terms of: 
1. the use of a mailed questionnaire; 
2. the use of follow-up interviews; 
3. how the actual research was conducted. 
This will include a description of the research process, 
the reasons why certain decisions were taken. 
3.2 The mailed questionnaire 
A detailed investigation into all available 
questionnaires was conducted and the questionnaire de-
vised by Hill (1986) was clearly a more appropriate 
research instrument. It was by far the best available 
survey questionnaire for analysing the curriculum. 
The mailed questionnaire is a simplified form of 
interview schedule that the respondent can fill in 
without the aid of the researcher; it has the great 
advantage of being sent to the respondent through the 
post. It is very useful for obtaining data that would 
otherwise be difficult to obtain; ego persons may 
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respond better to 'delicate' questions when they know 
that the reply will be anonymous. As a survey method, it 
has a number of advantages and disadvantages. 
3.2.1 Advantages 
a. Low cost - it is far cheaper than an interview and 
does not require a trained interviewer. All that is 
required is the cost of planning, sampling, duplicating 
and mailing. If the sample is spread over a wide geo-
graphical area it is an appropriate method to use. 
b. Reduction of biasing error - the personal characteristics 
of the interviewer are avoided by the use of a mailed 
questionnaire. 
c. Greoter anonymity - the anonymous nature of the mailed 
questionnaire makes it easier to gain data on sensitive 
areas. 
d. Considered answers - i f the que s t ion s re qui rea 
considered rather than an immediate answer, then the 
mailed questionnaire is better. 
e. Accessibility - a widely dispersed survey population 
is more easily assessed by this method. 
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3.2.2 Disadvantages 
a. Simple questions - the questions must be simple enough 
to be completed from only the given written instructions. 
b. Probing - answers cannot be 'probed' in any way and 
must be taken at 'face value'. 
c. Completion - no control is possible over the person 
who actually fills in the questionnaire. This could be 
delegated downwards from the person to whom it was sent. 
The result of this could be that the information 
obtained was not of the required standard. 
d. Low response rote - this is perhaps the most serious 
of all the disadvantages to the use of the mailed 
questionnaire. There are several methods which can 
help to reduce this problem. Hoinville and Jowell (1978) 
made a number of suggestions for obtaining a good 
response rate when using mailed questionnaires. 
These are: 
(~) the questionnaires appearance must be the 
starting point; it should look easy to complete 
and be attractive. A questionnaire with plenty 
of space for both questions and answers is much 
better than a compressed layout, even if it 
does make the resultant questionnaire longer. 
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I~~) a simple design with clear wording is 
essential. Clear instructions should guide the 
respondent through - 'put a tick' is a clear in-
dication to participate. 
the contents should be arranged to try and 
maximise participation - general questions should 
be included for this reason. 
I~v) the use of coloured pages may help to clarify 
the overall structure; the use of different 
colours for instructions may also help the respon-
dent to want to complete the questionnaire. 
Iv) use a familiar method of completion if possible. 
The placing of ticks in boxes is a much more familiar 
method than is the circling of pre-coded numbers on 
the right-hand side of the paper. 
Iv~) the practice of using sub-lettering, ego 
Q.9(a), (b), is a useful method of grouping together 
questions about the same topic. 
the instructions need to be repeated as often 
as necessary. The respondent needs all the instruc-
tions at hand for ease of response to the questions. 
The instructions also need to be clear and 
unambiguous and in bold type. 
- 51 -
(v~'{'-<J completing the questionnaire ·can be seen as a 
learning experience in which the respondent becomes more 
at home with the task as he proceeds. Initial questions 
should therefore be simple, having high interest values, 
and encourage participation. The middle section of the 
questionnaires; the last few questions should be of 
high interest to encourage the respondent to return the 
complete schedule. 
(~x) the wording of the self-completion questionnaire 
is of paramount importance and pre-testing is crucial 
to its success. 
(x) a brief note at the end of the questionnaire can: 
(a) ask the respondent to check that he has 
not inadvertantly missed a question; 
(b) ask for an early return of the completed 
questionnaire; 
(cJ thank the respondent for his participation; 
offer to send a short abstract of the 
(d) findings when the analysis is completed. 
3.2.3 Factors to Improve Return Rate 
Apart from the design of the questionnaire, Hoinville 
and Jowell (1978) also looked at other factors that could 
improve the return rate for completed questionnaires. 
These are: the initial mailing, the covering letter, the 
follow-up and incentives. 
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3.2.3.1 Initial Mailing 
(a) Use good quality envelopes, typed and addressed 
to a named person where ever possible. 
(b) Use first class postage, stamped rather than 
franked if possible. 
(c) Enclose a first class stamped addressed 
envelope, if possible for the reply. 
3.2.3.2 Covering Letter 
The covering letter should indicate the purpose of 
the survey, and its importance; also assure the respon-
dent of its confidentiality, and encourage him to reply. 
The following procedures can greatly help this: 
(a) the appeal of the covering letter must be 
tailored to suit the particular survey sample. 
This is important as a survey of teachers might 
well stress the professional need to participate. 
(b) it has not been found that the use of prestigious 
signatories, nor the use of handwritten post-
scripts has had any effect on the return rate 
of completed scripts. 
(c) the name of the sponsor or organisation conduct-
ing the survey should appear on the letterhead 
as well as in the body of the covering lette~. 
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[d) a direct reference should be made to the 
confidentiality of the respondent's answers 
and the purpose of any serial number or cOding 
should be explained. 
[e) a pre-survey letter advising respondents of 
the forthcoming survey has been shown to have 
a substantial effect on response rates. 
(6) a short covering letter is most effective; 
aim at not more than one page. 
3.2.3.3 Follow-up Letter 
Hoinville and Jowell (1978) saw this as the most 
productive procedure for improving the response to a 
mailed questionnaire. They suggested: 
[a) all the rules that apply to the covering letter 
apply even more strongly to the follow-up 
letter; 
[b) the follow-up should re-emphasise the importance 
of the study and the value of the respondent's 
participation; 
[c) the use of the second person singular, the 
conveying of an air of disappointment at non-
response and some surprise at non-co-operation 
have been shown to be effective ploys; 
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{dl nowhere should the follow-up letter give the 
impression that non-response is normal; 
{el the follow-up letter should be accompanied by 
another copy of the questionnaire. 
3.3 Interviews 
It was decided to use interviews to supplement the 
mailed questionnaire. This was to establish the 
accuracy of the teachers responses in the mailed 
questionnaire, to provide more contextual information 
about what was being offered, and to identify the 
reasons why the curriculum was chosen in a particular 
way. 
Spradley (1982) in talking about the interviews and 
the types of questions that could be used described 
three types of questions: 
{al Descriptive questions; 
{bl structural questions; 
{cl Contrast questions. 
Within each type of questions there can be a number of 
groups and sub-groups of questions for the purpose of 
eliciting as much information about a subject as 
possible. 
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Spradley (1982) identified a number of stages to be 
taken when drawing up a questionnaire to be used for 
interviews. These are: 
{al Select the audience; 
{bl Select the subject; 
{cl Make a list of the topics and create an outline; 
{~ Write a rough draft of each section; 
{~ Revise the outline and create subheads; 
{61 Edit the rough draft; 
~l Write the introduction and conclusion; 
{~ Reread the manuscripts for examples; 
W Write the final draft. 
As a survey method, it had almost the opposite advant-
ages and disadvantages to the mailed questionnaire. 
3.3.1 Advantages 
o. Questions - they can be far more refined and 
investigate quite difficult areas of work. 
b. Probing - answers can be 'prob ed' 0 r ques t ioned 
when a reply did not seem to be appropriate or 
make sense. 
c. Completion - there are no problems with completion 
provided you can arrange the interview initially. 
Also, you can make sure that the person you 
interviewed was the correct person and not some-
one delegated to do it. 
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3.3.2 Disadvantages 
a. High cast - not only in terms of travelling to each 
interview but also in terms of the interviewers 
time involved. 
b. Biasing error - the respondent reacting to comments 
made by the interviewer and varying his answers 
to please him. 
c. Snap answers - it is impossible to allow for considered 
answers or give time to check mistakes (this can 
to a certain extent be allowed for by sending a 
transcript of the interview to the respondent for 
corrections). 
d. Accessibility - where a very wide geographical area is 
involved interviews are an impossibility. 
e. Anonymity - t he respondent canno t 'hi de' as he will 
now come face to face with the researcher. 
3.4 The Research Process 
3.4.1 Initial Decisions 
At the outset, it was decided that there was a need 
to replicate the work of Hill (1986) in a di fferent 
education authority. In deciding this, the research was 
committed to a survey by mailed questionnaire. 
It was decided also that there was a need to use 
interviews to supplement the mailed questionnaire in 
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order to establish the accuracy of the teachers responses 
in the questionnaire and, to provide more contextual 
information about what was being offered. This had not 
been done before with this type of research and would be 
breaking new ground. 
A detailed investigation had already shown that the 
mailed questionnaire developed by Hill was the best 
available survey questionnaire for analysing the physical 
education curriculum at the moment. 
Hill (1986) had identified several objectives from 
previous work and used these as the basis for his own 
work. These are: 
1. to disclose in more detail exactly what is 
being taught in the physical education 
curriculum. 
2. to discover the patterns of provision of 
different activities in schools; 
3. to consider the amount of time available for 
the teaching of physical education; 
4. to compare the results of other surveys with 
his study. 
Hill (1986) had developed a mailed questionnaire 
whereby teachers were asked to fill out three question-
naires; one for each academic term of the year. 
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This was to reduce the recall period to no longer than 
one term. This had been done in the light of research 
by Moser and Kalton (1979) who had warned against using 
long-term memory to recall events. 
In addition, any survey dealing with schools needs 
to include a section on the type and organisation of 
the school, such as: 
1. the age range of the sChool; 
2. number of pupils on roll; 
3. numbers and details of teaching staff; 
4. timetable details; 
5. facilities available for use by the physical 
education department. 
These questions needed only to be asked once at the 
outset of the research as they would be unlikely to 
change significantly during a school year. They would 
provide the background information of the school 
individually in the context of the survey. 
3.4.2 Research Areas 
It was decided to limit the area of the research 
even more than that of Hill (1985) so that more time 
could be spent on detailed investigation. 
project was to be: 
The research 
'A study of the Physical Education Curriculum for 11-16 
year old Boys in Coventry Local Education AuthoritySecondary 
Schools' 
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The Research would investigate three main areas: 
1. The background of the school and the physical 
education department within that schools 
context. 
2. The curriculum work for Years 1-5 (11-16 years) 
in physical education in that school. 
3. The options provided in physical education in 
that school. 
3.4.3 Administrotion of the Survey 
Hill (1986) Had previously 'piloted' the study prior 
to using it for a large number of schools within his 
survey. For the present survey only slight modifications 
were necessary to make it appropriate for use. 
The survey would be administered in three phases: 
Phose 1 : Part 1 relating to the background of the 
school and the physical education department 
within the schools context. 
Part 2 Wi nt e r Term cur r icu 1 um and opt ions. 
Phase 2 Part 2 S pr i n g T e r m cur r i c u 1 u m and 0 pt ion s . 
Phase 3 Part 2 Summer Term curriculum and options. 
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CHAPTER 4 
RESUL TS OF THE STUDY: QUESTIONNAIRE RETURNS 
3.4.4 Sending Out the -Questionnaire 
Approval and permission to undertake the survey in a 
local education authority was sought from the Director 
of Education and the Physical Education Advisor. A 
meeting was held with the Physical Education Advisor at 
which the purpose of the research was outlined and copies 
of the questionnaires were critically scrutinised. 
Permission to undertake the survey was given, but copies 
of all research results were to be made available for 
the local education authority before any publication. 
Mindful of the recommendations of Hoinville and 
Jowell (1978) on the advantages of a good covering letter 
(see Appendix 1) two di fferent letters were sent to each 
school. The first went to Headteachers outlining the 
purpose of the survey and seeking permission to involve 
the school in the research. The second letter was sent 
to the Head of Physical Education when permission had 
been obtained from the Headteacher. Also, all Heads of 
Physical Education attended the termly meeting with the 
Advisory Staff and at this meeting details of the research 
were included as one of the main agenda items. In this 
way, it was possible to give far more lengthy details of 
the advantages of the research and to allow time for 
questions to be considered and difficulties resolved. 
This was an important meeting. 
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Each questionnaire was sent to schools using the 
local education authorities internal mailing system. 
The questionnaires were timed to arrive in school just 
after the half-term break in each of the three different 
terms. 
It was felt that the use of follow-up letters was 
inappropriate for this survey because of the personal 
relationship with many of the respondents. Instead, 
personal contact was made by telephone after three weeks, 
and then five weeks, if questionnaires had not been 
returned. 
Each time a new questionnaire was sent out, copies of 
the previous terms results were sent to all schools. At 
the same time, any school that had not returned the 
previous questionnaire was sent a second copy of that 
questionnaire, along with the new questionnaire, and a 
copy of the results to date. Although there was plenty 
of feedback about the results from both respondents and 
non-respondents, it did not result in an improved return 
of questionnaires. 
3.5 Follow-up Interviews 
The last part of the study, Phase 4, was to carry out 
follow-up interviews of all the Heads of Physical 
Education involved in the research. It was also decided 
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to interview two female Heads of Physical Education 
who were in overall charge of the Physical Education 
including the Boys Departments. 
This area of work had not been attempted before and 
no suitable interview questionnaires existed for research 
into the physical education curriculum. Reference was 
particularly made to 'The Open University Series DE304 -
Research Methods in Education and Social Sciences' and 
Spradley 'The Ethnographic Interview (1982) as the follow-
up interviews were basically ethnographic interviews. 
Such problems as sampling or identifying a representative 
sample did not exist as all those involved would be 
interviewed. However the questionnaire would need to be 
piloted and tested as to its suitability. 
3.5.1 Formulating on Interview Schedule 
Five areas were identified from the survey work to 
form the basis for follow-up interviews. These were: 
1. Major games; 
2. Gymnastics; 
3. Health Related Fitness; 
4. Dance and Outdoor Pursuits; 
5. Options. 
Major Games waS selected as this was found in the 
survey to form the major proportion of work in all 
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schools. It was hoped that the questionning would throw 
some light on the reasons behind this. 
Gymnastics was selected because it was an area of 
work that was causing concern in many schools and seemed 
to be rapidly declining in teaching time. 
Health Related Fitness work was selected because it 
was an area of work that has risen to prominence in 
recent years as concern was raised about the fitness of 
our youngsters for adult life. 
Dance and Outdoor Pursuits were included because they 
are areas of experience that are largely neglected in our 
schools and yet considered important by H.M.I. 'so 
Finally options were included to find out exactly 
what we are attempting to do an~ how we go about 
organising them. The choice of these five areas as 
starting points was an attempt to provide teachers with 
tangible content with which they could identify and 
facilitate ease of discussion. 
3.5.2 Piloting and Testing the Interview Schedule 
Using the five areas an interview schedule was 
constructed. A Head of a Physical Education Department 
on a secondment was used in the early stages to explore 
interview techniques and different types of wording for 
questions. A second interview was used later to compare 
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different techniques. In addition, four other heads of 
departments (who were not included in the current survey) 
were used to pilot the questions, the order of questions, 
and their presentation. Also, the interviewer practised 
the use of a tape recorder in an interview, the use of 
different techniques for probing, elaborating and 
clarifying points, and finally posing questions for cross 
checking information. A final pilot study of the schedule 
was tried out with the research supervisor examining the 
procedures for posing questions and eliciting further in-
formation. 
All the interviews were carried out within a period 
of six weeks. The procedure for each interview was out-
lined, including an explanation of how the tape-recorder 
would be used, and each interviewee was informed that a 
transcript of the interview would be provided. Each 
interviewee was asked to check the transcipt, which was 
returned within fourteen days of the original interview, 
for accuracy and to include any clarification and 
elaboration of points, and make any additional comments 
that were deemed appropriate. The majority of the 
respondents took advantage of this to make corrections 
and additions. This helped to reduce one of the recog-
nised problems of interviews which is the inaccuracy of 
the unconsidered question. The transcripts gave time 
for answers to be considered, checked for accuracy, and 
any further points to be made. 
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From the interview transcripts data was prepared for 
analysis. All the transcripts were analysed in terms of 
three major aspects: 
1. a check for accuracy of questionnaire data. 
2. identification of contextual points that may 
have an influence on the chosen curriculum 
areas. 
3. an explanation or reasons why decisions were 
taken to include the activities in the 
curriculum. 
Each of these areas were taken in turn, and in each 
interview key expressions, terms or words were marked. 
For area one these were compared with the questionnaire 
data for each school, and in area two key points were 
isolated only when respondents identified them as being 
important. However, any points which appeared 
significant to the interviewer were noted separately. 
In area three key points relating to why decisions were 
taken were isolated and highlighted in text; on some 
occasions probing was necessary to elicit these responses. 
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CHAPTER 4 
Results of the Study Questionnaire Returns 
4.1 Introduction 
The results of the Curriculum Survey, for years 1-5 
will be considered in four parts: 
1. School Background information 
2. Time allocation to Physical Education 
3. The Curriculum 
4. Timetabling Patterns 
A summary of the results will be presented at the end of 
the chapter. 
4.2 School Background Information 
4.2.1 Coventry Local Education Authority 
The local education authority in Coventry has 21 secon-
dary schools all of which are 11-18 age group schools, but 
as the Survey was for boys only 3 schools were excluded 
reducing the number of schools that could be involved to 18. 
An analysis of the schools is shown in table 40. 
The average school size in the survey was approximately 
1,300 pupils but in table 41 a breakdown of the individual 
schools showing the range of boys in each school is provided. 
The majority of the schools are very similar in size with 
one exception (school 12) which is a boys only school. 
- 67 -
Table 40 
Anol:z:sis of Secon-dor:z: Schools in Coventr:z: 
School No. LEA CafE RC Sex Involvement in Survey 
Part 1 Part 2 Part 3 
Ol / Mixed / 
02 / Mixed / / / 
03 / Mixed / / / 
04 / Mixed / / / 
05 / Mixed 
06 /. Mixed / / / 
07 / Mixed / / / 
08 / Mixed / 
09 / Mixed / / / 
10 / Mixed / / / 
11 / Mixed / 
12 / Boys / / / 
13 / Mixed 
14 / Mixed 
15 / Mixed / 
16 / Boys 
17 / Boys 
18 / Mixed 
19 / Girls 
20 / Girls 
21 / Girls 
Totals 16 1 4 12(66. 7~~) 8(44.4~') 8 (44. 4~,) 
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Table 41 The Size of Schools 
SCHOOLS 
Pupils 01 02 03 04 06 07 08 09 10 11 12 15 
700 - 899 I 
900 - 1099 I I 
1100-1299 I 
1300 - 1499 I v I I 
1500 - 1699 I I I 
1700 + I 
4.2.2 Teaching Staff 
Coventry has a community policy which makes it difficult 
to examine closely the number of staff engaged in the 
teaching of physical education, however, in table 42 a 
breakdown of each shool with the number of staff and 
physical education staff can be compared. 
Table 42 Staffing breokdowns for Eoch School 
SCHOOLS 
01 02 03 04 06 07 08 09 10 11 12 15 
Full-time staff 
Part-time staff 
Full-time PE staff 
- Male 
- Female 
Port-time PE staff 
- Male 
- Female 
43 
5 
1 2 
2 2 
2 2 
1 2 
87 101 67 89 
6 8 9 3 
4 
3 
1 
2 3 3 
2 3 3 
2 
2 
2 
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87 100 60 
4 0 17 
3 3 
3 3 
1 
3 3 
3 3 
2 1 
1 
84 70 
4 15 
7 4 
3 
5 
1 
There is some consistency in the figures with the average 
number of staff for both male and female being 3. The 
number of part-time staff correct some of the inbalances in 
three schools (01; 02; 04) but it is interesting to note 
that there are more part-time male staff than female. 
School 12, the largest boys sample in the survey, has the 
biggest share of staff both full-time and part-time. 
4.2.3 Timetabling 
All the schools were examined to see how their school 
timetable was organised and table 43 shows the results. 
Table 43 Timetabling systems used in each school 
SCHOOLS 
01 02 03 04 06 07 08 09 10 11 12 15 
No. of periods 
per day in 6 4 4 4 7 5 4 4 8 8 4 8 
Timetable 
No. of days in 
Timetable 5 5 10 5 5 5 10 5 5 5 5 5 
No. of periods 
in timetable 30 20 40 20 35 25 40 20 40 40 20 40 
cycle 
Normal length 
of a period 50 70 70 70 40 60 65 70 35 35 70 35 
(minutes) 
Variations 45 45 
(if any) 
Normal length 50 70 70 70 40 60 65 70 70 70 70 70 
of PE period * * .. 
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There is very little variation in the figures with only two 
schools operating a ten day timetable wi th the resul t using 
the more normal five day period. However, three schools 
(01; 06; 07) have created a di fferent pattern of a school day 
with two of the schools (01; 07) increasing the amount of 
time available by 20 minutes, and one school (08) reducing 
the time available by 20 minutes. Eight of the schools use 
the 35 or 70 minutes period for a lesson. 
4.2.4 Facilities 
Coventry has provided extremely good facilities for 
its schools in the past and this can be seen clearly in 
table 44. The shortage of land in the inner city areas 
has been compensated for by providing other facilities 
such as sports halls and hard playing areas. In addition, 
the community aspect of the authority has enabled extra 
provision, such as swimming pools, to be provided to the 
extent that 50% of the secondary schools in Coventry have 
swimming pools on site and several others have them close 
to hand. 
These facilities tend to influence the activities 
provided and this will be discussed later. However, sports 
halls appear to encourage indoor games rather than gymnastics, 
good swimming, and athletics facilities encourage these 
activities, and where there are no dance facilities dance 
is excluded. 
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Table 44 Provision of facilities in schools 
SCHOOLS 
FACILITY 01 02 03 04 06 07 08 09 10 11 12 15 
Gymnasium 1 1 1 1 1 1 1 1 1 3 4 1 
Sports Hall 1 1 1 1 1 1 1 1 1 
Swimming Pool 1 1 1 1 1* 1* 
Tarmac hardploy 2 1 1 1 1 I· 
Redgra hard play 1 1 1 1 1 1 1 1 
Fields 
-
on site 1 1 1 1 1 1 1 1 1 1 1 
- off site 1 1 1 1 
Use school hall 1 1 
Squash Courts 1 
Dance Studio 1 
Weights Room 1 
Tennis Courts 1 1 1 1 1 1 1 1 1 1 1 1 
Grass Athletics 1 1+ 1 1+ 1 
Redgro Athletics 1 1 1 1 1 1 
Use Central Pool 1 1 1 1 1 
Use Sports Centre 1 1 
Use Rackets Centre 1 1 1 1 1 
Note - * outdoor pool on site. + off site grass track nearby. 
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4.3 Time allocated to Physical Education 
Of prime importance is the time that each school 
allocates to Physical Education. The more time, then there 
is more opportunity to play a part in influencing a pupils' 
education. The table below shows the time for each in-
dividual school and table 45. 
Table 45 Time allocated to Physical Education in individual schools 
SCHOOLS 
Age Group 01 02 03" 04 06 07 08 09 10 11 12 15 
Year 150 175 105 140 160 120 130 140 140 140 140 140 
Year 2 150 140 140 140 120 120 130 140 140 140 140 140 
Year 3 150 140 140 140 120 120 130 140 140 140 140 140 
Year 4 150 70 105 70 120 120 65 70 140 70 210 140 
Year 5 200 70 105 70 120 60 65 70 70 70 210 140 
Year 6 70 70 70 80 60 65 70 70 70 70 70 
Note* - ten day cycle converted to 5 day cycle for this table. 
From these figures we can identify a number of trends. 
Most af the schoals are very similar during Years 1/2/3 but 
several schools have extra Physical Education time in Year 1 
to allow swimming to take place, such as schools 02 and 06. 
One main group of schools (06 and 15) maintain a regular 
amount of Physical Education throughout the five years. 
However a number do not and one of two things happen; either 
the time available drops drastically such as schools 02, 04, 
OB, 09 and 11 at the start of the 4th Year, but sometimes 
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not until the start of the 5th Year as in schools 07 and 10. 
The other is that it rises such as school 01 and 12. One 
thing that is common to all schools is the lack of time 
given to all 6th Forms for Physical Education, an average 
of 70 minutes. 
Table 46 The averoge time ollocated to schools and variations 
Average Highest Lowest Variation between 
Age Group (m in) (min) (min) Highest Lowest (min) 
Year 1 140 175 120 55 
Year 2 125 150 120 30 
Year 3 125 150 120 30 
Year 4 III 210 60 150 
Year 5 104 210 60 150 
Year 6 70 80 60 20 
In table 46 the variations between the highest and 
lowest time allocation for physical education demonstrate 
a complex pattern, particularly in years 4 and 5 where the 
variation can be as much as 150 minutes. This raises a 
number of issues but in particular it shows that even a 
difference of 10 minutes per lesson can amount to 6 hours 
40 minutes over a year and over 5 years 33 hours and 20 
minutes. 
The eight schools that completed the returns over the 
twelve months had to complete also time returns for each 
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Table 47 Time Spent on PE/Comes During School Year 1982/83 in Years 1-5 During 40 Weeks of Lessons 
(Hours) 
SCHOOLS 
5 
4 
02 3 
2 
5 
4 
03 3 
2 
5 
4 
04 3 
2 
5 
4 
06 3 
2 
5 
07 4 
3 
2 
5 
09 4 
3 
2 
5 
4 
10 3 
2 
5 
4 
12 3 
2 
I 
38.3 
46.7 
93.3 
93.3 
112.7 
58.8 
70.0 
93.3 
93.3 
70.0 
39.3 
46.7 
93.3 
93.3 
93.3 
68.0 
80.0 
80.0 
80.0 
105.7 
34.0 
80.0 
80.0 
80.0 
80.0 
46.7 
46.7 
93.3 
93.3 
93.3 
39.7 
93.3 
93.3 
93.3 
93.3 
129.5 
140.0 
93.3 
93.3 
93.3 
o 
N 
o 
w 
o 
A 
o '" o '" o 
TIME IN HOURS 
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0 
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0 0 0 0 0 
I 
0 
C 
;0 
~ 
year group and it is possible to show very clearly in 
table 47 just how much schools can vary in the teaching 
time allocated to physical education. 
All schools offered options to older pupils at some 
stage and below can be seen the year in which an individual 
school starts options. It is interesting to note that in 
the Survey no school offered options to pupils in Years 
1/2/3. They are obviously considered something for senior 
years only. 
Toble 48 The yeorsin which options ore offered to pupils 
SCHOOLS 
02 03 04 06 07 09 10 12 
Yeor 1 
Yeor 2 
Year 3 
Year 4 I I I I I I I 
Year 5 I I I I I I I I 
4.4 The Curriculum 
All results from now are concerned only with the 8 
schools that completed the curriculum survey over the 12 
months of the School Year 1982/83. Each school filled 
in curriculum returns for each term during the 12 months 
showing what each age group was being taught. From this 
it was possible to carry out a detailed analysis to find 
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out the amount of time and percentage of time that each 
year group spent on each activity, and also for all years 
combined. 
From these results it was possible to rank activities 
in order of importance based on the percentage of time 
allocated to teaching that activity. Only activities 
above 5% were considered for this and a rank order list 
for each age group and for the combined age groups for 
all the eight schools was drawn up. (Individual ranking 
lists can be seen in case studies in Appendix D). 
Table 49 The rank order for activities most taught in the 8 schools 
(totol %) for Yeors 1-5 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Rugby Football Football Football 
2 Swimming Football Rugby Hockey Badminton 
3 Athletics Gymnastics Athletics Badminton Hockey 
4 Gymnastics Cricket Basketball Rugby Basketball 
5 Cricket Athletics Gymnastics Circuit Weights 
Training 
6 Football Basketball Hockey Swimming Cricket 
7 Games Skills Swimming Cricket Basketball Swimming 
8 Basketball Hockey Swimming Athletics 
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For the combined age groups of Years 1-5, table 50 
provides an overview of the curriculum. 
Table 50 The rank order for activities most taught over 5 years 
of teaching 
Ranking 
1 
2 
3 
4 
5 
6 
7 
8 
Combined Totals 
Years 1-5 
Football 
Rugby 
Athletics 
Swimming 
Gymnastics 
Basketball 
Hockey 
Cricket 
A further perspective can be seen from these two 
tables by looking at the continuity of the individual 
activities. This can be clearly seen in table 51. 
Table 51 The rank order of the top 8 activities for teaching time to 
emphasise individual activity placings 
Overall 
Activity· Year Year 2 Year 3 Year 4 Year 5 Years 1-5 
Football 6 2 1 1 1 1 
Rugby 1 1 2 4 2 
Athletics 3 5 3 8 3 
Swimming 2 7 8 6 7 4 
Gymnastics 4 3 7 5 
Basketball 8 6 4 7 4 6 
Hockey 8 6 2 3 7 
Cricket 5 4 7 6 8 
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This clearly shows several trends. First, the decline 
of gymnastics from year 1 to year 5. Second, the in-
creasing dominance of games throughout the curriculum 
leading to a programme in years 4 and 5 biased towards 
games. Third, swimming has a high position in year 1 
but shows a decline in subsequent years. Fourth, the 
highest ranked activities (rugby, athletics, gymnastics) 
in year 1 do not appear in the year 5 programme. 
An examination of the balance of time between 
activities reveals a number of discrepencies. For 
example, over the 5 years rugby and football account for 
over 26% of all boys work in schools. This time alloca-
tion can be clearly seen in the next table. 
From this table it can be seen that there is an in-
balance of activities with games not only having more 
activities than all the other sections put together, but 
also they represent half of the ten activities on which 
more than 5% of teaching time is spent over 5 years. 
It illustrates also how relatively few activities 
are taught to any degree in schools. The majority of 
schools teach a narrowly defined group of activities 
with a few detours to fringe activities. 
From this analysis it is possible to allocate the 
curriculum activities into areas of experience. 
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Table 52 Teaching time (%) spent on each activity over 5 years 
0% 4% 8% 12% 16% 
Area 1 
Athletics 8.5% 
Swimming 8.2% 
Gymnastics 8.2% 
Area 2 
Area 3 
Football 14.1 % 
Rugby 12.4% 
Basketball 8.2% 
Hockey 7.9% 
Cricket 7.3% 
Badminton 4.8% 
Tennis 3.4% 
Volleyball 2.0% 
Games Skills 1.9% 
Squash 1.1% 
Table Tennis 1.1% 
Mise. Games 0.8% 
Area 4 
Fitness Work 6.6% 
Area 5 
Outdoor 1.3% 
Pursuits 
Mise. 1% 
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An 11-16 Physical Education Curriculum Paper produced by 
Her Majesty's Inspectors of Physical Education in the 
Autumn of 1983 had looked at curricu~um work within Physical 
Education and classified it into five areas of experience. 
The five areas are:-
1. Areas in which the main aim is the development of 
skillful body management; 
ego gymnastics, swimming, trampolining, athletics. 
2. Areas in which the main aim is creating or being 
involved in an artistic experience through bodily 
movement; 
ego contemporary dance, ballet, national dance, 
ice skating. 
3. Areas in which the main aim is competition between 
groups or individuals involving the use of psycho-
motor skills; 
ego games. 
4. Areas in which the main aim is body-training 
leading to increased powers of strength, stamina, 
endurance, and a general feeling of well-being; 
ego circuit training, cross country, yoga. 
5. Areas in which the main aim is to meet challenging 
experiences in varying environments; 
ego on land - hill walking; on water - canoeing. 
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it does provide us with a useful means of classifying 
activities and for that reason has been used in this 
survey. For convenience though, the wording has been 
shortened as follows:-
Area 1 Body Management 
Area 2 Artistic 
Area 3 Games 
Area 4 Body Training 
Area 5 Outdoor Experience 
Using the H.M.I. 's classification system it is possible 
to re-allocate the activities cited in each schools 
curriculum into areas of experience to see if any balance 
exists in the curriculums. The following table gives the 
percentages for such a classification. 
Table 53 Percentage of curriculum work far each school :tear and far 
Years 1-5 using H.M.I. classification of Areas of Ex~erience 
Totals 
Year 1 Year 2 Year 3 Year 4 Year 5 Years 1-5 
Area 
Body Management 39% 33% 27% 16% 10% 25% 
Area 2 
Artistic 0% 
Area 3 
Games 59% 65% 68% 68% 72% 66% 
Area 4 
Body Training 2% 2% 5% 11 % 13% 7% 
Area 5 
Outdoor Experience 1% 3% 3% 1% 
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These figures can be more clearly seen when presented in 
the following way. 
Toble 54 Percentage of Areas of Experience 
4 5 5 
+ + 
100 4 5 
90 4 4 Area 4 
" 
80 
 
Curriculum 70 
l.Jork 60 Area 3 3 3 3 3 Area 3 
50 
40 
30 
20 
10 
0 Area 1 1 1 1 1 Area 1 
Year Year 2 Year 3 Year 4 Yeor 5 Total Years 
1-5 
From these figures several points immediately come to 
light. The first is that Area 2 (Artistic) work does not 
exist and while one would not expect such activities as 
dance to rate as a popular boys' activity, one would expect 
to see some trace of it as a relevant part of the curriculum 
for the younger age groups, particularly in mixed schools 
where the female staff would be in a position to either 
staff it or provide active and moral support. The second 
point is that Area 5 (Outdoor Experience) is poorly 
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represented and were it not for one school which accounts 
for 2/3 of the work there would be nothing to show at all. 
In year one the balance in the programme is between 
games and body management, but as the pupil moves through 
the school to year 5 the balance changes. Games steadily 
increases as a percentage at the expense of body management, 
and there is also a steady increase in the time allocated 
to body training. 
One would not expect to see an absolute balance between 
the Areas of Experience in all 5 Areas but one would expect 
to see in the options programme in the 4th and 5th Years 
that pupils would be offered a wide range of experiences 
from which to choose. However, all that happens is that 
more and more games are introduced into the options pro-
gramme until the majority of the work in Year 5 is Games 
(72% at this stage). This means that there is a variety 
of games and not a variety of experiences. This means a 
stage is reached in the 5th Year where football (15.6%) is 
considered more important than the combined activities of 
swimming, gymnastics and athletics (lO.3~;) or all fitness 
work (l2.8~;). 
It lS useful to look at the time spent by the 
individual schools over 5 years on each area of experience 
to see how much is common to each school and what is in-
dividual to each school. This is shown in table 55. 
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Table 55 Showing teaching time (%) spent on each Area of Experience over 5 Years 
School 0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 
02 19~~ 70~~ 9" 
" 
03 25~~ 65~~ 3" 
" 
6" 
" 
04 29~~ 63~~ 5" 
" 
2" 
" 
CD 06 16~o 78~o 6" " \J' 
07 32~o 58~o 4" 
" 
3" 
" 
09 29~o 61~o lO~o 
10 30~o 63~o 6" 
" 
12 20~o 72% 7" 
" 
1 " 
" 
Totals 25~o 66~D 7" 
" 
1" 
" 
Area of Area Area 3 Area 4 5 
Experience Body Management Games B.T, O. E. 
From this table it is possible to see that ne 
which school one examines the trend is the same, 
are: 
1. The dominance of Games. 
2. The only other major area of work is Bod) 
Management. 
3. These two account for 90% of work in all 
4. The last 10% accounts for everything els 
most of it is Body Training Work. 
5. At present Physical Education for boys c 
of two Areas of Experience. 
It is possible to find out the variation bet 
schools and this is shown in table 56. 
Toble 56 Variations between schools for Areas of Experience 
Average Highest Lowest 
Area 1 Body Management 25~~ 32~~ 17?~ 
Area 2 Artistic 0" 
" 
Area 3 Games 66~~ 78~Q 58~o 
Area 4 Body Training 7" 
" 
lO~D 3" 
" 
Area 5 Outdoor Experience 1" 
" 
6" 
" 
0" 
" 
The individuality of the schools as each cr 
own curriculum can be clearly seen. A 201~ var. 
Games is the equivalent of one years school wo 
the school maintains an equal time for physica 
over 5 years. This represents a tremendous di 
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It is also useful to look at some of the Areas of 
Experience for each year to see how much variation there 
is from school to school. 
Area 1 - Body Management. 
The next table shows work for 
The variation in the time spent on body management by 
different schools is clearly shown in years one and four, 
but it is apparent also that some schools allocate a 
different priority rating to body management than others. 
School 06 is very different to school 07 in the way that 
time to body management is allocated over the years 1-5. 
The distribution of time in different years varies also 
between schools. 
Finally as Area 3 (Games) is such a major part of the 
curriculum, it is worthwhile examining the balance between 
the various types of games. 
Games (Ellis, 1983) is: 
1. Invasion 
2. Net/Wall 
3. Field/Run-Scoring 
4. Target. 
A common classification for 
Using this classification it is possible to examine each 
school results. 
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Table 57 The variation in time spent on Area (Body Management) over 5 years 
Year 1 % Year 2 % Year 3 % Year 4 % Year 5 % 
Schools 0 10 20 30 40 50 60 0 10 20 30 40 0 10 20 30 40 0 10 20 30 40 0 10 20 30 40 
I I I I I I I L __ L __ I . I I I I I I I I 
02 44~o 33~o 15~o 5"' 
" 
3"' 
" 
03 30~o 38?o 23~o 15~o 17?o 
04 34?o 39?o 23?o 33?o 1890 
0::> 
0::> 06 37?o 12?o 20?o 10% ID?o 
07 39?o 39?o 34?o 3D?o 19?o 
09 60?o 33?o 33?o IS?o lO?o 
10 4m1o 40?o 40?o 15?~ 13?o 
12 3590 3590 2590 4" 
" 
3" 
" 
Totals 4090 3390 2790 1690 1090 
Table 58 Breakdown of Area 3 (Games) into experiences within games * 
SCHOOLS 
02 03 04 06 07 09 10 12 Totals 
1. Invasion 42~o 40~~ 47~o 51% 37?o 38?, 49~o 49% 43?o 
2. Net/Wall 18% 19% 3" 
" 
12~o 14% 16~o 7" 
" 
12% 13~o 
3. Field/Run-Scoring 9" 
" 
6" 
" 
13?o 15% 7" 
" 
7" 
" 
7" 
" 
lO?o 8" 
" 
4. Target 2" 
" 
1 " 
" 
1" 
" 
The majority of the time is spent on invasian type 
games, ie. rugby, faotball, hackey, basketball. Within 
this area most schools have 6-7 different activities all 
giving a similar game experience. Net/Wall type ~ames is 
almost entirely racket games and mainly badminton. Field-
Run-Scoring is almost without exception cricket. Target 
games are virtually non-existant, except for a little golf 
and ten-pin bowling. So even within an Area of Experience 
like Games it is difficult to find a balance of activities 
and experiences. 
4.5 Timetobling Patterns 
Before teachers can put activities into a timetable to 
teach they have to decide when and for how long they wish 
to teach the activity. This creates a timetabling pattern 
and is very important if teaching is to be effective. 
-"89 -
Four main .types of timetable pattern were identified 
in the curriculum returns. They were 
-
1. Term blocks; 
2 . .l Term blocks; 2 
3 • Small blocks (less than 1 term); :; 
4. Equalising. 
The easiest way to show these variations can be seen in 
the tables shown below. 
Table 59 1 Term Block Timetable 
Group Code Periods 
Per 
Week 1 
2 
3 
4 
Weeks 1 - 8 
Games 
Table 60 Small Blocks Timetable 
Group Code Periods 
Per 
Week 
2 
3 
1-3 4-6 
Rugby Football 
Volleyball 
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WEEKS 
Weeks 9 - 16 
Swimming 
Basketball 
7-9 10-12 13-16 
Hockey Fitness 
Handball 
Basketball 
Fitness 
Table 61 Equalising of Activities over Two Terms 
Group Code Periods Weeks 1 - 9 Weeks 10 - 16 
Term Rugby Hockey ... 
2 Football Basketball ... 
17-18 Weeks 19-28 
Term 2 Gymnastics 
2 Fitness 
In all cases more than one type of timetabling waS used 
from the four examples identified as schools constructed 
their timetable. From the curriculum returns for the 12 
month period of the survey it was possible to analyse each 
school system to see what trends emerged. A breakdown of 
this is shown in the following tables. 
Table 62 Schools with t term blocks in timetable 
SCHOOLS 
02 03 04 06 07 09 10 12 
Year 1 I I I I I I I 
Year 2 I I I I I I I I 
Year 3 I I I I I I I I 
Year 4 I I I I I I 
Year 5 I I I I I I 
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Table 63 Schools with term blocks in timetable 
02 03 04 06 07 09 10 
Year 1 I I I I I 
Year 2 I I I I I 
Year 3 I I I I 
Year 4 I I I 
Year 5 I I 
Table 64 Schools with small blocks in timetable 
Year 1 I 
Year 2 I 
Year 3 I I 
Year 4 I I 
Year 5 I 
Table 65 Schools showing equalising of activities 
over 2 winter terms 
Year 1 I I 
Year 2 I I I 
Year 3 I I I 
Year 4 
Year 5 
12 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
From this it can be seen that two main timetabling systems 
dominate; t term blocks and term blocks for individual 
activities. Also, this can be taken a stage further and 
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show that t term blocks are almost exlusively confined to 
the two winter terms and term blocks almost entirely to 
the summer term. Equalising is confined almost entirely 
to outdoor games in the junior years where it is used to 
give an equal balance between rugby, football and soccer. 
One school uses it at the same time for its indoor 
activities. 
Small blocks are mainly confined to. two schools. In 
one case the blocks are 5-6 weeks in length for an indoor 
rota and in the other for all lessons over a short period 
of 3 weeks giving 9 lessons in a short space of time in 
the case of this school (which incidentally is half a terms 
work in most schools at one lesson a week). 
timetabling patterns were found at all. 
No other 
Some examples of timetable patterns found in the 
curriculum returns are shown to give some ideas of the 
variations on a theme to be found and the complexity of 
the subject. 
During the first three years in secondary education the 
schools in the survey present the curriculum to pupils in 
very different ways, which raises a number of questions 
about the way that learning is organised and the time 
available for learning. 
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Table 66 Examples of Timetabling Patterns for Year I 
WEEKS 
Group Code Periods 
Pe< 
Week 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Year I 
Year I 
Year I 
Year I 
Year I 
Year 1 
02 £3oys 
Winter 
04 Boys 
Winter 
09 Boys 
Winter 
and 
Sp ring 
07 Boys 
Winter 
and 
Spring 
03 
Mixed 
Spring 
12 Boys 
Summer 
2 
3 
2 
2 
Games and Cross Country 
Gymnastics 
Swimming (every two weeks) 
Games 
Games 
Gymnastics 
Games 
Oall Skills 
Swimming 
Basketball 
Swimming 
Basketball 
2 Ball Skills 
2 
2 
2 
3 
2 
Games I Games 2 
Swimming 
Basketball 
Games 3 
Gymnastics 
Swimming 
Gymnastics 
Ball Swimming Hockey Gymnastics 
Skills 
Athletics 
Cricket 
Table 67 Examples of Timetabling Patterns for Years 2/3 
Group 
Years 
213 
Years 
213 
Years 
Code 
12 Boys 
Winter 
and 
Spring 
07 Boys 
Summer 
10 Boys 
Summer 
Periods 
Pe, 
Week 
2 
2 
2 
3 
2 
3 
4 
2 3 4 5 6 7 8 9 10 
Cross Country + Games 
Games I 
Gymnastics Athletics 
Games 3 
ritness 
Tennis 
Athletics 
Cricket 
11 12 13 14 
Basketball 
Games 2 
Cricket Athlelics Cricket Athlelics 
Swimming 
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15 16 
Table 69 Examples of Timetabling Patterns for Year 5 
Group 
Year 5 
Year 5 
Year 5 
Year 5 
Code 
10 
Winter 
15 
Winter 
10 
Mixed 
Spring 
12 
Boys 
Summer 
Periods 
Pe< 
Week 
Mixed 
Boys 
Ooys 
Mixed 
2 
3 
4 
2 
3 
4 
2 
3 
4 
2 
3 
4 
WEEKS 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Volleyball Badminton Trampolining Fencing 
Option 1 (Games) Option 2 (Games) 
Option (Games) 
Op ti on ( Indoor Sports) 
Option 1 (Games) Option 2 (Games) 
Option 3 (From 5) Option 4 (From 5) 
Option 1 (From 5) 
Option 2 (From 5) 
Option 3 (From 5) 
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Table 68 Examples of Timetabling Patterns for Year 4 
Group Code Periods 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Pe, 
Year 4 02 Boys Week Games Badminton Games 
Winter Games Basketball Fitness 
and 
Spring 
and 
Summer Opt 1 Opt 2 Opt 3 Opt 4 Opt 5 Opt 6 
Year 4 04 Boys Games Swimming 
Gymnastics 
Yea r 4 06 Boys I Games 1 Games 2 
Winter 2 
3 Badminton "F i tness 
Year 4 12 Boys Volleyball Handball Fitness 
Winter 2 Option (From 5 ) 
3 Option 2 (From 5 ) 
Year 5 15 Boys Volleyball Swimming 
Spring 2 
3 Badminton Games 
4 
Year 4 10 Uoys Option I (From 2 ) 
Summer 2 Option 2 (From 2 ) 
3 
4 
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By the 4th and 5th year the curriculum patterns become 
more complex as options are included in the programme. 
Even in one school the pattern for each term can vary 
considerably. By the 5th year the programme is dominated 
by option schemes and there are signs of mixed sex 
groupings emerging. 
* . The figures quoted in table 58 (page 89) appear to give 
a false impression which is different from the information 
presented in table 49 (page 77) where badminton only appears 
in Year 4 and 5J. The results in table 58 would appear to 
suggest that net/wall games would be ranked higher. However 
the results can be explained by the fact that net/wall games 
consist of tennis/badminton/squash/table tennis and volley-
ball which although minor activities in their own right when 
put together represent a much higher ~igure which is not 
reflected in the rank order of activities which only consider 
activities that exceed 5% in overall time allocation. The 
schools with very good indoor facilities (two in particular) 
and also with Asian populations tend to do more net/wall 
games. The teaching of badminton in the 4th and 5th Year 
occurs because it is predominantly a senior school activity. 
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CHAPTER 5 
INTERVIEW RESPONSES 
CHAPTER 5 
Interview Responses 
5 •. 1 Introduction 
In all, eight schools completed the curriculum returns 
over the twelve months of the survey. Following the analyses 
of the questionnaire responses eight male Physical Education 
Head of Departments were interviewed, and in addition 2 female 
Head of Departments were also interviewed as they had overall 
charge of Physical Education in their school. 
The main purpose of the follow up interviews was to: 
1. match the questionnaire responses with follow up 
interviews 
2. examine the reasons why teachers selected activities 
for their curriculum 
3. explore any additional information about curriculum 
choices and the construction of a programme 
In this chapter the interviews will be considered in terms 
of the different curriculum activities within physical edu-
cation. This was chosen because this is how teachers view 
the curriculum in physical education as a series of different 
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activities. Finally, a summary of all the interviews will 
be attempted. 
5.2 Major Team Games 
As games was the major area of work in all the question-
naire returns for the survey, this was the first area of 
work that was looked at. For this first part, three questions 
were asked 
1. "Do you teach all three main oudoor team games in 
your school?" 
2. "Which do you teach first?" 
3. "Any special reason for this?" 
The responses varied considerably. The only point of 
agreement for the majority was that they taught all three 
main outdoor team games. The one exception was an inner 
city school that had no grass facilities and consequently 
taught the other two, but not rugby. 
The responses to the other two questions were very 
interesting. Two distinct groups emerged. On the one side 
was the rugby first groups. Replies given were :-
" ... we don't do any football in year one - that's 
a conscious department policy." 
"For the first two years we teach rugby " 
"We have always taught rugby first ... " 
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On the other side was a group who obviously saw games 
as all being equal:-
" 
done 
by Christmas, every first year will have 
rugby ... hockey ••. soccer ••• " 
"We consider them all equal." 
"In the first year they will cover all three games 
after an introduction course." 
" ••• we are in the process of changing .•. now we 
are going to teach all three games ••. in the first year 
as an introduction " 
As can be seen from Table 70 below, the split was almost 
equal between the schools. It is interesting to note that 
both the females considered that all games should be equal. 
Toble 70 Choice of Games 
SCHOOLS 
02 02F 03 04 06 07F 09 10 12 
1. Teach rugby first I I I I I I 
2. Teach all three /(8) I I /(b) 
gomes together 
Notes (a) would like to see it done (b) two major games only. 
The reasoning for this choice was even more revealing. 
In defence of rugby, the teachers said: 
" ... if we didn't introduce it ... a lot of our 
pupils could pass through school without ever touching 
rugby at all." 
" .•. because it's a new game basically and they have 
done nothing in junior schools." 
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" ... it's an activity that they haven't been 
involved in before." 
"If you take a game that has not been taught and 
influenced by other people then there is every opportunity 
to teach the attitutde and atmosphere that you want." 
On the other side :-
" .•. I felt that from past experience if we didn't 
do rugby first we couldn't put rugby teams together -
then I came to the conclusion ... that's the wrong 
philosophy for the teaching of games." 
" the skills children have in soccer are learnt 
in junior school - it's a street game. That's included 
because of it's popularity. We include hockey because we 
have a large Asian population and also because of the 
hand eye coordination. . .. Rugby ... because it 
offers some different elements of ball handling." 
Here, there is the first indication that different games 
might provide different skill experiences. Also, a sugges-
tion that perhaps teachers are not always providing for every 
child. 
It is useful to look at the amount of time spent on the 
three main winter outdoor games to see how they dominate 
work in schools. It must be remembered that Table 70 only 
shows Rugby, Soccer and Hockey. If one considers the end 
column alone without looking at an individual school we can 
see that the average for the eight schools varies from 38% 
to 27%, and over the whole five years is 34%. This is one 
third of all our teaching in five years! 
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The next area of questions concerned indoor team games 
as the questionnaire had already highlighted the role of 
basketball. The questions below in Table 71 indicated this 
to be so. 
Table 71 Schools with Basketball as a Major Indoor Gome 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 
I. Do you have a major indoor I I I I I I I 
team game? 
2. Is it basketball? I I I I I I I 
3. When do you introduce 
it - Year 1 I I I I 
Year 2 I I I 
Year 3 I I 
It is sufficient to say that nearly all the men agreed 
on introducing basketball at some stage in the first or 
second year. What is interesting though is that both the 
female heads of department disagreed with introducing 
another game and felt it should be a movement experience. 
Their replies are as follows: 
"I would like to see more movement rather than 
just another team game added to the list." 
"I feel that they are doing enough (team games)." 
The main male reason given for introducing and teaching 
basketball was the tradition and strength of the sport in 
Coventry. Also, many schools had good facilities that lend 
themself to the sport. 
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12 
I 
I 
I 
Again two groups of thinking emerged. The first group 
introduced games skills or ball skills at the start as a 
separate unit -
"We do (it) just to get them familiar with some of 
the equipment." 
" ••. ball skills 
general programme .•. " 
in the first year .•. is a 
The second group taught skills as and when they arose 
and where required in a particular sport -
"We don't take games skills out of the lesson context." 
" ... all the skills are taught from small based 
unit skills used in ball skills except that you don't 
use the variety of activities." 
Obviously two very different schools of thought and 
there was no relationship between the two distinct groups 
here and the two groups that had emerged earlier when the 
question of what game should be taught first had been asked. 
Games skills are usually taught to first year classes except 
in school 07 where a female head of department extends to 
work to years 2 and 3. This can be seen in table 72 where 
the variation in percentage time can be clearly identified. 
Table 72 Percentage of teaching time devoted to Games Skills 
during Years 1-5 
Year 1 
Year 2 
Year 3 
02 03 
SCHOOLS 
04 06 07 
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4 
5 
13 
09 
16 
10 12 
18 
"They are fairly reticent about going into other 
areas. They play community based sports here in the 
evenings. Activities they can do .•• without going 
out of the area and incurring expenses as well." 
Most also mentioned standards -
"We want the boys to have a reasonable understanding 
of what's involved in playing, and later ... a little 
emphasis on refereeing and organising ... " 
Some of the teachers considered games to be a means of 
achieving certain social and educational ideals. It would 
not be unreasonable to label this as personal development 
work in the teachers' eyes and in some schools considerable 
stress was placed on the importance of this -
" ... that pupils can .•• accept decisions without 
question ... accept defeat graciously " 
"Each of the games offer ••• an area of specific 
personal development that we are trying to instill in 
the children." 
"Team games ... are a very important part of our 
curriculum ... the means we are using to gain some of 
our objectives." 
However, the words used by the teachers imply a kind of 
compliance and acceptance, rather than personal development 
in an active sense. 
To find out how schools introduced their games to the 
first years, the question asked was -
"Do you teach any games skills or ball skills?" 
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Table 73 Percentage af teaching time devated ta Ru9bl, Saccer and Hockel 
during Years 1-5. 
SCHOOLS 
02 03 04 06 07 09 10 12 Average Tatals 
Year 25 28 49 35 41 18 35 35 37~o 
Year 2 30 35 34 47 41 35 35 35 36~o 
Year 3 45 35 43 47 26 35 35 35 38% 
Year 4 38 18 49 47 19 20 53 28 35~o 
Year 5 15 18 37 43 34 20 21 30 27~o 
Average 
Years 31 27 42 44 32 26 36 33 34~o 
1-5 
The next question is probably the most important in the 
interview considering the amount of time spent by the schools 
on team games. It was -
"What do you hope to achieve over the five years?" 
(of major team games) 
Here, for the first time there was general agreement by 
all teachers: 
"that our ... teaching generate~ enjoyment thus 
encouraging a desire to participate in sport after 
school." 
" an enthusiasm and desire to continue after 
leaving school." 
"attain a reasonable level of proficiency." 
All the teachers echoed these sentiments and several took 
it a stage further by wanting to offer their children what 
they considered appropriate to an inner-city area, where 
finance and prospects would be limited -
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" •.• we have a good facility for basketball 
(sports hall)." 
"The two prior 
basketball players. 
I arrived." 
Heads of Department were big 
(It) was a good standard before 
"The school has always had a good tradition " 
Only one person mentioned any skill reasons: 
"It's a similar ball skill to what we do outside 
but it involves quite strong unit skills." 
In one case it solved an organisational problem: 
" ... in a 70 minute lesson we would have half 
swimming and half basketball ... we .•. swop them 
at half time." 
The last area of games investigated in the interviews 
was racket games. The survey had shown that this started 
at almost nothing in Year 1 and yet by Year 5 was one 
quarter of the teaching. This trend can be clearly seen 
in Table 74 below, with only two schools (04 and 10) having 
a low percentage of time. 
Toble 74 Percentage of teaching time devoted ta Racket Games 
during Years 1-5 
SCHOOLS 
02 03 04 06 07 09 10 12 Average Totals 
Year 1 8 1% 
Year 2 10 8 8 3" ,0 
Year 3 8 15 6 15 16 4 8°' ,0
Year 4 23 26 15 13 25 4 23 16~~ 
Year 5 51 30 8 23 16 30 20 21 25~o 
Average 
Years 
1-5 16 14 3 10 12 16 5 10 ll~o 
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All were asked which racket game they considered to be 
their priority and this was compared with the survey 
results. The two did not always agree as can be seen in 
Table 74 and when we look at Table 75 as well, it can be 
seen that there is tremendous variation in thinking about 
racket games, how and when teachers introduce it, and how 
long shall be spent on it. 
Toble 75 Rocket Games in the Schools 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
l. Which rocket game is 
your priority 
- Tennis I I I I 
- Badminton I I I I I I 
2. Which rocket game 
has most time in 
Years 1-5 (%) 
- Tennis I I 
- Badminton I I I I I I I I 
3. Do you introduce rocket 
games by using short tennis I I I I I I I I 
or padder tennis? 
This is reflected in the teachers concerns about the 
problems of introducing racket skills in general. 
" .•. a lot of the pupils (2nd!3rd Years) can't cope 
with the full size rackets " 
"We think tennis is a very difficult game to teach " 
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As can be seen earlier in Table 75 virtually everyone 
was introducing racket skills via mini-tennis, short tennis 
or padder type tennis activities with a soft ball. 
" ... we introduce short tennis in the second year ... " 
" ... we do it indoors with sponge balls and mini-
tennis and try and take it progressively outside." 
" 
we 
we play both padders tennis and mini-tennis 
do it with second and third years .• , " 
There was some overlap with games skills as some in-
cluded racket skills as part of a general ball skills course 
in the first year. 
" ... racket skills ..• is part of the games skills 
in the first year with short tennis and sponge balls." 
It would be fair to say that this was the only area of 
work in the interviews that Heads of Departments did not 
display their usual confidence as to the effectiveness and 
suitability of their work. This is certainly demonstrated 
in the variation of thoughts already mentioned. 
5.3 Gymnostics 
The interviews now moved away from team games to look 
at Gymnastics work. The first question asked was -
"Your college training." 
" my own personal ability, my interest in teaching 
it, and my college course." 
"When I left college •.. everything was Ed. Gymn .. , " 
"The needs of the children I think •.. " 
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The main replies are summarised in Table 76. 
Table 76 Influences on Gymnastics Teoching 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
What influences our 
gymnastics teaching? 
1. our college training I I I I I I 
2. our own ability or I I I I I I 
background 
3. childrens ability I I 
or background 
The replies show the College training is a major interest 
supported by the teachers own interest and background. 
The ability of the children and their needs was only identi-
fied by two teachers. 
From the teachers' discussions there seemed to be two 
groups of thinking about gymnastics. It was very obvious 
from the answers that educational gymnastics was very limited. 
The first group can be summed up by the following reply -
"I taught Ed. Gymn for two or three years and 
gradually went off it. Now I'm completely the other 
way - completely traditional." 
Many of this group considered their gymnastics teaching to 
be a hybrid -
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"It is a cross between educational gymnastics and 
Olympic gymnastics." 
"It's done in a sort of educational gymnastics type 
of frame." 
The second group, including both the female Heads of 
Department saw it another way -
III ... teach a skill and then from that skill 
develop a theme." 
" ••• we decided that we would teach a skill 
based course in gymnastics ... the children needed 
the skill to •.. perform the sequences " 
These responses can all be seen in Table 77. 
Toble 77 Teochers' Responses to How thel teoch Glmnostics 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 
How do we teoch our 
gymnostics? 
1. Ed. Gym 
2. Ed. Gym with skills I I I I 
3. Mixed Ed. Gymn/Olympic I I I I I I 
4. Olympic I I I I I 
12 
I 
It is interesting to note that those who considered movement 
work important also were the same group in table 77 who 
taught Educational Gymnastics in its purest form, albeit 
with skills as a base from which to work. Also of these, 
two were the female Heads. Is this a coincidence or are 
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there distinct gender differences involved? The interviews 
would suggest yes. 
A number in both groups considered much of the problem 
stemmed from their college careers in the late 60's and 
early 70's -
"We have all been influenced by the 60' sand 70' s 
when they couldn't decide how to teach gymnastics." 
"The die-hard lecturers were still pushing Olympic 
gymnastics and educational gymnastics was not taken 
very seriously." 
The questionnaire results had shown that gymnastics was 
very limited in most schools and mainly confined to junior 
forms. Table 7B confirms this. 
Table 7 B Percentage of teaching time devoted to Gymnastics 
during Years 1-5 
02 03 04 06 07 
SCHOOLS 
09 10 12 Average Totals 
Year 15 
Year 2 IB 
Year 3 
Year 4 
Year 5 
Average 
Years 
1-5 
6 
B 
12 
12 
5 
6 
B 
9 
12 
3 
7 
4 
7 
13 
12 
10 
7 
B 
5 
10 
10 
7 
B 
IB 
IB 
IB 
11 
IB 
IB 
IB 
13 
10 
10 
10 
6 
12% 
lO~~ 
3
" " 
4" 
" 
B
" " 
The survey results were very much bourne out when the 
questions concerning, when gymnastics teaching is taught, 
was asked. A typical reply was -
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" ... first year ... educational gymnastics. We 
move to a more traditional idea in year two and so on 
into year three." 
When asked what they saw as the priority in gymnastics, 
there was almost total agreement -
"body awareness." 
Several added a little more -
" •.. a good physical element ... involving 
muscular strength, endurance and mobility." 
Two other factors were mentioned. Success and personal 
development which some considered went together -
"I'm after the by-products ... like confidence." 
"The development of character, self-reliance, trust." 
" ... it's important that you shouldn't put 
(them) in a situation that they are not going to 
succeed in." 
There was certainly no lack of agreement as to why 
gymnastics should be taught. What is not consistent though 
is the tremendous variation in time that is spent on the 
work and the way in which it is presented. 
5.4 Health Related Fitness 
The interviews now moved on to Health Related Fitness, 
an area of work which in recent years has come to prominence. 
The survey had shown that whereas gymnastics was very much a 
junior activity, the opposite was true for Health Related 
Fitness Work. Table 79 emphasises this point when compared 
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with Table 78. All the teachers were asked how important 
they considered this work was. Typical replies were -
Table 79 
Year 1 
Year 2 
Year 3 
Year 4 
Year 5 
Average 
Years 
1-5 
"Very important. If we can produce kids who are 
more fit .•. that is going to reduce NHS costs." 
"I f we don't do something about it I can't see 
anything else being done." 
Percentase of teach ins time devoted to Health Related Fitness Work 
durinS Years 1-5 
SCHOOLS 
02 03 04 06 07 09 10 12 Average Totals 
4 6 5 2" 
" 
5 6 5 2" 
" 
8 10 9 15 5" 
" 
15 6 5 12 25 21 5 ll~o 
15 7 9 20 25 7 5 13~o 
9 5 6 4 10 6 7 7" 
" 
Some actually saw it as replacing gymnastics -
"Instead of doing gymnastics (in the third year) 
we do fitness." 
It is also interesting to note from Table 79 that the school 
that devoted most time to this area of work was a community 
school that had been built with a fully equipped weight train-
ing room ten years ago. Recently most s8hools in the authority 
have been supplied with modern multi-gym equipment and this 
prompted most of the teachers to talk of change and new ideas 
without even being asked. Comments made were -
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"This is an area that we are developing." 
"It's developed an awful lot recently." 
It was not only an area in which a lot of new ideas 
were being tried out, but also one in which expansion was 
happening. Two schools were actually gaining extra time 
for this work in non-Physical Education time and other 
schools were looking also at how the work could be coordin-
ated throughout several departments. Comments made were -
"We also relate to the General Studies department. 
Health education ... it gives us more time outside P. E. " 
"Next year we will have a Physical Education and 
Health Education Faculty. The health education is 
not going to be taught by us here. It is going to be 
managed and coordinated by us here. 
The movement towards coordinated work and extra time can be 
seen in Table BD. 
Table 80 Schools Co-ordinating with other De~artments 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
1. We are linked to other I I 
departments work 
2. We are working towards I I I I 
a coordinated programme 
After this the going became a little more difficult. 
All were asked what the emphasis was in their Health Related 
Fitness work. Whereas with gymnastics, most agreed that the 
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main aim was 'body awareness' no two staff, even in the same 
school, could give the same answer. Examples of responses 
were -
"We try and cover as much as we can. We have only 
been trying it for two years." 
" ..• for every child to enjoy exercise." 
"We try to do understanding fitness." 
"We are running a health related fitness course 
called 'body awareness'." 
"It starts with smoking, alcohol, drugs, fitness 
tests, factors relating to fitness ..• factors relating 
to diet." 
Certainly a lot of variation, not in itself necessarily bad, 
but some thought is needed as to what teachers are trying to 
achieve in this expanding area of work. Table 81 summarises 
the main responses given by the schools. 
Toble 81 Reosons given for Heolth Related Fitness Courses 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
1. We teach os much as I I I 
possible 
2. We teoch for I 
enjoyment 
3. We teach all round I I I I 
fitness for life 
4. We teach under- I I I I I 
stonding fitness 
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5.5 Cross Country 
Next area of interest was cross country as the question-
naire had shown that this hardly existed at all. This is 
surprising because only two schools include it. All were 
asked how they viewed cross country and the replies fell 
into two groups. First -
"I used to dislike it intensely. What we do is, 
if the pitches are totally unfit, then we do a bit of 
cross country.1! 
" ••• it tends to be limited to the bad weather, 
when we can't get out to do a major game ... floods 
and ice and snow." 
and the second -
" •.• it's an important part of the whole fitness 
programme. ' 
"Very important. One of the first experiences 
that the first years have is doing cross country." 
"Let's get the profession away from the idea of 
what shall we do when it's chucking it down or when 
it's snowing or when it's too cold to do anything 
else. That does a kid no good and the sport no good." 
These comments also highlighted one of the problems of this 
type of research. People do not always teach, what a lesson 
is down as, for a variety of reasons. Rugby can become 
cross country in bad weather. Fitness work can include 
cross country. Also, as in gymnastics what a teacher has 
experienced influences their teaching considerably and 
determines what or how he/she teaches an activity and even, 
sometimes, i[ an activity is taught at all. 
- 116 -
The replies For cross country are summarised in Table 82. 
Toble 82 Cross Countr:t Reseonses 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
1. Is cross country important? I I I I I I 
2. Do we teach cross country? I I 
3. Is it just a bad-weather I I 
alternative? 
4. Is it included in our I I I I I I I 
Health Related Fitness 
work? 
The results reveal an inconsistency, only two schools identiFy 
cross country on their timetable, yet 6 schools include it 
under a different topic or area. When questioned further, 
the teachers used cross country running as an example of an 
aerobic activity and therefore used it for two purposes. 
However, it does show that questionnaire responses can be mis-
leading. 
5.6 Athletics 
The next area of work for analysis was Athletics which 
the questionnaire had shown, particularly in the junior years, 
was the major alternative to games (cricket) in the summer 
term. The Survey had shown that both the main summer term 
activities in the junior years (Athletics and Cricket) did 
not carry on into the senior years. Table 83 demonstrates 
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this for Athletics. Although the int~rviews did not throw 
any light on this lack of continuity it did raise some 
interesting points. When asked how they viewed athletics, 
responses included -
Table 83 
"It's all personal development " 
" .•. there is an opening for everyone within the 
whole sport." 
" it has so many elements in it - it's incredible." 
"It's a very character building activity as it 
gives you immediate feedback as to what is going on. 
The real emphasis ••. is a personal one. A demand 
on the boy." 
- showing % of teaching time devoted to Athletics during Yeors 
SCHOOLS 
1-5 
02 03 04 06 07 09 10 12 Average Totols 
Year 1 12 13 15 8 16 10 8 19 13~~ 
Yeor 2 15 15 15 15 15 8 19 12% 
Yeor 3 15 12 10 15 15 8 11 ll~~ 
Year 4 5 3 11 10 7 8 2 6" 
" 
Year 5 3 2 4 3 2 2" 
" 
Average 
Years 10 7 12 6 10 8 6 10 9" 
" 1-5 
There seemed to be little doubt that the majority 
regarded athletics as an important activity and experience 
for the individual. However, two problems were highlighted. 
One was that it could often revolve round certain staff 
whose influence of the children was often immense. 
"Until X came here there wasn't the interest." 
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The second was that certain difficulties could easily 
occur. 
"The first year we tend to measure them rather 
than coach them." 
"Too often it is used as a method of producing 
school teams." 
The criticism that teaching is aimed at producing an elite 
for school teams had already been levelled at our rugby 
teaching and was again being raised for a second activity. 
5.7 Donce 
Next, the interviews turned towards an area of 
experience, Dance, that the H.M.I. consider so important 
but did not appear in the questionnaire returns. 
All were asked if they saw a value in teaching dance to 
boys and there was no lack of agreement as to it's importance. 
"I see a value in boys doing a dance course 
that brings about body awareness •.. " 
"I am sure there are tremendous values to be 
gained from it." 
"The major part of my degree was in dance." 
"Being a person who did dance ... " 
"Yes. I do." 
But, there it ended. 
"If I could find a willing member of staff to 
do it - possibly yes." 
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"It's an area we haven't tried to discuss -
if we did I think we would have a riot on our hands." 
"I have never done it in schools. Fairly cowardly 
I suppose." 
However, there was some hope for the future, particularly 
from the women. Again an advance was being made, but from 
extra time being created outside Physical Education time. 
"We are teaching boys dance ... next September. 
There was a definite need for a movement based 
activity in the boys programme. The women are 
actually going to teach it ••• the time will come from 
the Performing Arts ••. what we have done is pull dance 
out from the P.E. timetable ••• we have gained more P.E. 
time and the boys have gained dance." 
"Next year there is a dance programme for mixed 
groups for first, second and third years. It isn't 
being organised .•. by the P.E. Department, more by 
the Expressive Arts Department. 
It is interesting to note that with both Dance and Health 
Related Fitness Work, the most interesting developments 
seemed to be coming from integrated work with other depart-
ments, sometimes expanding the work of the Physical Education 
Department and also gaining more teaching time for the 
subject. One cautionary note was sounded however. 
"I suppose the problem if another department does 
it is to make sure that they have the same standards ..• 
as you do." 
Despite this, however, it was also interesting that much of 
the work and change was being led and directed by the women 
with the men often playing little or no part in the teaching. 
Table 84 summarises the main responses to Dance questions. 
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Table 84 Responses to Questions on Dance 
SCHOOLS 
Question 02 02F 03 04 06 07 07F 09 10 12 
l. Do we consider dance I I I I I I 
important? 
2. Have we ever taught I I I I 
dance? 
3. Do we teach donee /(1) /(1) 
now? 
4. Would we teach dance I I I 
to boys? 
5. Did you do dance I I I I I 
course at college? 
6. Is your dance linked I I I 
to other departments 
programme? 
(1) - only to girls at present 
5.8 Outdoor Pursuits 
The last area was outdoor pursuits. Here, a problem 
had already been identified. Many teachers teach activities 
under the loose umbrella of outdoor pursuits which often the 
H.M.!. would not regard as such. For example, several 
schools teach climbing on indoor climbing walls and canoeing 
in swimming pools and regard this as outdoor pursuits, 
whereas the H.M.!. state that it must be an experience out-
doors. As can be seen from Table 85 only one school could 
be seriously regarded as offering outdoor pursuits to its 
pupils. 
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Table 85 Percentage of teaching time devoted to Outdoor Pursuits 
during Years 1-5 
SCHOOLS 
02 03 04 06 07 09 10 12 
Year 1 
Year 2 
Year 3 4 
Year 4 15 13 
Year 5 14 8 
The one school running a programme throughout the senior 
years said -
"We run a course through the fourth and fifth year 
for a selected group ... (also) every pupil in the 
school has access to some outdoor pursuits." 
Most schools admitted to having contracted in recent years. 
"The main problem is teaching time, it's another 
activity." 
"We just find that we can't fit it in with every-
thing we are doing." 
Staffing caused many problems. 
" .•. you need a specialist staff. We had the 
Deputy Head here and he left you then lose all the 
input that person put in." 
"That's stopped ... because X left the school ... 
I consider it a very great shame " 
Another problem highlighted is that Coventry, as an authority, 
is not geared towards local outdoor pursuits. 
"(In Coventry) ... we haven't even got an urban 
outdoor education facility." 
The responsei for outdoor pursuits are shown in Table 86. 
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Table 86 Responses far Outdoor Pursuits 
SCHOOLS 
02 02F 03 04 06 07 07F 09 10 12 
1. Do you have Outdoor I I I I 
Pursuits in your time 
table? 
2. Is it for all children? I 
3. Is staffing a problem? I I 
5.9 Option Schemes 
The last area looked at briefly was options. All the 
teachers were asked if they had an options system and how 
they operated it. One reply can be used to sum up the 
thinking of most people. 
"We tend to run our one, two and three as a 
junior course and our fourth and fifth as a separate 
course. It 
All had options starting at some stage in the fourth year 
although sometimes they started late into the year and 
/ 
sometimes only some lessons had an option. All were asked 
how they decided what should be included and two groups 
emerged. First -
"The six members of staff get together and 
discuss what we can offer." 
Second -
"It would be nice to say that we do what the 
children want. We do a pilot questionnaire and from 
that we restrict it." 
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Two very different ideas have emerged here. Even beyond 
this there could be problems. 
"It's impossible to get out a range of options 
because you don't know how many you are getting." 
"It's di fficult with the fifth form because they 
seem to come for pure recreation and what started in 
the sixth form has now drifted into the fifth form." 
Table 87 summarises the main comments. 
Table 87 Res20nses for 02tion Courses 
SCHOOLS 
02 02F 03 04 06 07 07F 09 
1. Staff choose options I I I I I I 
2. Children choose options I I 
3. Options biased towards I I I I I I 
staff and facilities 
10 
I 
I 
These results reveal an interesting trend all options are 
chosen for the children by staff, and only in one school 
are the children allowed any involvement in the choice of 
activities. Some had very definite ideas about what they 
were trying to achieve in their options. 
"We are trying to give every boy a major game, 
some water content, racket skills, and some fitness 
work." 
" •.• they choose from the main outdoor sports. 
They also choose from indoors what I call expressive 
areas ••. we try to develop personal development areas." 
Many admitted that their options were really a rota. 
"In effect they are opting for what order they do 
it in." 
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12 
I 
I 
The questionnaire had highlighted clearly that much of the 
work in the fourth and fifth year was games of one form or 
another and one reply particularly emphasised this. 
"They will do court games - basketball and 
volleyball, also outdoor games - hockey and soccer." 
In this school over 80% of its senior work was games in one 
form or another. 
5.10 Curriculum Patterns 
In the questionnaire analysis the patterns in which 
schools presented a curriculum to students showed a wide 
diversity of arrangements. Thus, in the interviews it was 
important to explore possible explanations for these 
arrangements. However, the interviews were lengthy, the 
teachers talked about a great range of topics and therefore 
extracting reasons for these patterns proved difficult. 
The teachers propose a number of explanations which 
revolve around the following :-
"It's ease of organisation". 
"Convenience, it's just grown like that" 
"It is necessary to get a wide range of 
activities and it helps to give a fair allocation 
of time.1! 
"enjoyment" 
"tradition" 
"teacher and students need a change" 
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Thus, in the teachers' mind they can provide reasons why 
they have set up such diverse patterns, but are they 
justifiable explanations? On the surface the explanations 
appear plausible but more extensive investigation is equal 
for each pattern to be compared with more precise explana-
tions following multiple interviews. The impression that 
remains in the mind, is that the teachers have not really 
thought through their explanations and they are not used 
to providing reasons for why they do things. 
5.11 Summary 
The interviews were difficult because, even though the 
teachers were able to talk freely and at length about their 
work, they were not used to providing explanations and 
reasons. Their responses were not the considered views of 
reflection or scrutiny. However, they did provide a basis 
for constructing some understanding of why a teacher includes 
certain activities in the curriculum. 
The first purpose of the interviews was to match the 
techers' discussions with the questionnaire replies. It 
was pleasing to see a close match between their responses. 
However, it did show that in certain cases, particularly in 
cross country, that where a school did not have this 
activity on the programme, it was covered by another topic 
with a different title ego health related fitness with a 
stress on running. Also, in cases of bad weather schools 
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changed the programme and often cross country was substi-
tuted when it should have been games. However, the 
interviews did show that the teachers' responses on the 
questionnaire were reported accurately and truthfully. 
Games dominate the physical education curriculum and 
teachers explain that the reasons for their inclusion in 
the programme is for enjoyment, to foster participation 
after school, and for skill development. But, these are 
not the reasons for the inclusion of other activities like 
gymnastics, athletics, and dance. This raises the 
question, "Do the general aims of physical education 
reflect different activities and not a general indication 
of a direction for the whole programme. This will be 
discussed later at greater length. 
The introduction of ball skills courses appears to be 
a common trend and racket games are obviously games for 
older students. 
Gymnastics tends to be restricted to the early years 
of secondary school and it shows that teachers are in-
fluenced strongly by their college training, but also by 
their interest and ability in gymnastics, when they decide 
to include gymnastics in the programme. Body awareness and 
personal success appear to be the major reasons for the 
inclusion of gymnastics . 
.---
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Health related fitness is a new area of interest and 
whereas gymnastics is confined mainly to the junior years, 
courses on fitness are associated with the later years of 
secondary schooling. The teachers felt that it was 
important for children to learn about fitness and there was 
a need for links with other subjects. Health related 
fitness was associated with body awareness by some teachers. 
Cross country created a paradox because the questionnaire 
replies showed little interest, but most of the schools 
included this activity as part of a health related fitness 
course, or it was seen as a bad weather alternative. 
Athletics also revealed a dichotomy because like 
gymnastics it was seen as an opportunity for students to 
experience personal success, but it was also seen as an 
opportunity for identifying the school team and choosing 
representatives for further practice. Teachers expressed 
concern that athletics revolved around the interests of 
certain staff, without them it would not receive much 
attention. 
Dance for boys was missing from Coventry schools even 
though the teachers saw some value in it. Their responses 
explaining why dance was excluded centred on a lack of 
confidence, reluctance to try it, or no specialist knowledge. 
Dance was seen as moving away from physical education and 
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integrated with other subject areas. The female heads of 
department were taking steps to incorporate dance in their 
mixed classes. 
Outdoor pursuits was contracting with very little 
opportunity available in the schools. The explanation was 
lack of specialist staff and the need for an urban centre 
within the authority. Where outdoor pursuits was undertaken 
it was usually indoor work on climbing walls or canoeing in 
the swimming pool. 
The options programms in schools were dominated by games 
with the activities on offer chosen by the teachers, there 
was little provision for student involvement in what was 
chosen. For many teachers the options programme was merely 
a rota of activities that each student visited in turn. 
Arising from the interviews was a concern for balance 
by the teachers. In games the teachers spoke about a choice 
between team and individual activities, and the provision 
for a range of skills because some games ego rugby, provide 
a good example of particular skills not covered in other 
games. This idea of balance occurred in the choice of when 
games were taught, major team games received a lot of time 
in the early years of secondary school but they were 
reduced in the later years as racket games were introduced. 
Health related fitness with its emphasis on the body 
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replaced gymnastics, but whether this was a conscious 
decision is not exactly clear. The curriculum patterns 
revealed a concern for fair allocation. The ideal of balance 
was present in the teachers' minds, but it did not appear to 
concern them that in terms of experiences the lack of 
artistic experiences and outdoor adventure challenges 
created an imbalance in favour of game experiences and 
body management. The teachers would claim that they have 
not got the staff interest or expertise to correct this 
imbalance, but they recognise it. Also, the imbalance of 
invasion games over net and fielding games is not debated 
by the teachers, because they are not aware that an imbalance 
occurs. 
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CHAPTER 6 
DISCUSSION AND REFLECTIONS ON THE STUDY 
CHAPTER 6 
Discussion and Reflections on the Study 
6.1 Introduction 
In this final chapter the results of the study will 
be discussed in terms of comparison with 
1. General L.E.A. surveys 
2. The Derbyshire Survey 
and a number of issues arising out of the analysis will be 
explored in detai. 
the interview data. 
This will be followed by an analysis of 
The problems of undertaking part-time study in curriculum 
research will be discussed because they reveal difficulties 
and weaknesses which limit the nature of the research 
investigation. Issues arising from these problems will be 
outlined. Finally, an attempt will be made to suggest where 
future research could explore issues which arose during this 
study. 
6.2 Comparison with Other Surveys 
Hill (1986) found it difficult to make comparisons between 
surveys conducted by advisors as part of a curriculum 
- 131 -
exercise and his own study which attempted to produce data 
from three separate termly questionnaires. The purposes 
were different, but more important the form of analysis did 
not allow comparisons to be made easily. However, it is 
possible to make some general comparisons in terms of 
1. time allocation to physical education 
2. percentages of time devoted to activities 
The time allocation pattern is similar in all the studies 
with the exception of Liverpool which is lower. In the case 
of Crutchley!s study (1986) in the South Yorkshire region the 
figures are very close with only year 2 showing a distinct 
difference, 138 minutes to 125 minutes in this study. 
However, as Hill (1986) reported there is a steady decline 
from Kaneis study (1974) conducted in 1970. 
All the surveys show that the time allocation is slowly 
reduced each year until the fifth year in secondary school 
and this study is no exception. What is interesting is the 
variation between schools in the time allocated in years 
4 and 5; it varies from 60 minutes to 210 minutes revealing 
differences in the perceived importance of physical education, 
or possibly it reflects differences in the choices available. 
for different subjects for examinations. This kind of time 
difference would enable a school to plan a very different 
kind of curriculum, but this is not reflected in the case 
studies of each school. 
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As in all other surveys the time devoted to games was 
the major proportion of the curriculum with invasion type 
games (soccer, rugby, hockey) taking up the lions share of 
the whole curriculum, one third of all t~aching time. 
Similarly, gymnastics declined from the second year making 
it an activity confined to junior years. Athletics proved 
to be unusual because the figures are lower, particularly 
in the first year then Hill's study (1986) but there is close 
similarity with other surveys. Cross country is lower than 
in all the other surveys. Dance and outdoor pursuits for 
boys is a close match with other surveys, there is every 
evidence of a commitment to these type of activities. 
When one examines the curriculum the same general pattern 
emerges, there is a range of experiences like gymnastics, 
athletics, games, swimming in the junior years which changes 
to a games dominated senior years programme. The games 
programme changes from invasion type activities, which take 
up most of the time in the early years, it is a more 
balanced content with the introduction of net type games in 
the senior years. As this pattern is common across all the 
surveys, it must reflect a general consensus about how the 
curriculum develops. 
This point is worth pursuing because it has been 
challenged by Thorpe, Bunker and Almond (1984) who claim 
that net and all racket type games are easier to understand 
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from a tactical perspective then invasion type activities. 
These authors go on to argue that once the technical 
limitations of net games are reduced they can be introduced 
to children before invasion games. The teachers in this 
study had recognised this point, because they had introduced 
a modified games approach for net games, but it was still in 
the senior years. Thorpe had been in contact with some of 
the teachers in Coventry, therefore his ideas must have had 
some impact, but the traditional pattern of invasion games 
first had not beenbroken at this stage. 
In Coventry the gymnastics programme in the early years 
was taken over by the introduction of health related fitness 
courses, therefore the teachers must believe that gymnastic 
type activities are more suitable for the early years of 
secondary school. 
6.3 Issues arising from the Curriculum Analysis 
A number of issues arose during the analysis which are 
important and have implications for a study of the 
curriculum. The first concerns the choice of Areas of 
Experience as a means for examining the curriculum. During 
the course of the investigation H.M.I. began a series of 
Inspections in Coventry, one of their interests was a 
curriculum analysis for which they devised a classification 
system used by all H.M.I. for Inspections throughout the 
country. This classification system was used for the analysis 
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of the questionnaire data but it highlighted a number of 
conceptual difficulties. 
The classification system categorised experiences 
into :-
1. Body Management (athletics, gymnastics, swimming) 
2. Games 
3. Artistic (dance) 
4. Outdoor pursuits 
5. Body Training (keep-fit, cross-country, circuit 
training) 
which bears some resemblance to one devised by Almond 
(1984) and Facey (1984) and used by Coventry to encourage 
teachers to reflect on their curriculum. 
Facey (1984) and Almond (1984) categorised experiences 
into : 
1. Body Management 
2. Games 
3, Artistic 
4. Adventure 
5. Aesthetic 
and each activity in the curriculum was examined for its 
contribution to a specific experience. 
There is no problem with games or the outdoor pursuits 
(Adventure) categories, but conceptual difficulties arise 
with the other cateogries. H.M.I. considered body training 
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with its emphasis on running, keep-fit, and circuit-
training tobe asosciated with some kind of health related 
fitness, yet cross country running is more akin to 
athletics which is included in the body management category. 
In the Artistic Category dance is included in gymnastics, 
and swimming which are categorised under body management. 
Of course, one could argue that activities like gymnastics 
or swimming can serve as a base for a variety of experiences, 
therefore swimming can provide an artistic, a game experience, 
body management, and body training. 
be missed by H.M.I. 
A point which appears to 
However, it does show that a survey analysis of named 
activities does not reveal the nature of the experience, 
much more information is required. There is some evidence 
in the interviews that the teachers appreciate this. 
Much of the curriculum is based on sport like competitive 
games ego soccer but competition as an experience is not 
examined by H.M. I. Almond (1984) and Facey (1984) get round 
this issue by speaking of key challenges as well as key 
experiences in which competition is seen as a challenge. 
Both Almond and Facey are using weak terminology here, because 
it is difficult to see how a challenge differs from an 
experience. It may be more appropriate to consider their 
classification system as appropriate to early primary 
school years where competition as an experience is inappro-
priate and develop the idea of 'lines o'f development' proposed 
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by Almond and Facey. In this way sporting activities in 
which competition in central can arise from activities 
like athletics, swimming, games, or gymnastics as one line 
of development and other lines of development can use 
swimming or gymnastics for some other purpose. 
Returning to the H.M.I. classification which appears 
to be weak as a discrimination, it is likely that the 
inspectors wanted a general indication of balance in the 
curriculum, but as this study has pointed out it fails to 
provide an adequate description of the curriculum. In 
order to achieve this for this study it would have required 
a very sophisticated survey technique to unravel the emphasis 
that each teacher placed on each activity. This assumes, 
of course, that the teacher would be able to identify them, 
and that the teacher plans a curriculum with experiences 
in mind. The one factor that emerges from the interviews 
is that teachers are content orientated and their thinking 
centres on the selection of distinct activities, like soccer 
rather than hockey, badminton instead of tennis. 
In previous surveys health related fitness had only a 
marginal role to play, but in this study there was evidence 
of an increased emphasis. However, the expression body 
training used by H.M.I. reveals an inadequate conception 
of its role. If health related fitness refers to activities 
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like cross country running, keep-fit, and circuit training 
to the neglect of practical knowledge of how to take care 
of oneself and achieve fitness in a much broader sense, 
then the original role will prevail. The Health and Physical 
Education Project at Loughborough University see a much 
stronger role for health within physical education, but this 
study would indicate that they have a long way to go yet. 
One of the interesting points in Hill's study was his 
analysis of curriculum patterns which revealed a diversity 
and richness of an unstudied area of the curriculum. Once 
again in this study the curriculum patterns proved to be 
most interesting. Most schools used the half-term as a 
dividing line for a change of activity. The first and 
second year curriculum showed that half-term blocks were 
common for the first two terms, followed in the summer term 
by a whole term block for two separate periods. After this 
the curriculum pattern became more complex as teachers 
experimented with a variety of combinations. 
Thus, the curriculum represents a kind of brick wall 
with different activities side by side, but with little 
evidence of continuity from year to year. The patterns 
do not appear too haphazard but it proved difficult to 
extract reasons for their design from the teachers. 
Confronting them with an analysis showed that they were 
not aware that it existed. The curriculum in the school 
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had grown up and probably reflected organisational concerns, 
though the teachers did say that they were attempting to 
provide a fair allocation of time. These two explanations 
seem most likely. The interesting point was the lack of 
awareness on the part of the teachers of the curriculum 
pattern. 
6.4 Interviews with the Teachers 
The interviews were an attempt to explore the reasons 
why the curriculum was made up of certain activities as 
well as to match the questionnaire responses with the 
teachers' accounts. The final point was achieved because 
the interview accounts showed a close agreement, but it 
was probably due to the teachers being informed of exactly 
what was going to happen and the fact that the teachers 
met frequently to discuss curriculum matters. However, in 
terms of providing explanations of why things are done, 
this was a difficult task for the teachers. It seems likely 
from their conversations that they are not used to 
providing an explanation or examining reasons for the in-
clusion of an activity. When transcripts of the interviews 
were returned to the teacher very little changes were made. 
This is a difficult issue which will be addressed later in 
a discussion of research procedures. 
The interviews highlighted three important points. 
The first concerned the reasons why an activity is in the 
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curriculum. For games, the reasons centred on 
1. enjoyment 
2. participation 
3. skill 
but they were not represented for other activities like 
gymnastics, athletics, or health related fitness. 
Gymanstics and athletics produced answers like "body 
awareness" and "personal success", whereas health related 
fitness was about "getting fit". When speaking about games 
the teachers mentioned social and personal development, but 
their replies revealed confusion because the teachers used 
expressions like "accept decisions without question", 
"we are trying to instill in children" which suggests a 
view of personal and social development which is teacher 
dominated. 
The teachers appear to be clear what games are for and 
the curriculum patterns reflect these reasons except for the 
skill element. It is difficult to see how teachers can have 
a skill objective when they divide the curriculum into short 
blocks and long periods between the blocks. 
The concern for "personal success ll in athletics and 
gymnastics reflects an interest in child-centred teaching, 
but it was difficult to find out what "body awareness" stood 
for and what its role was. It does mean that the H.M.I. 
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classification of athletics and gymnastics under body 
management reflects a similar interest. Why the teachers 
did not believe that athletics and gymnastics should be en-
joyable or that they should stimulate participation was im-
possible to determine. 
Returning to the teachers' statements about games, 
Almond (1987) asked teachers in five local education auth-
orities a range of questions concerning 
Why is physical eduation in the curriculum? 
What are you trying to do in physical education? 
What are your aims for physical education? 
What are you trying to achieve? 
The results resemble very closely the responses in this 
study. The rhetoric of both studies suggests that the 
teachers have a surface justification for their work, but 
they have had little experience, opportunity, or interest 
in developing a more coherent statement than is evident in 
the examination syllabuses used by teachers in other subject 
areas ego mathematics or science. At present there is no 
requirement to articulate carefully what a teacher of 
physical education is trying to achieve. 
On the other hand it may be that these statements re-
flect exactly what the teachers believe and what they do in 
practice. Bott (1985) found a similar problem when she in-
terviewed teachers about gymnastics, when she observed video 
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recordings of their lessons and their responses about why 
gymnastics was in the curriculum appeared to be close to 
how they taught. The teachers claimed that gymnastics was 
to encourage pupils to think and video recordings showed 
that this is how the lesson was taught. 
The concern in the gymnastics for "working at their 
level" "the opportunity to achi~ve success" and in ath-
letics where there is "something for everyone" reveals a 
leaning towards an egalitarian approach and child-centred 
thinking. In games the concern for enjoyment and partici-
pat ion is different, yet it reflects egalitarian principles, 
which are in conflict with the concern for picking school 
teams and the elitist nature of rugby. Thus, it would seem 
that the teachers reveal confused thinking, however it is 
more likely that the interviews were not able to discriminate 
the subtleties of the teachers' way of thinking. 
On the other hand it may represent another example of 
the teachers' concern for "balance" which is the second 
point. The teachers in this study reveal an interest in 
establishing a balance between indoor and outdoor, team and 
individual activities, a range of skills, and the idea of 
fair allocation of time. Yet in terms of key experiences 
are missing, creating an imbalance. However, the teachers 
would justify this on the grounds of "no expertise avail-
able". Balance has stood out as a concept teachers use in 
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planning, therefore it may be appropriate that a curriculum 
review would provide teachers with evidence of balance or 
imbalance and should be encouraged for all schools. In this 
context local education authorities could use a curriculum 
review as a basis for curriculum development. 
This survey was used in this way by Coventry and at the 
reporting back session it was quite obvious that all the 
schools had been stimulated to take action and examine ways 
of developing their own curriculum. Some schools undertook 
more comprehensive exercises, but some years later it is in-
teresting to see how the stimulus has galvanised action which 
is still continuing. 
The third point to arise concerned staffing. Here it 
is quite apparent that staff interests determine what 
activities go into the curriculum. Where there is little 
expertise available as in dance and outdoor pursuits, the 
teachers will neglect these areas. The solution for the 
teachers is not to go on an inservice training course, but 
is to ignore the range of experiences, or to seek the oppor--
tunity to establish links with other subject areas where 
similar work is going on. The female heads of department 
were more keen to establish co-operative links. 
In the case of mixed sex grouping for physical education, 
there was little evidence except for the schools where there 
was a female head of department. The problem appears to lie 
with a lack of confidence and experience. 
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To enable, where possible, the results to be compared 
with each other several forms of analysis were adopted, 
and have been used for comparisons. 
The first was one that was introduced in a recent 
inspection of the local education authority by Her 
Majesty's Inspectors (H.M.I.) and used the concept of five 
distinct areas of broad experience - body management, 
games, outdoor challenges, artistic and body training. 
These areas of experience were used as the basis for 
examining the balance of the physical education programme 
in schools. As a form of analysis it is useful, but does 
have certain weaknesses and, is particularly open to 
argument with some activities as to how and where they 
should be classified. 
A second is that described by Ellis (1983) and which 
is concerned with games only and, again uses the concept 
of four distinct areas of experience within games. 
Again this classification is not perfect but is useful 
as a basis for examining the balance of games in the 
physical education programme in schools. 
A third, is a Competition/Non Competition 
classificiation as used by Hill (1986). Hill also used 
several other similar classification ideas in an attempt 
to make the various results from surveys more meaningful. 
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Examples were Individual and Team Activities, Indoor and 
Outdoor Activities and Indoor Physical Education Curriculum 
for Autumn, Spring and Summer Term. 
While these various classifications could be the basis 
of much argument, it must be remembered that the purpose 
for adopting them at various stages, even though they are 
not perfect, was to enable some comparison to be made of 
what would otherwise have often been unmeaningful results. 
Each of the six surveys will be discussed and where 
possible, and relevant, the methodology and results 
analysed and compared. 
6.5 Problems and Weaknesses in the Study 
Up to recently research on the curriculum and what teachers 
include in their programmes has not been the focus for re-
search in physical education. The curriculum investigations 
by advisors were attempts to produce a general curriculum 
picture and stimulate a re-appraisal by teachers of their 
curriculum priorities, and they have been very successful. 
However, these general pictures have not been useful from a 
research point of view. It was this situation that created 
the starting point for this long part-time study of one local 
education authority. Thus, it is important to discuss the 
problems of such work. 
Undertaking a part-time study creates problems that were 
not foreseen in the beginning of the investigation. The 
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survey was part of a general plan at Loughborough University 
to produce survey data of different local education authori-
ties where none existed. It was recognised that unless data 
was collected about the curriculum decisions about the 
curriculum would be impressionistic and therefore probably 
inaccurate. 
Advisors were encouraged to initiate their own investiga-
tions with advice from the University and research students 
would explore the problems of undertaking this type of study. 
In this investigation the intention was to collect data using 
a questionnaire of a small sample of schools, where the 
teachers were involved right from the beginning of the study 
and kept informed of its work. This would be followed by 
interviews with the teachers about their choices in the cur-
riculum and use this as a basis for establishing the 
accuracy of the questionnaire responses. This was accompli-
shed but the time span became longer and longer. Part-time 
study meant that detailed analysis had to be left to vacation 
periods but due to the difficulty of receiving questionnaires 
at the right time, this was not always possible (Hill, 1986) 
experienced similar problems with his study. The follow-up 
interviews proved to be troublesome because they had to be 
completed after school when most of the teachers were invol-
ved in extra-curricular commitments. Returning transcripts 
of interviews and allowing for their collection created fur-
ther problems. The need for further in-depth interviews was 
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identified, but this became impossible as teachers' in-
dustrial action began to hit schools, though more especially 
due to the sheer time problem of arranging appropriate dates. 
Time on the telephone to match diaries and the inevitable 
cancellation of meetings takes up considerable time. The 
problem was made worse by the fact that several schools had 
changes of staff as heads of department moved away. 
Each questionnaire (three in all) returned produced a 
mass of paper which resulted in endless pages of tables and 
figures. The sheer bulk of this data created a problem for 
the presentation of results. It would have been easy to pre-
sent table after table for the reader to digest, but this 
would have caused some difficulties, therefore a sample of 
the total study was selected for the presentation of results. 
This can cause some distortion, but an attempt was made to 
produce an accurate portrayal of the physical education 
curriculum. Also, because the study was an attempt to in-
terest teachers it was presented in a form to encourage them 
to read research reports - in the simplest possible form. 
In the analysis of the questionnaire the sheer bulk of data 
created a major problem but in the interviews the problem 
was how to punctuate the rhetoric of the teachers. In 
addition it was difficult to identify reasons for the words 
teachers used, or to identify clearly an explanation. Thus, 
communicating understanding became a matter of language, how 
does one put complex ideas into words which explain the 
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researcher's interpretation. Without multiple interviews 
this is highly questionable, therefore these results rep-
resent possible themes which require further investigation. 
They suggest some possible links, but they do reveal the 
complexity of the enterprise and the limitation of a survey 
approach. The reliability and validity of survey data needs 
to be reconsidered. Great care was taken to ensure teacher 
co-operation and by using these questionnaires to assist the 
recall facility of teachers. Hill (1986) posed questions 
about this but the interviews revealed a close match with 
the questionnaire, however, the close involvement of teachers 
does seem to have produced reliable data. In one case how-
ever, it is possible to mislead. There are cases where 
teachers will report an activity on their programme but 
change it for the weather or the activity will incorporate 
a range of minor activities not reported. These are re la-
tively minor cases, though, and the curriculum is taught as 
it is planned. The validity of the questionnaire was estab-
lished by repeated pilot studies and careful scrutiny of the 
question working prior to this study, not problems were re-
ported by the teachers and the returns showed that the 
teachers had found the questions to be unambiguous. In the 
interviews the teachers appealed to respond with ease and 
the transcipts were not changed by the teachers. 
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Finally, though the teachers and local education authority 
gave permission for the research, it was not always easy to 
persuade people to participate, they wanted to recognise 
that some value would be gained from participating. In the 
end all the teachers were stimulated to engage in some re-
thinking, but there remains the point that teachers have to 
be persuaded that research is important and benefits will 
accrue. Perhaps they are right to be suspicious, but re-
search is seen as low priority. 
6.6 Future Reseorch 
There is a need for a periodic dip-stick portrayal of 
the curriculum, particularly the curriculum patterns, because 
the review process can stimulate reflection and action. 
However, the most productive area may lie in the indepth 
analysis of teachers' reasons for the curriculum, what it 
represents, and where it is going. The role of extra cur-
ricular activities and their relationship to the curriculum 
needs to be explored, so that the value structures inherent 
in different types of provision ego sport for all or inter-
school leagues can be displayed. 
The curriculum patterns and their construction may be 
another topic for indepth-interviews with an exploration 
of how balance provides the teachers' thinking. Some con-
cern was expressed in the way that reasons for different 
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activities were not always clear and this would be a fruit-
ful line of inquiry. However, a survey would be inappro-
priate because there is a need to get underneath the surface 
explanation of teachers, hence interviews may provide a more 
productive means of access. 
6.7 Conclusion 
Now that a study is written it is important to signpost 
the values of this study to the researcher. Somethings 
about the research have been learnt, but there is a need to 
learn much more. However, the real value of the study lies 
in the capacity to influence people. As a result of this 
investigation there is more awareness of curriculum matters, 
particularly about the need for careful deliberation when a 
new activity, experience, or area is planned and the problems 
of where it can be introduced and when it will have to be 
left out. Experiences, instead of activities, are now the 
dominant forces for thinking. The long term nature of 
change and the need for balance. The most critical factor, 
however, has been the recognition for a concern for personal 
and social development within lessons. 
For the teachers in the study the review has stimulated 
a lot of re-thinking, new planning, and re-construction, but 
not all at once. Sometimes the evidence has emerged much 
later, but at least the review created action for change 
based on reflection. 
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APPENDIX A 
A Survey of the Physicol Educotion Curriculum for Boys Aged 11-16 Yeors 
in Coventry Local Education Authority Schools 
1. During the next two years I will be working 
towards an M.Phil Research Degree part-time through 
Loughborough University helped by Len Almond and 
supported financially by Coventry Local Education 
Authority. 
2. The Research is to be divided into two parts. 
Work during the first year will be a Survey of the 
Physical Education Curriculum for Boys aged 11-16 years 
in Coventry Local Education Authority School. 
During the second year work will be on a more detailed 
part of that Curriculum in Schools. Two possibilities 
at present are either First Year introduction to 
Major Ball Games of Fitness work for Senior Forms. 
3. To do this I will obviously need a lot of 
assistance from you. Such a survey into the present 
physical education curriculum will give us all an 
insight into the exact position in our own schools as 
compared with others in Coventry. It will provide us 
with useful information when attempts are made to change 
or revise our existing work in the difficult years to 
come. 
4. The Survey would need a questionnaire to be filled 
in by the Heads of Departments at the start of the 
Autumn Term. This would give details of the School, the 
structure of the Physical Education Department, its 
facilities and staff. Also brief details fo the existing 
syllabus for Years 1-5. This would only need to be done 
once and I would not anticipate it taking more than an 
hour. 
5. Secondly, over the three terms during next year it 
would require a return to be filled in for the end of 
each term by each teacher who teaches in your department. 
This would ask for details of what was actually taught as 
against what should have been taught. For example, if 
lA should have had ten weeks of swimming but because the 
pool was out of action did six weeks of football instead. 
Or because of snow 2A missed all their rugby and did 
indoor lessons doubled up or theory instead. 
The reason for breaking this part down into three 
terms is that the information will still be fresh in 
peoples minds. I would not anticipate this part taking 
particularly long to fill in but obviously it is very 
important that this part is filled in accurately and 
carefully. 
6. I am sure that you will realise that this work and 
its results could be of great use to us in the future. 
There is no compulsion to participate in the survey but 
obviously if you do I would ask you to do it well. 
It is not intended as an exercise to compare one school 
with another but as a useful instrument to assist us in 
the future years in our work. 
7. Thank you for your assistance and time. 
Chris Brandford 
The Woodlands School. 
APPENDIX B 
QUESTIONNAIRE: PART 1 
Teacher Questionnaire for the Study of the Physical Education Curriculum 
for 11-16 Year Old Boys in Coventry Loc 01 Education Authority 
Secondary Schools. 
This questionnaire has been constructed in order to 
provide information about the content of Boys Physical 
Education lessons in Secondary Schools. 
In boys only schools, and in schools where the boys 
are taught apart from the girls, only that which is 
relevant to boys is required. However, I appreciate that 
in some schools there is some integration and in these 
cases would appreciate information relating to girls 
lessons where it affects the boys lessons. 
Your answers will be treated confidentially. Neither 
the name of the school nor the identity of the respondents 
will be revealed to anyone in any way. 
Please note, that Questions in Part 3 only refer to the Autumn Term. 
PART 1 - SCHOOL DETAILS 
Name of School 
1. Type of School (age range) 
1-4 
o 1 5-6 
Please indicate with a tick all the age ranges that are present 
in yaur school. 
Example An 11-16 mixed school 
Age 11 + 12+ 13+ 14+ 15+ 16+ 17+ 18+ 
Boys only 
Girls only 
Mixed 7 7 7 7 
Please Complete this Section 
Age 11 + 12+ 13+ 14+ 15+ 16+ 17+ 18+ 
Boys only 
9 10 11 12 13 14 15 16 
Girls only 
19 20 21 22 23 24 25 26 
Mixed 
29 30 31 32 33 34 35 36 
2a. Number on Roll - All pupils 37 
Please circle the number Less than 299 1 
Example - If your school contains 300 - 499 2 
750 pupils, then the grouping 500 - 699 3 
containing this number is 700-899; 700 - 899 4 
therefore put your circle around 4 900 - 1099. 5 
1100 - 1299 6 
1300 - 1499 7 
1500 - 1699 8 
1700 or more 9 
38 
2b. Please naw do exactly the same for the number of boys in your school 
2 3 4 5 6 7 8 9 
2c. Please enter the number of boys in each Age Group 
Age 11 + 12+ 13+ 14+ 15+ 
Boys only 
3. Teaching Staff 
Please enter 
Number of full-time teaching staff 
Number of part-time teaching staff 
16+ 17+ 
Number of full-time P.E. staff - female __________ _ 
- male 
Number of part-time P.E. staff - female __________ _ 
- male 
4. Timetable Details 
Please circle the number which indicates 5 days 
the number of days in a full timetable 6 days 
cycle 7 days 
8 days 
9 days 
10 days 
5. Number of teaching periods in a full timetable cycle 
Example 
18+ 
39-40 
41-42 
43-44 
45-46 
47 
48 
49 
1 
2 
3 
4 
5 
6 
8 periods a day for a 
timetable cycle of 5 days 
equals 40 periods 
____ periods a day for 50-51 
timetable cycle of __ days 52-43 
equals ____ periods 54-55 
6. Length of teaching periods in minutes 
If all the periods are of the same 
length then enter your answer here 
If there is a variation in the length 
of the periods then enter the most 
common above and give the other period 
lengths in this space 
7. Physical Education facilities (please give numbers) 
Do you have the regular use of any of these facilities? 
Facility On Site Off Site 
Gymnasia 62-63 
Sports Hall 64-65 
Swimming Pool 66-67 
Hard Play Area - Tarmac 68-69 
- Redgra 70-71 
Playing Fields 72-73 
Sports Hall 74-75 
Squash Courts 76-77 
o 2 1-6 Athletics Track - Grass 7- 8 
- Redgra 9-10 
Sports Centre - Fairfax St. 11 
Racquet Centre - Whitley 12 
Others - please list 13-20 
56-58 
59-61 
0 2 
8. Is the School Hall available for Physical Education during the 0 I 
timetable cycle. Please circle 
Yes I 
No 2 
9. If the answer to Question 8 is Yes, then indicate how many 
periods the Hall is in use for Physical Education lessons in 
78 
the normal timetable cycle. 0 1 
The school hall is available for Physical Education lessons 
for periods 79 -80 
10. Outdoor Pursuit Facilities o 2 
Do you, or any other Department in your school use 
any Outdoor Pursuit Facilities for Curriculum Work? 
Examples 
Plas Dol-y-Mock 
Dovedale Y.H.A. 
Please list 
Facility 
Physical Education: Outdoor Pursuits Course 
Geography: 5th Year 0 Level Coursework 
Geology: 6th Year A Level Coursework 
Deportment and Use 21 - 05 
QUESTIONNAIRE: PART 2 
PART 2 - PHYSICAL EDUCATION CURRICULUM 
1 - 4 
o 3 5 - 6 
1. How much time is devoted to Physical Ed ucation in a full 
timetable cycle? 
Example - in a boys only 11-19 school this might be 
11+ 12+ 13+ 2 x 70 minutes = 140 minutes per cycle 
14+ 15+ 3 x 70 minutes = 210 minutes per cycle 
16 - 19 1 x 70 minutes = 70 minutes per cycle 
This would be indicated as follows -
Age Boys Girls Mixed 
11 + 1 4 0 
12+ 1 4 0 
13+ 1 4 0 
14+ 2 1 0 
15+ 2 1 0 
16-19 7 0 
If boys and girls are differet in mixed schools, please fill in 
both columns 
Age Boys Girls Mixed 
12+ 
13+ 
14+ 
15+ 
16-19 
2. How many closses Qre there in each age group? 
Age Boys Girls Mixed 
11+ 
12+ 
13+ 
14+ 
15+ 
7-15 
16-24 
25-33 
34-42 
43-51 
52-60 
61-62 
63-64 
65-66 
67-68 
60-70 
3. Below is a list of activities which may be found in the Physical Education Curriculum 
If any of these activities form part of your Scheme of Work during this Academic Year, 
then please enter the appropriate code in the columns provided. 
Code: 8 Boys only G Ci rls only M Mixed Groups 
X Boys and Girls but in separate groups. 
Activity 11. 12. 13. 14. 15. 16-19 
0 4 1-6 Association Football 7-12 
Athletics 13-18 
Badminton 19-24 
Basketball 25-30 
Bo)(ing 31-36 
Canoeing 37-42 
Cross Countr:t 43-48 
Climbing 59-54 
Cricket 55-60 
Dance - Mod. Ed. 61-66 
- Folk 67-2 
Fencing 73-80 
0 5 1-6 Golf 7-12 
Gym - Mod. Ed. 13-18 
- Ol:tm~ic 19-24 
Handball 25-30 
Hock~ 31-36 
Jagging 37-42 
Judo 43-48 
Keee Fit 49-54 
Lacrosse 55-60 
Netball 61-66 
Orienteering 67-72 
Outdoor Pursuits 73-80 
0 6 1-6 Poe Mobilitl 7-12 
Rugh:t - League 13-18 
- Union 19-24 
Skating - Ice 25-30 
- Roller 31-36 
Sguash 37-42 
Swimming 43-48 
S:tnchro Swimming 49-54 
Tennis 55-60 
Trameolining 61-66 
Volle:tboll 67-72 
Weight Lifting 73-80 
0 7 1-6 Others - please list 
QUESTIONNAIRE: PART 3 
PART 3 - PHYSICAL EDUCATION CURRICULUM 
AUTUMN TERM 
The next series of tables deal with the way in which you plan your 
work for the Autumn Term only. Given below are a series of examples 
to help you complete this section. 
Please read the following examples carefully. 
a) Group together down the left hand column all the groups in your 
school which are taught in exoctly the same way. 
Example - If lA are taught in exactly the same way as IS and lC, 
then write lASC in the left hand column. 
b) Indicate how many weeks a group is taught in particular activity. 
Example 
Group Code 
lASC 
Periods 
Per 
Week 
2 
3 
4 
5 
6 
Weeks 
2 3 4 5 6 7 8 9 10 1 1 12·13 14 15 
Ed. Gymnastics 
This indicates that lASC are taught Educational Gymnastics for 8 
continuous weeks. 
c) Indicate how many periods a week a particular aspect i5 taught. 
Example Weeks 
16 
Group Code Periods 
Per 
lASC Week 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Ed. Gymnastics 
2 
3 
4 
5 
6 
'This indicates that lASC are taught Educational Gymnastics for 8 weeks 
with 2 periods in each week . 
. -. ' 
Example 
Group Code 
lABC 
Periods 
Per 1 
Week 2 
Weeks 
2 3 4 5 6 7 8 9 10 11 
Ed. Gymnastics 
3 Assac. Football 
4 
5 
6 
12 13 14 15 16 
This indicates that lABC are taught Educational Gymnastics for 2 periods 
a week, Association Football for 2 periods a week, both for 8 continuous 
weeks. These classes have 4 lessons of Physical Education in each week. 
d) Now code the activities to show the composition of the group. 
Code B Boys only 
Example 
Group Code 
lABC B 
Periods 
Per 
Week 
G Girls only M Mixed Group 
Weeks 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1 Ed. Gymnastics 
2 
3 Assoc. Football 
4 
5 
6 
This shows that lABC Boys are taught Educational Gymnastics and 
Association Football for 4 periods a week for the same B weeks. 
Example 
Group Code 
lABC 
Periods 
Per 
Week 
Weeks 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1 Ed. Gymnastics Basketball 
Z 
3 Assoc. Football 
4 
Rugby Union Football 
5 
6 
This table now gives the full picture of the lessons that lABC are 
receiving during the Autumn Term. That is Educational Gymnastics and 
Association Football for the first B weeks of term and then Basketball 
and Rugby Union Football for the next B weeks. 
Other Examples 
G faup Code Periods 
All 
5th 
B Per 
Week 
Weeks 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Assac. Football Basketball 
2 Options from Badminton, Squash, Swimming, 
3 Table Tennis, Volleyball. 
4 
5 
6 
In this example, all 5th Year Boys have a single period of Association 
Football for 8 weeks followed by a single period of Basketball for 8 
weeks. In addition to this, they have a further 2 periods a week for 
the whole term during which they must pursue one option from a list 
of 5 - Badminton, Squash, Swimming, Table Tennis or Volleyball. 
All 
5th 
Code 
M 
Periods 
Per 
Week 2 
3 
4 
5 
6 
2 3 4 5 6 7 
Option from Squash, 
Horse Riding, 
Swimming. 
8 
Weeks 
9 10 11 12 13 14 15 16 
Option from Squash, Horse 
Riding, Swimming, Badminton. 
In this example, all 5th year pupils (in mixed lessons) must choose one 
activity from the list to be pursued for 8 weeks in a double lesson. 
After half-term, they make another choice. 
Please now complete the attached tables in the manner shown. Feel 
free to use the tables in a flexible manner if the examples do not 
fully fit in with your particular schools scheme of work. 
Please complete a new sheet for each age group starting with the 
youngest first. 
Group Code Periods 
Per 
Week 
1 
2 
3 
4 
5 
6 
2 
3 
4 
5 
6 
1 
2 
3 
4 
5 
6 
2 
3 
4 
5 
6 
1 
2 
3 
4 
5 
6 
2 
3 
4 
5 
6 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
OPTION SCHEME 
The following section will provide for more detail to be added to 
the relevant answers already provided in the previous pages. 
Please complete the following table. 
Start with the youngest group of pupils who have an option 
scheme and proceed until you have included all groups and 
their activities. 
Please group together all activities which either take place 
at the same time or are available at the same time. 
Rule off each groups range of activities before starting a 
new group. 
Start a new sheet for each different age group. 
An example is attached. 
Example Option Sheet 
BOYS GIRLS MIXED 
Option Age Number Number Number Option Age Number Number Number Option Age Number Number Number 
Groups of of of Groups of of of Groups of of of 
Staff Pupils Weeks Staff Pupils Weeks Staff Pupils Weeks 
Rugby 14+ 1 30 8 Netball 14+ 1 22 8 Hockey 14+ 2 50 8 
F /Ball 14+ 1 28 8 Swimming 14+ Sports 40 8 
Centre 
Staff 
+2 
Badminton 14+ 1 30 8 
Option Age 
Groups 
BOYS 
Number 
of 
Staff 
Number 
of 
Pupils 
Number 
of 
Weeks 
Option 
Options Sheet 
Age 
Groups 
GIRLS 
Number 
of 
Staff 
Number 
of 
Pupils 
Number 
of 
Weeks 
Option Age 
Groups 
MIXED 
Number 
of 
Staff 
Number 
of 
Pupils 
Number 
of 
Weeks 
APPENDIX C 
INTERVIEW QUESTIONS 
Interview Questions for Heads of Physical Education Departments 
1. Major Team Games (Outdoors) 
Q1. "Do you teach all three main outdoor team games in 
your school?" 
Q2. "Which game do yau teach first?" 
Q3. "Any special reason for this?" 
Q4. "When do you introduce the other team games?" 
Q5. "Does the emphasis change from one game to another 
game over the 5 years?" 
Q6. "What do you hope to achieve over the 5 years of 
games teaching?" 
Q7. "Do you teach any Games Skill or Ball Skills?" 
2. Indoor Team Games (Court Games) 
Q1. "Which is your main indoor team game in your school?" 
Q2. "When did you introduce it?" 
Q3. "Any special reason for choosing this one?" 
Q4. "Do you teach any other indoor team games?" 
Q5. "Do they have as much priority or are they just to 
give a little variety?" 
3. Racket Games 
Q1. "IrJhich is the main racket game in your school?" 
Q2. "When did you introduce it?" 
Q3. "Do you introduce the other racket games?" 
Q4. "Do you t each any pad de r s-t ype 0 r mi ni - t enni s 
activities as an introduction to racket games?" 
4. Games Option 
Q1. "Do you have games in your option system?" 
Q2. "How does it operate?" 
5. Gymnastics 
Q1. "L.Jhat has influenced your choice of gymnastics 
teaching?" 
Q2. "When do you teach gymnastics?" 
Q3. "Does the emphasis change from year group to year 
group?" 
Q4. "Wha t do you see as the pr io r i t y in gymnas tics?" 
6. Fitness 
Q1. "How do you view Health Related Fitness for 
children?" 
Q2. "Do you introduce Health Related Fitness work in 
your lessons?" 
Q3. "Is it included in your options for older children?" 
Q4. "Is it compulsory?" 
Q5. "How do you introduce the work?" 
Q6. "Is there any special emphasis in your Health 
Related Fitness work?" 
7. Athletics and Cross Country 
Q1. "How do you vie., cross country?" 
Q2. "How do· you view athletics?" 
Q3. "Do you consider them for options for your older 
children?" 
8. Dance 
Q1. "Do you see a value in teaching boy's dance?" 
Q2. "Have you ever tried to introduce it?" 
9. Outdoor Pursuits 
Ql. "Are you able to include any Outdoor Pursuits in 
your lessons?" 
"Does it revolve round certain facilities and 
staff or are all staff involved?" 
10. Options 
Q1. "Do you have an option system for your older age 
groups?" 
Q2. "How does this operate?" 
Q3. "What influences the choice of activities to 
include in your options?" 
C. Brandford 
May, 1984. 
APPENDIX D 
CASE STUDIES 
8 Case Studies of the Schools that completed the curriculum 
questionnaires during the School Year 1982/83. 
For each school -
Description - brief details 
Teaching Time during School Year 1982/83 
Timetabling Systems 
Areas of work in curriculum using H.M.I.'s classification 
Activities within the curriculum areas 
Interviews of Heads of Departments - brief details 
Comments 
School 02 
Description - A mixed Community School with an inner city catchment 
area. The Physical Education Oepartment comes under a female 
Head of Department. The Boys Department has a male Head of Department 
and for curriculum work in Years 1/2/3 is fairly separate. In Years 
4/5 they merge with the girls to enable a wider range of options to 
be offered. 
Teaching Time during School Year 1982/83 
Table 1 
Year 
Year 2 
Year 3 
Year 4 
Year 5 
Number of 
lessons 
per week 
2.5 
2 
2 
1 
1 
Length of 
each lesson 
70 min 
" 
" 
" 
" 
Total Time 
per week 
175 min 
140 min 
140 min 
70 min 
70 min 
Total Time in Year 
82/83 
6760 minutes 
5600 minutes 
5600 minutes 
2800 minutes 
2300 minutes 
Timetabling System - The system used in Years 1/2/3 is ! term blocks 
with some full term blocks in the winter terms. In Year 4 shorter 
blocks of time are used to allow extra activities to be introduced 
and in the summer term 2 week blocks are used to give a taster af 
options. Then in Year 5, ! term blocks are again used for all the 
options. 
Examples in diagrammatic form are shown. 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Per Games + Cross Country 
Week 2 Gym Ball Games 
1st Boys 3 Swimming (every 2 weeks) 
Year 
Winter 4 
5 
6 
Gym Ball Skills 
2 Games 1 
1st Boys 3 Swimming (every 2 weeks) 
Year 
Spring 4 
5 
6 
Athletics Games 
2 Games Athletics 
1st Boys 3 Swimming (every 2 weeks) 
Year 
Summer 4 
5 
6 
1 Games 1 Badminton Games 2 
4th Year Boys Winter 2 
Boys Spring 3 Games 1 Fitness Basketball 
4 
5 Option 1 2 3 4 5 6 
Mixed Summer (6 Options for 2 weeks each) 6 
5th Mixed Options (from 5) Options (from 6) 
Year 2 
Winter 
3 
4 
5 
6 
Exameles of Timetable for school 02 
2 
3 
4 
5 
6 
Area 5 of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 
Body Management 44% 33% 15% 5% 3% 19% 
Area 2 
Artistic 0% 
Area 3 
Games 52% 63% 78% 80% 82% 70% 
Area 4 
Body Training 4% 5% 8% 15% 15% 9% 
Area 5 
Outdoor Experience 0% 
Showing 1~ of curriculum work for each school year and for totals 
Year 1-5 using H.M.I.s classification. 
100 Area 4 4 4 4 4 Area 4 
90 
0' 
80 Area 3 3 3 3 3 Area 3 ,0 
Curriculum 70 
Work 60 
50 
40 
30 
20 
10 
Area 1 
0 1 1 1 
1 Area 1 
Year Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra~h showing % of curriculum work for each school ~ear and for totals 
Years 1-5 using H.M.l. 's classification. 
Activities within the Curriculum Area 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Rugby Faotball Football Badminton 
2 Swimming Basketball Basketball Badmintan Tennis 
Gymnastics 
3 Gymnastics Athletics Hockey Squash 
Games Skills Cricket Football 
4 Cricket Hockey 
Athletics Rugby 
5 Athletics Basketball Circuit Wark 
6 Cricket Cross Country Cricket Tennis Volleyball 
Tennis Rounders 
7 Cross Country Circuit Wark Volleyball 
8 Athletics 
Showing ranking order for activities mast taught ( 1~ ) for Years 1-5 
Year 1 Year 2 Year 3 Year 4 Year 5 Years 1-5 
Rugby 4= 
Football 1 3= 2 
Athletics 5 4= 3 6= 3 
Basketball 2= 2 5 4 
Badminton 2 5 
Cricket 6 4= 6= 6 
Circuit Work 6= 3= 5 7 
Gymnastics 3= 2= 8 
Showing yearly ranking far activities most taught aver 5 years ( 1~ ) 
Male - Saw rugby as the major team game for the first 3 years and affered 
little else during this time. Reasons were that they had to travel to 
facilities and lost sa much time that they felt they ought to concentrate 
on one game. Also being a new experience it enabled them to teach the 
values they wanted, He was prepared to continue with basketball because 
the school had a good tradition for this prior to his arrival. On the 
whole he kept to a very basic course and prefered to concentrate on a 
few activities and do these well. 
Femole - Could see the reason behind the thinking that they should 
concentrate because of time lost to travelling but did not 
necessarily agree with it. She felt that all three major team games 
should be equal. Was very concerned that there was insufficient 
movement-based work and that basketball should go to allow this sort 
of work to be introduced. Felt that indoor facilities should be used 
for this purpose rather than wasted on more team games. Considers 
Health Related Fitness work to be very important and is very involved 
in this work for girls. Will be introducing dance to boys in near 
future in an attempt to improve their movement experience. Very 
unhappy with 5th Year options as it is free choice rather than teacher 
directed. 
Comments - A curriculum where games starts in a commanding position 
and steadily increases from year to year. The areas of experience 
offered are very limited and in two cases do not exist at all. 
When the activities within each area are looked at to see if any 
continuity exists, it is very noticeable that all the main activities 
in Year 1 dissapear from the timetable and that the main activities in 
Year 5 don't appear until Years 4/5. In fact there does not seem to be 
any continuity at all amongs't activities. When this is put alongside 
a 50% reduction in time that the 4th and 5th years are taught physical 
education, it means the opportunities are very limited and brief. 
It cannot be said that any activity has a priority from Years 1-5 
except Games as an Area in its widest sense. 
Also, there is obviously considerable male-female divergence of 
thought. 
School 03 
Description - A mixed school on the outskirts of the city. The 
Physical Education Department has a male Head of Department. For 
curriculum work in Years 1/2/3 most of the work is separate. In 
Years 4/5 the work is combined to enable a wider range of options 
to be offered. 
Teaching Time during School Year 1982/83 
Toble 1 Number of Length of Total Time Total Time in Yeor 
lessons per eoch per week* 82/83 
cycle' lesson 
Yeor 3 70 min 105 m (210) 4200 min 
Yeor 2 4 70 min 140 m (280) 5600 min 
Yeor 3 4 70 min 140 m (280) 5600 min 
Year 4 3 70 min 105 m (210) 4200 min 
Year 5 3 70 min 105 m (210) 3256 min 
Timetabling System - A school that uses a variety of systems in Years 
1/2/3. The majority of the work in these years is in ! term and term 
blocks with two exceptions. In Year 1 for the spring term a 
blocking system is used whereby an activity such as swimming is taught 
for 3 lessons a cycle giving a total of 9 lessons over a period of 3 
cycles. The second exception is that in Years 2/3 over the two winter 
terms equalising is used for the indoor activities to allow 3 activities 
to be taught for t of the total time each. 
In Years 4/5 all options are taken for a half term block and 
during that period it is the same option for all lessons in a cycle. 
Examples in diagrammatic form are shown. 
Cycle 
1 2 3Weeks4 5 6 7 8 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Per 
Week 2 Games 1 
1st Boys 3 Basketball 
Year 4 Winter 
5 
6 
Ball Swimming Hockey Gym 
1st Mixed 2 Skills 
Year 3 Spring 
4 
5 
6 
1 Games 1 Games 2 
2nd" Boys 2 
Year 3 
Winter Basketball Swimming 
4 
5 
6 
2nd Games 1 Games 2 
Year Boys 2 
Spring 
3 
4 
Gymnastics 
5 
6 
1 
4th Mixed 2 Option (From 5) Option (From 5) 
Year 3 
Winter 
4 
5 
6 
1 Exam121es of Timetable for school 03 
2 
3 
4 
5 
6 
Areas of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 1 
Body Management 30% 38% 23% 15% 17% 25% 
Area 2 
Artistic 0% 
Area 3 
Games 70% 62% 77% 56% 58% 65% 
Area 4 
Body Training 6% 7% 3% 
Area 5 
Outdoor Experience 15% 14% 6% 
Showing ~~ of curriculum work for each school year and totals for 
Years 1-5 using H.M.I. 's classification. 
100 Area 5 5 5 Area 4 
90 
0- 80 4 4 
" Curriculum 70 
Work 60 
50 Area 3 3 3 3 3 Area 3 
40 
30 
20 
10 
Area 1 1 1 1 1 Area 1 
0 
Year 1 Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Graeh showing % of curriculum work for each school ~ear and totals for 
Years 1-5 using H.M.I's classification. 
Activities·within the Curriculum Areas 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Rugby Rugby Outdoor Outdoor 
Basketball Football Football Pursuits Pursuits 
2 Badminton Table Tennis 
3 Athletics Athletics Volleyball Football Badminton 
Cricket Cricket Tennis 
4 Hockey Football 
5 Hockey Basketball Basketball Table Tennis Basketball 
Gymnastics Gymnastics Gymnastics Hackey 
6 Games Skills Swimming Swimming Volleyball 
Tennis 
7 Swimming 
8 Swimming Weights 
Showing ranking order for activities mast taught (1~ ) for Years 1-5 
Year Year 
Basketball 1= 5= 
Rugby 1= 1= 
Football 1= 
Swimming 5= 5= 
Gymnastics 5= 5= 
Athletics 3= 3= 
Cricket 3= 3= 
Outdoor 
Pursuits 
2 Year 3 
5= 
1= 
1= 
5= 
5= 
Year 4 
3 
8 
Year 5 
Years 
1-5 
5= 1 
4 
7 
2 
3 
4 
5 
6 
7 
1= 8 
Showing yearly rankings for activities most taught over 5 years (%) 
Male - Taught rugby first as an introduction but quickly introduced 
the other games in the second year after which they all had equality. 
Basketball continued because of the tradition in the school. He 
believes very much in the importance of outdoor pursuits and offered 
a wide programme to the 4th and 5th Years (although parts of it would 
probably not come within the H.M.I.'s classification because of being 
indoors). There was a very definite policy that one of two things 
would happen for all children - either - opt for a 2 year programme 
of outdoor pursuits; 
or - opt for a ! term programme of outdoor pursuits at some stage. 
The interview was interesting just for its ideas about outdoor pursuits 
and was certainly di fferent. 
Comments 
Quite different curriculum and the only one to offer a 
considerable amount of work in Area 5 - Outdoor Experience. 
A number of Areas of Experience are offered over the 5 years while 
at the same time continuing to maintain a reasonable proportion of work 
from the first 3 years. 
There are some rather unusual timetabling patterns both in the lower 
part of the school and in the options whereby an activity is taught for 
every lesson in the timetable cycle for a certain period of time. In 
the options in the 4th and 5th Years this presumably allows a worthwhile 
amount of time for those doing outdoor pursuits. 
My only query, with the outdoor pursuits, was if they had any other 
experience at all if they opted for the two year programme. 
Although initially it looks as though a lot of time is given to 
Physical Education with 3 lessons per timetable cycle, this is rather 
misleading as it is only I! lessons per week which is considerably 
less than many other schools. However compared with many other schools 
there is not such a drastic drop in teaching time in the 4th and 5th 
Years which helps to compensate. 
School 04 
Description - A mixed school on the outskirts of the city. The male 
and female Physical Education Departments are run side by side with 
little integration of work. 
Teoching Time during School Year 1982/83 
Table 1 Number of Length of Total Time Total Time in Year 
lessons per each per week 82/83 
week lesson 
Yeor 1 2 70 min 140 min 5600 min 
Year 2 2 70 min 140 min 5600 min 
Year 3 2 70 min 140 min 5600 min 
Year 4 I 70 min 70 min 2800 min 
Year 5 I 70 min 70 min 2356 min 
Timetabling System - A school that uses t term blocks throughout 
Years 1-4 and then term blocks in Year 5 for Options. 
All periods of an activity are single periods once a week except 
swimming which is always 'paired' with another indoor activity and 
for half a period only. This allows two groups to swop with each 
other halfway through a period. 
The one exception to t term blocks occurs in the first half of the 
Winter Term during Years 1/2/3 when both periods a week are used to 
teach major games outside (presumably to take advantage of the better 
weather) • 
Examples in diagrammatic form are shown. 
Weeks 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1st Year Boys Per 1 Basketball 
Winter Week 2 Games 1 Swimming 
3 
4 
5 
6 
1 Gym Games 1 
1st Year Boys 2 Games 1 Athletics 
Spring 3 
Swimming 
4 
5 
6 
Games(Cricket) Athletics Swimming 
1st Year Boys 2 Athletics Games(Cricket) 
Summer 3 
4 
5 
6 
1 Games 1 Swimming Gymnastics 
4th Year Boys 2 
Winter 
3 
4 
5 
6 
1 Option (From 3) 
5th Year Boys 2 
Winter 
3 
4 
5 
6 
1 Exameles of Timetable for school 04. 
2 
3 
4 
5 
6 
Areas of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 1 
Body Management 34% 39% 23% 33% 18% 26% 
Area 2 
Artistic 0% 
Area 3 
Games 66% 61 % 67% 62% 61% 63% 
Area 4 
Body Training 10% 5% 9% 5% 
Area 5 
Outdoor Experience 8% 2% 
Showing ~~ of curriculum work for each school year and totals for 
Years 1-5 using H.M.I. 's classification. 
100 4 4 Area 5 
90 5 Area 4 
80 4 
" " Curriculum 70 
Work 60 Area 3 3 3 3 3 Area 3 
50 
40 
30 
20 
10 
0 Area 1 1 1 1 1 Area 1 
Year Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra~h showing ~~ of curriculum ,"ark for each school ~ear and totals for 
Years 1-5 H.M.!. 's classification. 
Activities within the Curriculum Areas 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Rugby Rugby Rugby Rugby 
Football 
2 Cricket Cricket Hockey Swimming Hockey 
Athletics Athletics 
3 Hockey Football Hockey 
4 Swimming Athletics Football Weights 
Swimming 
5 Football Basketball Weights Cricket Tennis 
Gymnastics Outdoor 
Pursuits 
6 Swimming Cricket Athletics 
7 Gymnastics Hockey Basketball Gymnastics 
8 Football Tennis Circuits Softball 
Showing ranking order for activities most taught (~o ) for Years 1-5. 
Years 
Year Year 2 Year 3 Year 4 Year 5 1-5 
Rugby 1 1= 
Hockey 2= 6 2 3 1= 2 
Football 5 8 3 4 1: 3 
Athletics 2= 2= 6 4 
Cricket 2= 2= 4 5 5 
Swimming 2= 4 6 2 4= 6 
Gymnastics 6 5= 7 7 
Basketball 7 5= 7 8 
Showing yearly rankings for activities most taught over 5 years (~o ) 
Male - He considered all team games to be equal but makes sure that 
rugby is taught first to the first years and then introduces the other 
games later that year. 
Felt there should be a remedial Physical Education course for 
those 1st years who have difficulty in games and games skills work. 
He had very definite ideas about what he was trying to provide 
in options for the seniors and tried to ensure that all had the 
following -
a major game; 
some water activity; 
a racket game; 
fitness work. 
From this we can see that he was thinking in terms of varying 
experiences rather than just different games. 
He was very concerned about gymnastics which he felt was in a 
'rut', but equally was very pleased with the new fitness work which 
he though was going well. 
He had very good athletics which he put down to the influence of 
one teacher. 
Comments 
An interesting curriculum in that it attempts to offer work in 
most Areas of Experience. 
Although the balance seems to fluctuate a little within Areas from 
year to year; what is interesting is the continuity of individual 
activities throughout the five years. An example is the three major 
winter outdoor games and cricket which are taught throughout all five 
years. Also activities such as gymnastics, athletics and swimming 
within Body Managments also continue for all five years. Although 
we might not necessarily agree with every-thing within the curriculum, 
it would be very difficult to fault on grounds of continuity as its 
main theme. Examples of this are shown -
Area 1 Year 1 Year 2 Year 3 Year 4 Year 5 
Gymnastics 9" 
" 
12~o 3" 
" 
7" 
" 
4% 
Athletics 15~' 15~o 12~o IHo 4" 
" 
Swimming 10% 13% 8% 15% 9% 
Area 3 
Football 14~o 7" 
" 
12~o 14~o 12?o 
Hockey 15~' lO?o 14?o 15% 12?o 
Rugby 20~o 17~' 16~o 20?o 12~o 
Cricket 15?o 15?o 9" 
" 
13~' 4" 
" 
Showing examples of curriculum continuity for activities vJithin Areas 1 
and 3. 
The one thing that was hard to understand was the idea of splitting 
a lesson in two when teaching swimming. Most schools seemed to go to 
great lengths to get their lessons to 60-70 minutes in length to reduce 
the amount of time wasted with such things as changing and showering. 
Yet here was a school of its own choice having two lots of changing in 
a 70 minute lesson. 
School 06 
Description - A mixed school on the outskirts of the city. The male 
and female Physical Education Departments are run side by side with 
little integration of work except for some indoor work in Years 1/2. 
Teaching Time during School Year 1982/83 
Table 1 Number of Length of Total Time Total Time in Year 
lessons each lesson per week 82/83 
Year 4 40 min 160 min 6340 min 
Year 2 3 40 min 120 min 4800 min 
Year 3 3 40 min 120 min 4800 min 
Year 4 3 40 min 120 min 4800 min 
Year 5 3 40 min 120 min 4080 min 
Timetabling System - A school that uses t term and term blocks 
throughout the five years. All outdoor lessons are double lessons 
and all indoor lessons are single lessons. 
Examples in diagrammatic form are shown. 
Group Code Periods 
Per 
Boys Week 
1st Year Boys 
Winter 
1st 
Year 
Spring 
Mixed 
Boys 
Boys 
Mixed 
2nd Year Boys 
Spring Mixed 
5th Year Boys 
Spring 
Weeks 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1 
2 Games 1 
3 Minor Games Basketball 
4 
5 
6 
Swimming 
1 
2 
3 
4 
5 
6 
1 Games 2 
Games 1 
Ball Skills 
Gymnastics 
2 Gymnastics 
3 
4 
5 
6 
1 Option (from 2) 
2 Volleyball 
3 
4 
5 
6 
1 
2 
3 
4 
5 
6 
Games 1 
Ball Skills 
Option (from 2) 
Fitness 
Examples of Timetable for School 06. 
2 
3 
4 
5 
6 
Areas of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 
Body Management 
Area 2 
Artistic 
Area 3 
Games 
Area 4 
Body Training 
Area 5 
Outdoor Experience 
37% 12% 
64% 88% 
20% 10% 16% 
0% 
80% 78% 80% 78% 
12% 20% 6% 
0% 
Showing % of curriculum work for each school year and totals for 
Years 1-5 using H.M.I.'s classification. 
100 4 4 Area 4 
90 
" 
80 
" Curriculum 70 
l~ork 60 
50 Area 3 3 3 3 3 Area 3 
40 
30 
20 
10 
Area I I I 1 Area I 
0 
Year 1 Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra~h showing ?o of curriculum work for each school year and totals for 
Years 1-5 using H.M.I.'s classification. 
Activities within the Curriculum Areas 
Ranking Year 1 
2 
3 
4 
5 
6 
7 
Rugby 
Swimming 
Cricket 
Gymnastics 
Athletics 
Basketball 
Minor Games 
Year 2 
Rugby 
Football 
Cricket 
Gymnastics 
Tennis 
Basketball 
Games Skills 
Year 3 Year 4 
Football Football 
Cricket Hockey 
Rugby Fitness 
Games Skills 
Rugby 
Cricket 
Hockey Tennis 
Athletics Athletics 
Gymnastics 
8 Volleyball 
Showing ranking order for activities most taught ( ?o) for Years 
Year 1 Year 2 Year 3 Year 4 Year 5 
Football 1= 1 1= 1= 
Rugby 1= 3= 4= 
Cricket 3 3 2 4= 5= 
Hockey 5= 2 1= 
Gymnastics 4 4 5= 
Tennis 5 4= 5= 
Athletics 5 5= 4= 
Fitness 3 3= 
Year 5 
Football 
Hockey 
Badminton 
Fitness 
Cricket 
Tennis 
Volleyball 
1-5. 
Years 
1-5 
2 
3 
4 
5 
6 
7 
8 
Showing ~earl~ rankings for activities most taught over 5 ~ears (?O) • 
Male - He considered tradition in the school to be of prime 
importance and this meant priority for rugby and basketball. Also the 
facilities of plenty of fields and a large sports hall assisted this 
choice. 
He had options that were not options at all but a choice of what 
order to do them in. 
He would very much like to have far more swimming time but is 
restricted and can only use Central Baths for 1st Year work. 
Comments 
A very games orientated curriculum with little work from other 
Areas of Experience. In timetabling alone, it works out at a double 
lesson of games every week to a single lesson indoors which again 
can be games in the form of minor games or ball skills. 
The large block of time for Area 1 (Body Management) work in 
Year 1 is mainly due to swimming as the school takes all it's 1st 
years swimming in town. Otherwise this would be considerably less. 
The four main outdoor team games of football, rugby, hockey, and 
cricket take up 59% of the curriculum time throughout Years 1-5. 
This, to say the least, dominates the curriculum. 
Of interest is the constant amount of time devoted to Physical 
Education throughout the five years. The only difference is Year 1 
when extra time is given to allow for swimming. 
School 07 
Description - A Community School on the outskirts of the city. 
The Physical Education Department comes under a female Head of 
Department. The Boys Department has a male Head of Department. 
The boys work in Years 1/2/3 is fairly separate but in the 4th/5th 
Years they merge with the girls to enable a wider range of options 
to be offered. 
Teoching Time during School Year 1982/83 
Table 1 Number of Length of Totol Time Totol Time in Yeor 
lessons each lesson per week 82/83 
per week 
Year 2 60 min 120 min 4800 min 
Year 2 2 60 min 120 min 4800 min 
Year 3 2 60 min 120 min 480D min 
Year 4 2 60 min 120 min 4BOO min 
Year 5 1 60 min 60 min 2040 min 
"Timetabling System - A school that uses t term blocks throughout. 
The only exception to this is that equalising is used in Years 1/2/3 
over the two winter terms to balance the time spent on each activity. 
Examples in diagrammatic form are shown. 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Mixed Per Swimming Games 1 
1st Year Boys Week 2 Games 2 Games 3 
Winter 3 
4 
5 
6 
1 Fitness Gymnastics 
1st Year Boys 2 Games 1 Athletics 
Spring 
3 
4 
5 
6 
1 Athletics Swimming 
1st Year Boys 2 Games(Cricket) Tennis 
Summer 
3 
4 
5 
6 
1 Option - Games Gym 
4th Year Boys 2 Swimming Orienteering 
Winter 
3 
4 
5 
6 
5th Year Boys 1 Option (From 6) Option (From 6) 
Winter 
2 
3 
4 
5 
6 
1 Examl::!les of Timetable for School 07 
2 
3 
4 
5 
6 
Areas of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 1 
Body Management 39% 39% 34% 30% 19% 32% 
Area 2 
Artistic 0% 
Area 3 
Games 55% 56% 58% 57% 68% 58% 
Area 4 
Body Training 6% 6% 9% 4% 
Area 5 
Outdoor Experience 13% 3% 
Showing % of curriculum work for each school ~ear and totals for 
Years 1-5 using H.M.I. 's classification. 
100 Area 4 4 4 5 Area 5 
90 Area 4 
0' 80 
,0 
Curriculum 70 
Work 60 Area 3 3 3 3 3 Area 3 
50 
40 
30 
20 
10 Area 1 1 1 1 1 Area 1 
0 
Year 1 Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra~h showing ~o of curriculum work for each school ~ear and totals for 
Years 1-5 using H.M.I. 's classification. 
Activities within the Curriculum Areas 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Football Swimming Athletics Swimming Football 
2 Athletics Rugby Gymnostics Outdoor Roller 
Swimming Rugby Pursuits Skating 
3 Athletics Volleyball Badminton 
4 Hockey Football Basketball Gymnastics Basketball 
Hockey Swimming 
5 Rugby Hockey Swimming 
6 Cricket Tennis Football Badminton Gymnastics 
Gymnastics Cricket Fitness 
7 Tennis Basketball Hockey 
8 Fitness Tennis Athletics 
Badminton 
Cricket 
Hockey 
Showing ranking order for activities most taught (%) for Years 1-5. 
Years 
Year Year 2 Year 3 Year 4 Year 5 1-5 
Football 4= 6= 
Swimming 2= 4= 5 2 
Athletics 2= 3 1 8 3 
Hockey 4 4= 8= 5 7 4 
Rugby 5 2 2= 5 
Gymnastics 6= 2= 4 6 6 
Cricket 6= 6= 8= 7 
Badminton 8= 7 3 8 
Showing yearly rankings for activities most taught over 5 years (~,) . 
Male - Rather different ideas in that he considered movement work 
to be very important and taught gymnastics thraugh 5 years. 
The Health Related Fitness work was also rather unusual in that it 
was for Years 1/2/3 only but they had adopted a slightly different 
approach from most schools and were gradually introducing this work 
further up the school year by year. 
He did not have an indoor team game as he considered the priority 
inside to be movement education and not more games. 
He also very much stressed the importance of linking personal 
development work to Physical Education lessons. 
Femole - Very much in agreement with most of the boys work and had 
very similar ideas about the importance of movement education. Also 
stressed in great detail the importance of personal development work 
in all that is taught. Also the importance of the work being for all 
and not for those who would move on into school teams. 
They allowed the children to fill in a questionnaire for options 
and as far as possible (within reason) tried to provide what was 
requested. 
Comments 
There is far more balance between Area 1 (Body Management) and 
Area 3 (Games) than is seen in most schools curriculums. However, 
outside this experiences are rather limited. What is rather unusual 
is that Area 4 (Body Building) is reversed compared with most schools 
and taught only in Years 1/2/3. 
In Years 1-4 there is a lot of continuity of activities but this 
falls apart in Year S when options are introduced. (How do you 
persuade 5th Years to opt for a balance as they are to be given a 
free choice.) Examples of this are shown -
Area 1 Year Year 2 Year 3 Year 4 Year 5 
Gymnastics 8% 5" 
" 
lO~~ lO~~ 7" ,. 
Athletics 16~~ 15~~ 151, 7" 
" 
3" ,. 
Swimming 16% 19~~ 9" 
" 
13% 9" 
" 
Area 3 
Football 18~~ 121, 9" 
" 
5" 
" 
27~o 
Hockey 13~~ 12~o 8" 
" 
lO~o 7" 
" 
Rugby lO~o 18~o lO~o 5" 
" 
Cricket 8" 
" 
8" 
" 
8" 
" 
4" 
" 
3" 
" 
Tennis 8" 
" 
8" 
" 
8" 
" 
3" 
" 
3" 
" 
Showing examples of curriculum continuity for activities within 
Areas 1 and 3. 
Alsa of particular interest is that this school has no major 
indoor team game at all in Years 1/2 and even after that very little. 
This is obviously to the advantage of activities in Area 1 (8ody 
Management). 
In this curriculum 'outside' means majar games outside most of 
the time and 'inside' means bady management or body training work 
inside. The result is towards a 50-50 curriculum in which Games is 
nat the dominant factor. 
Also the Department was unusual for the degree of common thinking 
and agreement on curriculum ideas. 
School 09 
Description - A mixed Community School with an inner city catchment 
area. The Physical Education Department comes under a male Head of 
Department but integration of work is limited. 
Teaching Time during School Year 1982/83 
Table 1 Number of Length of Total time Total Time in Year 
lessons each lesson per week 82/83 
per week 
Year 2 70 min 140 min 5600 min 
Year 2 2 70 min 140 min 5600 min 
Year 3 2 70 min 140 min 5600 min 
Year 4 1 70 min 70 min 2800 min 
Year 5 1 70 min 70 min 2800 min 
Timetabling System - In Years 1/2/3 a system of equalising is used 
for the two winter terms for both indoor and outdoor work. At the 
same time term blocks are used for the summer work. The exceptions 
to this are the 2nd/3rd Year where twice t term blocks are used for 
an indoor lesson. Also in the 3rd Year there is one short block of 
three weeks to allow badminton to be introduced. 
In the 4th and 5th Years a mixture of t term and term blocks 
are used for all lessons. 
Examples in diagrammatic form are shown. 
Weeks 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 1 1 12 13 14 15 16 
Per Games 1 
1st Year Boys Week 2 Gymnastics 
Winter 3 
4 
5 
6 
1 Games Skills 
1st Year Boys 2 Swimming 
Spring 3 
4 
5 
6 
Athletics 
1st Year Boys 2 Swimming 
Summer 3 
4 
5 
6 
1 Swimming Badminton 
2 
4th Year Boys 3 
Spring 4 
5 
6 
1 Option (From 6) 
2 
4th Year Boys 3 
Summer 4 
5 
6 
1 ExamEles of Timetable for School 09. 
2 
3 
4 
5 
6 
Areas of Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 
Bady Management 57% 33% 33% 15% 10% 29% 
Area 2 
Artistic 0% 
Area 3 
Games 43% 68% 68% 60% 65% 61 % 
Area 4 
Bady Training 25% 25% 10% 
Area 5 
Outdaor Experience 0% 
Showing ~~ af curriculum work for each school }:ear and totals for 
Years 1-5 using H.M.I. 's classification. 
100 4 4 Area 4 
90 
" 
80 
" Curriculum 70 
Work 60 Area 3 3 3 3 3 Area 3 
50 
40 
30 
20 
10 Area 1 Area 1 1 1 1 1 
0 
Year Ye or 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Graeh showing ~~ of curriculum •• ork for each school :tear and totals for 
Years 1-5 using H.M.1. 's classification. 
Activities within the Curriculum Areas 
Ranking Year I Year 2 Year 3 Year 4 Year 5 
Swimming Football Football Football Weights 
Hockey Hockey 
2 Football Gymnastics Gymnastics Swimming Squash 
Gymnastics Basketball Circuits Football 
3 Badminton 
4 Games Skills Athletics Cricket 
Badminton 
5 Basketball Athletics Basketball Weights Swimming 
Athletics Badminton Cricket 
6 Tennis 
Cricket 
7 Tennis Tennis Basketball 
Cricket Squash 
8 Basketball 
Showing ranking order for activities most taught U,) for Years 1-5. 
Year Year 2 
Football 2= 1= 
Swimming 1 
Gymnastics 2= 1= 
Basketball 5= 1= 
Athletics 5= 5 
Hockey 1= 
Cricket 6= 
Weights 
Year 3 Year 4 
1= 
2= 
1= 
5= 7= 
4 
1= 
7= 5= 
5= 
Year 5 
2= 
4= 
7 
4= 
1 
Years 
1-5 
2 
3 
4 
5 
6= 
6= 
6= 
Showing yearly rankings for activities most taught over 5 years (%) 
Male - Rather than waste a lot of time travelling to grass facilities 
he preferred to put the time to good use and take advantage of the 
facilities he did have. This meant no rugby would be taught and all 
football/hockey would be taught on hard play pitch or tennis courts. 
(This was rather a different idea from school 02') 
Also the main team game in the school was basketball and not an 
outdoor game. The excellent sports hall undoubtedly was a factor in 
this choice. 
Also the fitness programme was very established stretching back 
ten years to when the school was purpose built with a fully equipped 
weight training room. 
He had very definite ideas about linking what is taught to the 
children in the daytime to what it is practical for them to be able 
to continue with in the Community at night time and after leaving 
school. This showed in the outdoor games, the sports hall activities, 
weight training and squash, where all that was taught was also offered 
at night. 
He had very strong views about the work being related to the 
childrens ability especially in gymnastics and team games. 
Comments 
There is a reasonable amount of Area 1 (Body Management) work 
throughout the five years, although it is only fair to comment that 
over t the work in Year 1 and all the work in Years 4/5 is swimming. 
The school has the advantage of a 50m International Pool with 
teaching pools within 200 yards. Again this shows how almost all 
the teaching has been geared to local facilities that their children 
can continue on their own. 
The timetabling is very straightforward although the large blocks 
do restrict the various activities that can be offered. To be able 
to teach more activities (were this to be desirable) means reducing 
blocks in length or persuading senior staff to allocate more time to 
the subject. 
Advantage has been taken of the weight training room to build up 
a significant proportion of work in Area 4 (Body Training) for the 
older children. 
What is a little surprising is the inconsistent continuity of 
some activities over the 5 years. For example Hockey is the most 
important activity in Years 2/3 and yet is not taught anywhere else. 
School 10 
Description - A mixed community school hal fway between the city centre 
and the outskirts. The Physical Education Department comes under a 
male Head of Department. There is little integration except in the 
5th Year where for some options it is used to allow a wider range 
of options to be offered. 
Teoching Time during School Yeor 1982/83 
Toble 1 Number of Length of Total Time T etal Time in Year 
lessens each lesson" per week 82/83 
per week" 
Year 2 70 min 140 m.ln 5600 min 
Year 2 2 70 min 140 min 5600 min 
Year 3 2 70 min 140 min 5600 mln 
Year 4 2 70 min 140 min 5600 min 
Year 5 1 70 min 140 min 2380 min 
* Lesson length is 35 min but for Physical Education timetabling 
only double periods are used - no exceptions at all. 
Timetobling System - Quite a variation. In Year 1 a mixture of ! term 
and term blocks are used side hy side. In Year 2/3 the two winter 
terms are ! term blocks but the summer term is split into a term 
block and short blocks of 3 weeks each for the other lesson. 
The 4th Year starts off in the winter term with! term blocks. 
Then in the spring term short blocks of 3 weeks each are used to 
introduce new activities prior to options in the summer term. Then 
term blocks are used for each option. 
In the 5th Year most of the work reverts to ! term blocks for 
options. 
Examples in diagrammatic form are shown. 
Group Code Periods 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Per Gymnastics Ball Skills 
1st Year Boys Week 2 Games 
Winter 3 
4 
5 
6 
1 Ball Skills Gymnastics 
2 
1st Year Boys 3 
Spring 
4 
Games 
5 
6 
1 
2 Swimming 
1st Year Boys 3 
Summer 4 Athletics Games (Cricket) 
5 
6 
1 Games Athletics Games Athletics 
2 
(Cricket) (Cricket) 
2nd/3rd Boys 3 
Year 4 Swimming 
Summer 5 
6 
Badminton Games 3 Fitness Games 3 
2 
4th Year Boys 3 Games 1 Games 2 Games 1 Games 2 
Spring 4 
5 
6 
2 
Option 1 (From 2) 
4th Year Boys 3 
Summer 4 Option 2 (From 2) 
5 
6 
Examf:lle of Timetable for School 10. 
Areas af Work in the Curriculum 
Total Years 
Year 1 Year 2 Year 3 Year 4 Year 5 1-5 
Area 
Body Management 40% 40% 40% 15% 13% 30% 
Area 2 
Artistic 0% 
Area 3 
Games 60% 60% 60% 64% 69% 63% 
Area 4 
Body Training 21% 7% 6% 
Area 5 
Outdoor Experience 0% 
Showing % of curriculum work for each school :tear and totals for 
Years 1-5 using H.M.I. 's classification. 
100 Area 4 
90 4 4 
" 
80 
" Curriculum 70 
Work 60 Area 3 3 3 3 3 Area 3 
50 
40 
30 
20 
10 Area 1 1 1 1 1 Area 1 
0 
Year 1 Year 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra[lh showing ?~ of curriculum work for each school :tear and totals for 
Years 1-5 using H.M.I.'s classification. 
Activities within the Curriculum Areas 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Rugby Rugby Rugby Badminton 
Football Football Football 
2 Gymnastics Basketball Basketball Hockey Basketball 
Games Skills Gymnastics Gymnastics 
3 Gymnastics 
Volleyball 
4 Swimming Weights 
5 Athletics Swimming Swimming Circuits Football 
Cricket Hockey 
6 Cricket Cricket Athletics 
Athletics Athletics Swimming 
7 Cricket Weights 
8 Fencing 
Showing ranking order for activities most taught O~) for Years 1-5. 
Years 
Year Year 2 Year 3 Year 4 Year 5 1-5 
Rugby 1= 1 = 1= 
Gymnastics 2= 1= 1 = 3= 2 
Football 1= 1= 1 = 5= 3 
Swimming 4 5 5 6= 4 
Basketball 1= 1= 2 5 
Cricket 5= 6= 6= 6= 6 
Athletics 5= 6= 6= 6= 7 
Hockey 1= 5= 8 
Showing l:'earll:' rankings for activities most taught over 5 :tears ( ~~) . 
Male - He had in the past been very traditional, ie. rugby and 
basketball. However he had started to question this approach and 
think that the reason behind it might well be just to raise school 
teams and not to provide work for the benefit of all children. 
Facilities on site were limited but he choose to travel to nearby 
playing fields preferring the advantage of grass facilities. 
(Compare this with 02 and 09 also) 
For options he was thinking in the following terms of 
experiences -
- a team game; 
- an individual activity (ie. trampolining); 
- a partner activity (ie. racket games); 
- fitness work. 
This was certainly a different way of thinking using concepts such 
as individual, partner, team. 
His gymnastics was in turmoil and this year as an experiment he 
had stopped teaching it and replaced it with trampolining for 
Years 1/2/3. He found it had made a change and created interest. 
Next year he would do a combination of gymnastics and trampolining 
to give a better balance. 
All work in all subjects in the Upper School was being designed 
for the 14-18 initiative and they were attempting to design and 
integrate the Physical Education work into this. 
Comments 
A very limited curriculum in Years 1/2/3 with virtually no 
variation. What is surprising in Years 2/3/4 is the number of small 
blocks of 3 weeks work used to teach 2 activities alternately. This 
seems to ruin continuity of work and in the case of the 4th Year seems 
to be used to try to fit in too many new activities as 'tasters' 
prior to options. 
Also once options start fully in the 5th Year there seems to 
be little continuity with the work of earlier years. An example 
is racket games which hardly exists over the first four years and 
then suddenly is 20% of all work in the 5th Year. 
Area 3 Year 1 Year 2 Year 3 Year 4 Year 5 
Racket Games 4" 
'" 
20% 
Showing an example of poor curriculum continuity. 
Also a lot of the 5th Year work is fragmented and instead of 
offering new areas of experiences is actually reducing them. 
School 12 
Description - A boys only school on the outskirts of the City. The 
Physical Education Department is all male. 
Teaching Time during Schaal Year 1982/83 
Table 1 Number of Length of Total Time Total Time in Year 
lessans each lesson per week 82/83 
per week 
Year 1 2 70 min 140 min 5600 min 
Year 2 2 70 min 140 min 5600 min 
Year 3 2 70 min 140 min 5600 min 
Year 4 3 70 min 210 min 8400 min 
Year 5 3 70 min 210 min 7770 min 
Timetabling System - In 1/2/3 1 lesson is Games and 1 lesson is 
Physical Education indoors. A mixture of all the systems is used 
over the years. Games in Year 1 is in term blocks but in Years 2/3 
is equalised over the two winter terms to give a balance when all 
three main outdoor team games are introduced. Physical Education 
varies from year to year as various activities are introduced but 
most activities are about eight weeks with one or two shorter 
blocks for cross country or to start athletics early in the spring. 
In the 4th and 5th Years one period is again Physical Education 
and this is a compulsory rota of indoor activities. The other twa 
periods are options with a choice of indoor or outdoor activities. 
The options are in term blocks. The activities on the rota in 6 
week short blocks. 
Examples in diagrammatic form are shown. 
Group Code Periods 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Per Cross Basketball 
1st Year Boys Week 2 Country Games 1 
3 
4 
5 
6 
Gymnastics Athletics 
1st Year Boys 2 Games 1 
Spring 3 
4 
5 
6 
Athletics 
1st Year Boys 2 Games (Cricket) 
"Jinter 3 
4 
5 
6 
1 Cross Fitness Basketball Country 
2 Games 1 Games 2 
3rd Year Boys 3 
Winter 4 
5 
6 
1 Gymnastics Fitness 
2 Games 3 
3rd Year Boys 3 
Spring 4 
5 
6 
1 Volleyball Handball Fitness 
5th Year Boys 2 Option 1 (From 5) 
Winter 3 Option 2 (From 5) 
4 
~ 
-
6 
Examples of Timetable for School l2. 
Areas of Work in the Curriculum 
Area 
Body Management 
Area 2 
Artistic 
Area 3 
Games 
Area 4 
Body Training 
Area 5 
Outdoor Experience 
Year 1 Year 2 
35% 35% 
60% 60% 
5% 5% 
Totol Years 
Year 3 Year 4 Year 5 1-5 
25% 4% 3% 20% 
0% 
56% 91% 91% 72% 
5% 5% 7% 
4% 1% 
ShollJing ?~ of curriculum work for each school year and totals for 
Years 1-5 using H.M.I.'s classification. 
100 Area 4 5 4 4 Area 5 
90 Area 4 4 
80 
"' 70 ,0 
Curriculum 
Work 60 
50 Area 3 3 3 3 3 Area 3 
40 
30 
20 
10 
0 Area 1 1 1 1 1 Area 1 
Year Yeor 2 Year 3 Year 4 Year 5 Total Years 
1-5 
Gra[!h showing % of curriculum work for each school year and totals for 
Years 1-5 using H.M.I.'s classification. 
Activities within the Curriculum Areas 
Ranking Year 1 Year 2 Year 3 Year 4 Year 5 
Rugby Athletics Football Badminton Badminton 
Rugby 
2 Athletics Cricket Hockey Basketball Basketball 
3 Cricket Football Football Football 
Rugby Rugby Rugby 
4 Basketball Hockey Athletics Hockey Hockey 
Gymnastics 
5 Gymnastics 
Basketball 
6 Swimming Gymastics Fitness Volleyball Volleyball 
Basketball 
7 Cross Country Handball Handball 
8 Swimming Cricket Minor Games Minor Games 
Showing ranking order for activities most taught ( %) for Years 1-5. 
Years 
Year Year 2 Year 3 Year 4 Year 5 1-5 
Rugby 3= 1= 3= 3= 
Basketball 4= 6= 5= 2 2 2 
Athletics 2 1 4 3 
Cricket 3 2 8 4 
Hockey 3= 1= 3= 3= 5= 
Football 3= 1= 3= 3= 5= 
Badminton 1 7 
Gymnastics 4= 6= 5= 8 
Showing yearly rankings for activities most taught over 5 years (?~) • 
Male - He considered all team games important but taught rugby first 
as it gave him a chance to inculcate good values and attitude. He 
considered the spin-off from games to be as important, if not more 
important, than the games, ie. sportsmanship, and considered all 
teaching should be aimed at this work. 
All games teaching was done from a base of small skills units 
into small sided games. 
He is a new Head of Department trying to alter the balance of the 
curriculum away from games as rapidly as possible but is finding it 
hardgoing against what is very much the tradition of the school and 
manh of the staff. He is particularly trying to balance the options 
for the Years 4/5 which he considers at present to be very unbalanced. 
He sees gymnastics as a problem area particularly when it comes 
to changing ingrained staff habits. Over the 5 years he sees 
movement related work gradually changing over to fitness related 
work. The movement work would give the firm base during Years 1-3 
on which to build up the fitness work from Years 3-5. He saw this 
as one area of experience. 
He saw fitness work and particularly Health Related Fitness work 
as being very important and in need of expanding. 
He also saw athletics particularly as a very character building 
activity and placed a lot of stress on it. 
Comments 
In Years 1/2/3 there is a reasonably balanced curriculum showing 
work from several areas of experience and with quite a good degree of 
continuity within activities. 
However at this point everything stops and falls apart. The school 
is very unusual in the time allocated to Physical Education in Years 
4/5 actually increases by 50?~ but that is the only good thing. All 
that happens at this stage is that everything becomes games of one 
• 
sort or another and just about every other experience disappears. 
This is over 90% of the work and does not leave much room for anything 
else. Also activities important in the first three years such as 
cricket and athletics disappear and activities such as badminton 
not only suddenly appear but become the top activity for teaching 
time. The extra time is not put to good use at all which is a great 
pity. 
